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CHAPTER I 
INTRODUCTION 
“Education is a human right with immense power to transform. On its foundation rest 
the cornerstones of freedom, democracy and sustainable human development” 
                ~ Kofi Annan 
Education is the means to attain sustainable development. It is like a life- long 
insurance for the transformation of an individual. In fact, education is an essential and 
powerful instrument invented by the human being to shape and mould him in a 
desirable manner. The developing countries have also realized that education is the 
sole criteria for their development and a key to success. The democratic countries also 
can achieve their democracy only after inculcating democratic spirits in their citizens 
which can be done by imbibing democratic values in them. For it, education is the 
only tool which can make this happen. India is the biggest democratic country in the 
world and it cannot even think about maintaining its democracy if it doesn‘t gives its 
rightful recognition and place to education. 
The right to education is essential for economic, social and cultural rights. Achieving 
it and implementing it to the fullest extent is one of the major challenges of the 
present times. It is important that right to education in its various dimensions is 
incorporated by letter and spirit. Thus, right to education is a defined feature of 
democracy and a necessity for the future of the country. Thus right to education is 
crucial for the development of the country and it is a basic human right. The 
significance of education for social and national development is reflected in its 
recognition as a human right. The child‘s right should be extended to ensure quality 
education i.e., without discrimination on the ground of child‘s social, economic and 
cultural background and should not be restricted only to free and compulsory 
education. The right of child to free and compulsory education has now become a part 
of the fundamental rights under Article 21 A of the Constitution of India. The 
violation of the fundamental rights of the children is because of the total indifference 
of the governmental authorities. Happy, P.V. (2011) criticized the Indian Public 
education system of today because of its low quality. A common feature in all 
government schools is education‘s poor level of quality, with weak infrastructure and 
inadequate pedagogic attention. One of the ways in which the problem of poor quality 
of education can be tackled is through common schooling. The agenda of 
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‗empowerment of schools‘ for creation of a Common School System must receive 
topmost priority in national political system. Sonkamble, U.B. (2011) said that there 
are various reasons for lagging behind of the marginalized classes in the Third World 
countries. Substantial growth can be evidenced only in the urban and specific social 
classes but as of the marginalized classes like backward castes, smaller ethnic tribal 
groups and women are concerned, it is significantly slow. To accelerate their 
involvement in the educational programmes, fair and proper execution programmes is 
a must and the non-responsive units should be encouraged. 
1.1 Historical Perspective of Indian Education System 
In ancient period, the education system of India was considered as a source of 
illumination which means that it provides a correct path to the various spheres of life. 
The education of that period was understood to strengthen man‘s moral nature and 
enabled him to deflect all the temptations of life. Much emphasis was given to 
physical education and different forms of yoga were taught to the students which also 
formed an integral part of the curriculum. Simultaneously, the earning role of 
education was also given due importance as it prepared the learner to live a 
respectable social life and also to become a dutiful citizen. In precise terms, the aims 
of ancient system of education were the development of personality, formation of 
character, inculcation of moral and civic duties, preservation of national culture, 
promotion of social efficiency and infusion of religious spirit. 
The medieval system of education in India was marked by Muslim domination. The 
educational system at that time was associated with a mosque and was named as 
‗Maktab‘ which imparted elementary education. On the other hand, Madarsahs 
imparted higher education. The muslim residents of the locality surrounding the 
mosque were given education by these maktabs and madarsahs. Reading and 
recitation of the Quran, the holy book of Muslims was included in the curriculum and 
teachings of maktabs. Every student was expected to learn by heart these portions of 
Quran. In addition to reading, recitation and learning by heart the portions of Quran, 
the teachings of Persian and Arabic were also carried out in the Madarsahs so that the 
pupils can meet the social demands of that time. The Madarsahs also imparted higher 
level of instructions and subjects like astronomy, geometry, law, logic, metaphysics, 
grammar and fundamentals of Islam. 
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The modern system of India is marked with the advent of Christian missionaries to 
spread Christianity followed by the establishment of East India Company in 1600.The 
company was quite reluctant in educating the Indians. In 1835, came the Macaulay‘s 
Minute which urged the Government to undertake a formal western type of education 
with English as medium of instruction. In 1854 came the Wood‘s Dispatch which 
covered the entire field of education i.e., primary, secondary and university. It laid the 
foundation of future Indian education system. It was described as the ‗Magna Carta‘ 
of Indian Education. Gopal Krishna Gokhale moved a resolution for compulsory 
education in 1910 which was withdrawn many times. The repeated failure of Gokhale, 
the strong supporter of compulsory education in India brought to focus the problem of 
compulsory primary education which later on paved the way for the enactment of 
RTE Act, 2009 in India. 
Elementary Education 
Elementary education in India is comprised of classes i.e. from Class 1 to Class 8. The 
children aged 6-14 years generally study in these classes. Other stages before 
elementary education are Pre- Nursery, Nursery, Prep or Nursery, Lower 
Kindergarten and Upper Kindergarten. Primary stage is from class 1 to class 5. The 
next stage is Middle school i.e., class 6 to 8, Secondary 9 and 10 and Senior 
Secondary 11 and 12. In North India, most of the schools teach English, Hindi, 
Mathematics, General Knowledge and Environmental Science. General Science and 
Social studies replaces with Environmental Science. Third language is introduced in 
some schools in class 4 or 5. The most common third languages taught in Indian 
schools are Sanskrit and local state language. The National Council of Educational 
Research and Training (NCERT) is the apex body for the development of school 
education in India. The NCERT provides support and technical assistance to a number 
of schools in India and oversees many aspects of enforcement of education 
policies. In India, the various bodies governing school education system are: 
 The Central Board of Secondary Education (CBSE). 
 The Council for the Indian School Certificate Examinations (CISCE). 
 The state government boards, in which the majority of Indian children are 
enrolled. 
 The National Institute of Open Schooling (NIOS). 
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 International schools affiliated to the International Baccalaureate Programme 
and/or the Cambridge International Examinations. 
 Islamic Madrasah schools, whose boards are controlled by local state 
governments, or autonomous, or affiliated with Darul Uloom Deoband. 
 Autonomous schools like Woodstock School, Auroville, Patha Bhavan and 
Ananda Marga Gurukula. 
Sharma S.K., Rani, M. and Sharma, R. (2010) analyzed the status of elementary 
education in Uttarakhand keeping in view the Government efforts for universalizing 
the elementary education. The data for this paper was collected from various sources 
such as 7th All India School Education Survey 2002, survey conducted by NCERT, 
and State Report Cards prepared by NUEPA, Delhi etc. Educational parameter at 
district level are discussed and analyzed to draw the attention of administrators, 
policymakers, researchers and educationists for achieving the target of SSA in the 
State. 
Singh, K. (2011) stated that the Central Government has approved an outlay of Rs. 
2,31,233 crore as combined SSA-RTE for next five years, from 2010-11 to 2014-15. 
The dream of achieving objective of universalization of elementary education seems 
to be achieved. Elementary education is recognized as the foundation of the 
development of every citizen as also of the nation as a whole. But, even after so many 
years, elementary education remains a distant dream. Bairagya R. & Bairagya S. 
(2011) said that the most important problems faced by  the Indian Planners is the 
elementary education to all children below the age 14 which is interrelated with all 
other problems of the country. Education raises level of knowledge and skill to 
operate modern techniques of production which in turn raises labour productivity and 
accelerate economic growth, social change and sustainable development. Both the 
central and state government have to plan properly and allocate funds. The world 
cannot reach the Millennium Development Goals (MDGs) of having every child 
complete primary education by 2015, without India. 
Ramdas, V. (2013) ascertained the role of the gram panchayats in promoting quality 
of education, the indicators that panchayats considered for making their interventions 
to promote quality elementary education, the extent to which the gram panchayats 
performed their educational roles, the educational interventions made by them, and 
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the factors that influenced their involvement. Further, it is suggested that the local 
self-governments at all levels need to take up academic programmes to address the 
educational needs of the local community and schools. A systematic change should be 
there in the mechanism adopted for planning, implementation, monitoring and 
evaluation of programmes and activities of various educational agencies like SSA, 
Department of Education, District and Gram Panchayats. 
1.2 Progress of Elementary Education in India 
The progress of elementary education in India has seen a lot of ups and down since 
independence. For making elementary education free and compulsory for all children 
many programmes and policies have been started by the Government. A short 
summary in the progress of elementary education has been described below. 
1.2.1 Universalization of Elementary Education 
Universalization of Elementary Education (UEE) has been a matter for all the 
administrators and policy planners since independence. This concept clarifies that 
education should be the birth right of each and every citizen of the country. It should 
be the obligation of the State to provide it by any means that is, by formal, non-formal 
and informal means of education. 
The concept of UEE can be summarized as follows: 
1. The education should be free of cost from class I to VIII for all the children 
irrespective of their capacity to pay the fees. 
2. Education should be made compulsory for all the children between the age of 
6-14, either by persuasion or by legislation or both. 
3. The goal of providing free and compulsory elementary education for the 
children of the specified age group should be achieved within ten years of the 
enforcement of the constitution, i.e. by 1960. 
4. The quality of education should be comparable over all states, regions, type of 
schools and modes of learning and would be satisfactory. 
Keeping in consideration the educational facilities and resources available at the time 
of independence in the country, the goal was very much ambitious to achieve within a 
short span of ten years. Therefore, the target date was shifted a number of times. All 
the efforts at that time were focused only on the provision of schooling facilities as it 
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was of topmost priority. Afterwards, the other components of UEE, such as universal 
enrolment and retention, started capturing the attention of the policy makers. At 
present, the focus in all programs relating to elementary education is on the quality of 
education. 
Kaur, R. (2013) made an endeavour to study the policy perspective regarding 
universalization of elementary education in colonial and free India and says that a 
good quality education is the birth right of every child. In India lots of efforts had 
been made in pre-independence and post-independence years to provide free and 
compulsory elementary education to every child without any discrimination. Article 
45 of the constitution of India provided a basic framework in this direction. 
Afterwards various Commissions and Committees appointed by the Government of 
India also gave recommendations to universalize elementary education and lots of 
programmes such as Shiksha Karmi Project, DPEP, SSA were initiated in this 
direction. The Right of Children to Free and Compulsory Education Act (RTE) 2009 
is a comprehensive and detailed piece of legislation which includes the provision 
related to free and compulsory education of all the children in age group of 6-14 years 
as fundamental right. But despite all these policy initiatives and government efforts 
the goal of universalization of elementary education remained elusive. Sharma, H.I. 
(2013) focused on the status of Universalization of Elementary Education under Sarva 
Shiksha Abhiyan in the state of Manipur, and its constraint to achieve it by 2010. 
Universalization of Elementary Education (UEE) is the provision of education to 
make education for all children to complete elementary education. Sarva Shiksha 
Abhiyan (SSA) is an effort to universalize elementary education by community 
ownership, which is a comprehensive and integral flagship programme of 
Government of India to achieve UEE by 2010. In Manipur SSA has been introduced 
since 2004. However, due to various constraints and reasons it could not be achieved 
in the target period. There is dire need to draw attention and action to take up in 
achieving the scheme of SSA for achieving UEE in the state within short period. 
1.2.2 National Policy on Education (NPE-1968) 
It was suggested by the Education Commission (1964-66) that the Government of 
India should issue a declaration on the National Policy of Education which should 
provide direction to the State Government and local authorities in preparing and 
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implementing educational plans. Consequently, the Government of India issued a 
resolution on National Policy on Education in 1968. 
The NPE (1968) states that, ―Strenuous efforts should be made for the early 
fulfillment of the Directive principle under Article 45 of the Constitution seeking to 
provide free and compulsory education for all children up to the age of 14. Suitable 
programmes should be developed to reduce the prevailing wastage and stagnation in 
schools and to ensure that every child who is enrolled in schools successfully 
completes the prescribed course.‖ 
1.2.3 National Policy on Education (NPE-1986) 
The utmost priority in NPE is given to Universalization of Elementary Education 
(UEE). The upliftment of elementary education emphasizes (i) universal enrolment 
and universal retention of children upto 14 years of age, and (ii) a substantial 
improvement in the quality of education. NPE attempts to build the academic 
environment and school activities for the child by following the child-centred 
approach. The Policy also identifies the demotivating factors for children and their 
parents like unsatisfactory conditions of buildings, unattractive school environment 
and insufficiency of infrastructure and instructional materials. The policy supports the 
substantial improvement of primary schools and provision of required support 
services. A number of measures have also been formulated for the inclusion of 
scheduled castes, scheduled tribes, minorities and other educationally backward 
sections. 
The Eighty-sixth Amendment Act, 2002 in the Constitution of India has inserted Art. 
21A which provides that-  
‗The State shall provide free and compulsory education to all children of the age of 
six to fourteen years in such manner as the State may by law, determine.‘ 
In a democratic society, a right to education is an essential part of the human rights as 
without education all the other rights cannot be secured and practiced. However, the 
implementation of RTE in India brings to focus all the other human rights also and 
endeavors for their protection and practice as well. Therefore, the time is ripe for the 
people to enjoy and protect their rights as well as the right of children for free and 
compulsory education so as to develop them as a whole and also for the futuristic 
development of the society. 
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1.2.4 District Primary Education Programme (DPEP) 
The DPEP is a part of the micro-planning strategy. It was envisaged in the Eighth 
Five-year Plan (1992-97) that ―District‖ would be the unit of planning for UEE 
instead of the State. Depending on the specific needs and possibilities in the district, 
‗District specific plans‘ would be developed by the state governments as ―projects‖ 
with specific activities and targets. The reconstruction of primary education in 
selected districts in terms of reduction of existing disparities in educational access, 
provision of comparable standards of education for disadvantaged groups, 
improvement in physical facilities, and decentralization of planning and management 
are the overall goals of the project. 
Objectives of DPEP:- 
1. To reduce differences in enrollment, dropout and learning achievement among 
gender and social groups to less than five percent. 
2. To reduce overall primary dropout rate for all students to less than ten percent. 
3. To raise average achievement levels of all primary school children by at least 
25 percent over measured baseline levels and answering achievement of basic 
literacy competencies and a minimum of 40 percent achievement level in other 
competencies. 
4. To provide access for all children, to primary education classes (I-V), i.e. 
primary schooling wherever possible, or its equivalent non-formal education 
according to national norms. 
5. To strengthen the state and district capacities for planning, management and 
evaluation of primary education. 
1.2.5 Sarva Shiksha Abhiyan (SSA) 
For achieving the long cherished goal of UEE, the Sarva Shiksha Abhiyan was 
formulated through a time bound integrated approach, in partnership with States. SSA 
aims to provide useful and quality elementary education to all children in the 6-14 age 
groups by 2010. It also promises to change the face of the elementary education sector 
of the country. The SSA is an effort to provide community owned quality elementary 
education in the mission mode and to recognize the need for improving the 
performance of the school system. It also envisages bridging of gender and social 
gaps. 
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Objectives of Sarva Shiksha Abhiyan: 
1. All children to be in school, Education Guarantee Centre, Alternative School, or 
‗Back to School‘ camp by 2003; 
2. All children to complete five years of primary schooling by 2007; 
3. All children compete eight years of schooling by 2010; 
4. Focus on elementary education of satisfactory quality with emphasis on education 
for life; 
5. Bridging all gender and social category gaps at primary stage by 2007 and at 
elementary education level by 2010. 
6. Universal retention by 2010. 
Components of SSA: 
The components of SSA includes appointment of teachers, teacher training, 
qualitative improvement of elementary education, provision of teaching learning 
materials, establishment of Block and Cluster Resource Centers for academic support, 
construction of Classrooms and school buildings, establishment of education 
guarantee centres, integrated education of the disabled and distance education. 
Singh, J.D.  & Surinder (2011) focused on RTE that stands for quality of teaching 
and learning which requires accelerated efforts and substantial reforms. The 
practitioners of education appreciate the objectives of the Act and see it as a milestone 
towards the way to UEE. There are several concerns regarding its details and 
implementation plan and this is to be needed a public debate. The SSA is the main 
vehicle in the country for implementation of RTE Act, 2009. The process of aligning 
the SSA strategies and norms with the RTE mandate is initiated. Rekha, C. (2011) 
analyzed access provisions under the RTE Act (2009) and SSA and says that access 
does not constitute mere physical availability of school; it implied facilitating full, 
free and joyful participation of children in learning. Interventions for universalizing 
access, therefore, cannot be limited to school infrastructure, residential facilities or 
transportation, but must encompass curriculum, including ‗hidden‘ curriculum, 
pedagogy and assessment. Equitable access must amalgamate with equitable quality 
to institutionalism and sustain universal access. 
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1.2.6 Non-Formal Education (NFE) 
Non-Formal Education is a strategy to provide education to those who dropped out or 
did not attend school due to some reasons. In other words, it is a complementary 
system to formal education. In India, NFE has been conceived as an out of school 
programme for the achievements of objectives of UEE. 
The Programme of Action (POA, 1992) has outlined strategies for strengthening of 
NFE and they are as follows: 
1. Setting up of NFE centers based on a micro- planning exercise carried out for 
UEE. 
2. Central role for community by involving them in setting up of the centre, 
identification of the instructor and supervision of the NFE centre. 
3. Efforts to evolve different models of NFE programme for different target 
groups. 
4. Adequate training and orientation of NFE instructors. 30 days initial training 
of instructors and 20 days in subsequent years etc. 
5. Linkage with the formal school to facilitate lateral entry of the learners from 
the NFE stream. 
6. Efforts to link non-formal courses with formal schools. 
7. Adoption of learner-centred approach. The learning levels for the learners to 
be equivalent to the formal system. 
1.3 Framework of RTE 
Internationally, right to education derives its legal basis from Article 26 (1) of the 
Universal Declaration of Human Rights (UDHR), which states that ―Everyone has the 
right to education. Education shall be free, at least in the elementary and fundamental 
stages. Elementary education shall be compulsory.‖ The International Covenant on 
Economic, Social and Cultural Rights (ICESCR), adopted by the United Nations in 
1966, also recognizes everyone‘s right to education. Article 13(2) of ICESCR requires 
parties to the covenant to recognize that primary education will be compulsory and 
available free to all to achieve its realization. Various constitutions around the world 
recognize the universal nature of the RTE (the Czech Republic, Niger, Spain, Uganda, 
etc.). However, constitutional provisions of providing free and compulsory education 
vary across countries in terms of specific segments (primary level — Croatia, Turkey 
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and Kuwait; basic education — Spain and Sweden; secondary level — the Czech 
Republic and Latvia). 
1.3.1 Historical Background 
Ever since Independence, India has undertaken several initiatives to achieve 
universalization of elementary education, which has yielded mixed results. The Right 
to Education legislation in India has seen a chequered history in evolving from a 
directive principle to a fundamental right. In 1950, the Constitution articulated its 
commitment to education through its Directive Principles of State Policy. The 86
th
 
Constitutional Amendment was followed by multiple rounds of discussions (tabling of 
right for free and compulsory education bills by the NDA and UPA governments), 
which made education a fundamental right for children in the age group of 6–14 
years. Consequently, first draft of the Free and Compulsory Education for Children 
Bill (2003) was prepared in February, 2003 by MHRD in collaboration with NIEPA 
(now NUEPA) which was further placed on the website of MHRD in September 
2003. As a result, a large number of reactions and comments were received. Thus a 
new version of the Bill was prepared. Again this new bill i.e. The Right to Education 
Bill 2004 was placed on the MHRD website. After studying the comments of the 
public on this bill, again new version of the bill i.e. The RTE Bill 2005 was prepared 
during October 2004 to June 2005. It was then presented to the CABE in its meeting 
on 14
th
 and 15
th
 July 2005. After this it was sent for scrutiny to Minister of HRD, 
Minister of Finance Department, Chairman of Planning Commission and the 
Economic Advisor to Prime Minister. Then the Model Bill was sent to the states in 
July 2006 to be implemented by the States in order to receive SSA funds in the ratio 
of 75:25. But the states rejected the Model Bill. Then, NIEPA was given the task of 
reworking the financial requirements for the legislation. It was recommended by 
NIEPA that the existing allocations were sufficient since there was a decline in the 
demographic trend. In September 2007, the issue was further discussed by the 
Planning Commission of India. Whereas, in August 2008 Prime Minister promised to 
take Right to Education Bill to the Parliament, but then another committee was 
formed to revise the CABE Bill. After revision, the bill was sent to states for 
comments, but on the other hand, cabinet meeting in August 2008 referred that matter 
to another GoM (Group of Ministers). GoM cleared the Bill for placing the cabinet. 
The Act was introduced in Rajya Sabha in December 2008. It was passed in the Lok 
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Sabha on 4th August 2009 and the President gave his consent to it on 26th August 
2009. The Act came into force on 1st April 2010 as a fundamental right in India. 
The framework asserts that for education to be a meaningful right it must be available, 
accessible, acceptable and adaptable. The framework was developed by the former 
UN Special Rapporteur on the Right to Education, Katarina Tomasevski, but is not 
necessarily the standard used in every international human rights instrument and 
hence not a generic guide to how the right to education is treated under national law. 
As framework proposes that the governments of every nation are the prime duty-
bearer, therefore, they have to respect, protect and fulfill the right to education by 
making education available, accessible, acceptable and adaptable. The framework also 
places duties on other stakeholders in the education process; the child, who is the 
privileged subject of the right to education and has the duty to comply with 
compulsory education requirements, the parents as the ‗first educators‘, and 
professional educators, namely teachers. The framework has been further elaborated 
as follows; 
 Availability- education is free and government-funded and there is adequate 
infrastructure and trained teachers able to support education delivery. 
 Accessibility- the system is non-discriminatory and accessible to all, and 
positive steps are taken to include the most marginalized. 
 Acceptability- the content of education is relevant, non-discriminatory and 
culturally appropriate, and of quality. The school itself is safe and teachers are 
professional. 
 Adaptability- education can evolve with the changing needs of society and 
contribute to challenging inequalities, such as gender discrimination, and can 
be adapted locally to suit specific contexts. 
Ranjan, P. (2010) evaluated that the RTE Bill lacks the equity and quality in 
education. The bill should be revised and following recommendations are suggested: 
1) Fundamental right of education should be for children of 0-18 years. 2) Abolition 
of multi-layered school system. 3) Accessibility of education should be provided by 
the government to those who belong to deprived sections of society. 5) Privatization 
of elementary education should be abolished. Patankar, P.S. (2011) criticized the 
salient features and historical facts related to RTE. The UNO has proposed that 
Government as prime duty bearer has to respect, protect and fulfill the RTE by 
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making education Available, Acceptable and Adaptable. RTE is significant because 
the passing of the RTE Act, 2009 marks a historic moment for the children of India 
and ensures that every child has his or her right to get quality elementary education. 
Few countries in the world have such a national provision to ensure free and child-
centered, free and compulsory elementary education. 
1.3.2 Need for the recognition of RTE 
The foremost question that generally arises is, what is the need for the recognition of 
Right to Education? To understand it, we have to know first the significance of 
education. In the present times, the importance of education goes much beyond 
literacy. It signifies now the sole criteria of the existence of human being. The aim of 
modern education is to develop individuality of a person along with his/her social 
efficiency and dynamism. Educational development has become a pre-requisite for 
the all-round development of the society in social, cultural and economic terms. 
Education guides to eliminate gender and racial discriminations, eradicate poverty, 
stabilize population growth, prevent environmental degradation, resolve employment 
and health problems, promote democracy and nationalism. Prof. Amartya Sen has also 
explored the importance of education. He says that, compulsory education is 
important for the economic development of the country. The dynamic process of 
education is the most concerned issue of both the developing and developed countries 
in order to uplift the human lives. 
1.3.3 Main features of Right to Education Act, 2009 
The salient features of the Right of Children for Free and Compulsory Education Act 
are- 
 ―Free and compulsory education to all children of India in the six to fourteen 
age group. 
 No child shall be held back, expelled, or required to pass a board examination 
until completion of elementary education. 
 A child above six years of age has not been admitted in any school or though 
admitted, could not complete his or her elementary education, then, he or she 
shall be admitted in a class appropriate to his or her age; Provided that where a 
child is directly admitted in a class appropriate to his or her age, then, he or 
she shall, in order to be at par with others, have a right to receive special 
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training, in such manner, and within such time limits, as may be prescribed. 
Provided further that a child so admitted to elementary education shall be 
entitled to free education till completion of elementary education even after 
fourteen years. 
 Proof of age for admission: For the purposes of admission to elementary 
education, the age of a child shall be determined on the basis of the birth 
certificate issued in accordance with the provisions of the Births, Deaths and 
Marriages Registration Act, 1856 or on the basis of such other document, as 
may be prescribed. No child shall be denied admission in a school for lack of 
age proof. 
 A child who completes elementary education shall be awarded a certificate. 
 Calls for a fixed student-teacher ratio. 
 Will apply to all of India except Jammu and Kashmir. 
 Provides for twenty-five percent reservation for economically disadvantaged 
communities in admission to Class One in all private schools. 
 Mandates improvement in quality of education. 
 School teachers will need adequate professional degree within five years or 
else will lose job. 
 School infrastructure (where there is problem) to be improved in three years, 
else recognition cancelled. 
 Financial burden will be shared between state and central government.‖ 
1.4 RTE in Different Perspectives 
The RTE Act covers many aspects and is interrelated with different concepts. A few 
are described in brief: 
1.4.1 Right to Education as a Human Right 
The right to education is recognized as a human right by the United Nations and is 
understood to establish an entitlement to free, compulsory elementary education for 
all children, an obligation to develop secondary education accessible to all children, as 
well as equitable access to higher education, and a responsibility to provide basic 
education for individuals who have not completed primary education. In addition to 
this, access to education provisions, the RTE also encompasses the obligation to 
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eliminate discrimination at all levels of the educational system, to set minimum 
standards and to improve quality. 
The RTE finds place in Article 26 of the Universal Declaration of Human Rights and 
Article 14 of the International Covenant on Economic, Social and Cultural Rights. 
The RTE has also been reaffirmed in the 1960 UNESCO Convention against 
Discrimination in Education, 1
st
 Protocol of European Court of Human Rights 
(ECHR) and the 1981 Convention on the Elimination of All Forms of Discrimination 
Against Women. The RTE also includes the right to freedom of education. In narrow 
sense, education refers to instructions in formal institutions. In general sense, 
International instruments have used the term as such and the right to education, as 
protected by international human rights instruments, in a narrow sense implies 
primarily to education. The UNESCO Convention against Discrimination in 
Education (1960) defines education in Article 1[2] as; ‗all types and levels of 
education, including access to education, the standard and quality of education, and 
the conditions under which it is given.‘ In a wider notion, education refers to as all 
activities by which knowledge and skills and a moral code of a human group are 
transmitted to its descendants and which makes that group to lead a worthwhile life. 
Here, education means the transmission to a subsequent generation all those skills that 
are required to perform tasks of daily living, and also passing on the social, cultural, 
spiritual and philosophic values of the particular community.  
Sharan, S. (2009) tried to assess some of the important issues about human rights as 
it has become an essential concept in the contemporary world.  Also, its use and 
misuse is an issue of conflict. Human rights‘ application is quite diverse theoretically, 
politically and judicially in various countries of the world. It is suggested that if the 
conceptual differences, political overtones and activist agenda are not carefully taken 
into account, the human rights‘ education cannot serve a positive purpose in this 
country. Our teachers and educationists must educate the people about this concept 
and should make them aware about the human rights. 
Ojha, S.S. (2013) called for an urgent intervention by the government to strengthen 
the operational aspect of the Act in the state of Haryana. The findings show that so far 
there has been some progress only in terms of enrolment/basic infrastructure but 
towards guaranteeing quality education in terms of student learning the state has to go 
a long way. Further, from the findings of the study, it can be concluded that most of 
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the parents are aware about the free education provided to the students of elementary 
schools. But, many of them are not aware of the benefits provided to the children. 
Similarly students are also not aware of their rights. Therefore, as per the findings 
parents and children should be made aware about the benefits and provisions provided 
in this Act. Kukreti, A. (2013) concluded that the RTE requires a change in 
sensibilities of all stakeholders, especially, the functionaries in the government system 
and it is all about decentralized enterprise at all levels of school functioning. In fact, 
RTE empowers the school level functionaries so that they can realize their potential 
and involvement in the school at all levels in understanding and defining school 
vision, improving educational facility, standards and delivery and these functionaries 
taking responsibility of developing their own paths and missions in keeping with the 
national and local needs and ensuring that the demands of RTE are met. 
1.4.2 RTE and Sustainable Development 
Sustainable Development is the futuristic goal of every society. To accomplish this 
goal, there is a need of some powerful tools and out of those ‗Education‘ is the most 
important tool which gives shape to the ‗Sustainable Development‘. Sustainable 
development and human rights are interdependent and serves the same purposes 
throughout the process i.e., of dignified livelihood, freedom and equality and 
implementing policies in the human lives. Broadly speaking, ‗education‘ is the basic 
requirement for the progress of our country and for the success of democracy. In the 
past few decades, our education system has been assessed by various Committees and 
Commissions for doing improvement and modification in the present system of 
education. They gave many recommendations for various levels of education. ‗Right 
to Education Act - 2009‘ is the outcome of all those suggestions and 
recommendations meant for elementary stage. This Act ensures free and compulsory 
elementary education to all children of the specified age group (6-14 years). It also 
fulfills the criteria of ensuring quality education to all children by promoting inclusive 
education and the common school System. Moreover, ‗Equality in Education‘ is a 
constitutional imperative to enhance the quality and efficiency of education, ‗Right to 
Education‘ enlists the rules to be followed and the tasks to be done by the Centre, 
State and the Local authorities. 
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But even after the completion of six years of the enforcement of the Right to 
Education Act, there are still major hurdles to overcome for making it a reality and 
achieving the goal of the Sustainable Development. 
Huckle, J. (2006) provided information and adviced on Education for Sustainable 
Development (ESD) for the Training and Development Agency for Schools (TDA) 
and those writing teams it has contracted in initial teacher training to write induction 
packs and programmes for new tutors. The contested nature of sustainable 
development; the diversity of available knowledge, pedagogy and resources; and the 
relevance of sustainability to all our futures, make ESD a very fertile ground for 
teacher education. ESD has seen significant curriculum development prompted by the 
ESD Panel Report and carried out mainly by NGOs and interested university tutors.  
Sharma, M. (2014) stated the following objectives: 1) To explore about some of the 
theoretical concepts of the Right to Education and Sustainable Development 2) To 
suggest some possible recommendations for making the implementation of Right to 
Education Act, 2009 more effective so that the goal of Sustainable development can 
be accomplished. The investigator suggested that the Government should make 
provisions for pre-primary education which can prepare a child for future studies by 
making him/ her adept in basic life skills and providing a base for the next stage of 
Education. Munde, T.V. (2015) formulated the following objectives: 1) To study the 
developments of human rights 2) To examine the role of education in protecting 
human rights 3) To study the relation between human rights and sustainable 
development. He says that the Human rights and the sustainable development are 
mutually reinforcing concepts and they are interdependent on each other. Education 
plays a key role for the promotion and protection of human rights. 
1.4.3 RTE and Inclusive Education 
Inclusive education is defined by UNESCO as ―a process of addressing and 
responding to the diverse needs of all learners by increasing participation in learning 
and reducing exclusion within and from education.‖ The objective of inclusive 
education is to support education for all, with special emphasis on removing barriers 
to participation and learning for disadvantaged groups, girls and women, children 
with disabilities and out-of-school children. The overall goal is a school where all 
children are participating and treated equally. 
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Section 3 of Chapter II of the Right to Education Act, 2009 states that – 
―Provided that a child suffering from disability, as defined in clause (i) of section 2 of 
the Persons with Disabilities (Equal Opportunities, Protection and Full Participation) 
Act, 1996, shall have the right to pursue free and compulsory elementary education in 
accordance with the provisions of Chapter V of the said Act.‖ 
Section 26 of the Persons with Disabilities (Equal Opportunities, Protection and Full 
Participation) Act, 1996, states that – 
―The appropriate Governments and the local authorities shall 
a. ensure that every child with a disability has access to free education in 
an appropriate environment till he attains the age of eighteen years;  
b. endeavour to promote the integration of students with disabilities in the 
normal schools;  
c. promote setting up of special schools in Government and private sector 
for those in need of special education, in such a manner that children 
with disabilities living in any part of the country have access to such 
schools;  
d. endeavour to equip the special schools for children with disabilities 
with vocational training facilities.‖ 
The amended Right to Education Act, 2012 constitutes under Section 3, a new sub-
section which explicitly refers to the right of children with disabilities to free and 
compulsory elementary education in a neighbourhood school till the completion of his 
or her elementary education. It also notes that children with multiple disabilities may 
also opt for home based education. 
Jha, M.M. (2002) opined that in both developed and developing countries, inclusive 
education is a growing concept and an evolving practice; it is ―a means not an end, a 
journey not a destination, a process not a product.‖ It is needed that the learning gaps 
of Children With Special Needs (CWSN) should be dealt with a focused manner for 
their educational developments in inclusive set up. There is a heart-felt need that all 
aspects of Inclusive Education should be addressed in depth which would facilitate 
stakeholders at all levels, particularly teacher educators and also teachers who are 
involved in the educational development of CWSN. 
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Nagpal, R. and Sangeeta (2012) suggested that only creation of an inclusive 
environment is not sufficient. The ideology of inclusion should be assimilated right 
from the classroom level and for this teachers play an important role as they have full 
command on the classroom practices. Opening up of the regular school system for the 
disabled children is not sufficient. The policy on inclusion and mainstreaming will 
become worthless if not implemented carefully. Therefore, there is an urgent need for 
interventions in the scheme and for making teachers skilled, formulating curriculum, 
teaching methods etc. Das, A.K., Sharma, S. and Singh, V.K. (2012) discussed the 
roles and responsibilities of teachers in the context of inclusive education. He 
concludes that the success of inclusive education programmes depends on a number 
of variables among which the most important one is the regular classroom teacher. 
There has been a considerable change in the nature of their work since the 
implementation of inclusive education programmes in India. Teachers are now 
required to perform a number of additional tasks in order to meet the needs of diverse 
learners.  
Ahuja, A. (2014) explored that the recent amendments in RTE have strengthened the 
commitment of education for all children with disabilities in our country and if 
applied in true letter and spirit will result in real and important gains for their 
education in the mainstream school system. There needs to be a strong focus on the 
inclusion so as to give children with disabilities the proper support to access and 
participate in the system as equal partners. The amendment regarding home-based 
education for children with severe and multiple disabilities has received the mixed 
response. It tends to reflect on the need for concerted efforts to make the RTE Act, 
2009 provisions a reality and parents having to sign declarations absolving schools of 
their responsibility of children with disabilities as an action of the past. Shah, A.P. 
(2014) tried to elucidate as to how persons with disabilities have been undermined in 
India, both by the society as well as by the government. To join the mainstream has 
been a desire of people with disabilities in India since times immemorial. The right of 
disabled children to receive education for their overall development is a fundamental 
right that is available to every child, including the ones with disabilities. It is 
suggested that disability experts are required to be inducted into advisory councils for 
addressing the educational needs of challenged children and thereby making 
education more inclusive. At present, the National Advisory Council and the State 
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Advisory Councils, envisaged under the Right to Education Act, do not include any 
disability experts. Further, it is recommended to constitute ‗resource groups‘ in the 
form of local organizations and NGOs at state and district levels for better 
management and co-ordination and therefore, leading to more effective planning and 
management. 
Shinde, A.A. (2015) elucidated the challenges for the implementation of RTE for 
children with hearing disability. The objectives were: 1) To study challenges faced by 
the principals for implementation of RTE in Zila Parishad schools regarding access to 
education. 2) To study challenges faced by the principals for implementation of RTE 
in Zila Parishad schools regarding infrastructure. The findings showed that there has 
been some considerable progress only in terms of enrollment but need to improve in 
placing Children With Hearing Impairment (CWHI) in an age appropriate classroom 
and providing basic facilities for CWHI. The Government of India has implemented 
and enacted the RTE Act with an aim to provide quality elementary education to all 
including Children With Special Needs (CWSN).  
1.4.4 RTE and Women Education 
Our Constitution has various articles and clauses which directly or indirectly make 
provision for women education. Some of the Constitutional provisions are enlisted as 
below: 
Article 14- ―Confers equal rights and opportunities on men and women in the 
political, economic and social spheres.‖ 
Article 15 (1)- ―The state shall not discriminate against any citizen on grounds only of 
religion, race, caste, sex, place of birth or any of them. 
Article 15 (3)- ―Nothing in this article shall prevent the state from making any 
provision for women and children.‖ This article empowers the state to make 
affirmative discrimination in favour of women. 
Article 16 (1)- ―There shall be equality of opportunity for all citizens in matters 
relating to employment or appointment to any office under the state.‖ 
Article 16 (2)- ―No citizens shall on grounds only of religion, race, caste, sex, descent, 
place of birth, residence or any of them be ineligible for or discriminated against in 
respect of, any employment or office under the state.‖ 
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Article 21 (A)- ―The state shall provide free and compulsory education to all children 
of the age of 6 to 14 years in such a manner as the state may, by law determine.‖ 
Article 29 (2)- ―No citizen shall be denied admission into any educational institution 
maintained by the state or receiving and out of the state funds on grounds only of 
religion, race, caste, language or any of them.‖ 
Article (39)- ―Stipulates that the state shall direct its policy towards providing men 
and women equally the right to means of livelihood and equal pay for equal work.‖ 
Article 45- ―The state shall endeavor to provide, within a period of ten years from the 
commencement of this constitution, free and compulsory education for all children 
until they complete the age of fourteen years.‖ 
Article 51 (A) (e)- ―Imposes a fundamental duty on every citizen to renounce practices 
derogatory to the dignity of women.‖ 
Boruah, M. and Gogoi, J. (2012) said that there is a positive relationship between 
education and women empowerment. The effective implementation of the RTE Act 
is, therefore the best instrument of Women Empowerment to raise the literacy 
percentage among women and help them to fight against the oppression and to play an 
active role in the developmental process of the nation and be appreciated and 
recognized for their contribution. 
Thomas, R.E. (2013) suggested that the gender-based inequalities in India translate 
into giving greater importance being placed on the health and empowerment of males 
than of females. Health and population indicators in India are driven by gender 
differences include sex ratios at birth, infant and child mortality by sex, and low ages 
at marriage for women. Also at the familial level, disempowerment of women results 
in less access to education, employment, and income, and power and freedom of 
movement. Taking in to account all these facts, India and its society has a huge task of 
empowering women by providing them the basic needs and to prepare them for a safe 
and productive future. Mondal, A. (2014) suggested that to effectively implement 
RTE, the Human Resource Development Ministry, Ministry of Women and Child 
Development, Ministry of Labour, and Ministry of Rural Development have to work 
together with a common spirit. For building awareness of all the stakeholders of 
education about the RTE Act, 2009; seminars, workshops, conferences, orientation 
programmes etc. should be organized. Parents, teachers, professionals, social workers 
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and NGOs should assist the government in this regard. It is necessary to involve the 
Panchayati Raj Institutions (PRIs) in rural areas for implementation of the RTE Act.  
1.4.5 RTE and Minorities 
The Constitution provides certain safeguards for the cultural and educational 
interests of the minorities. 
Article 29- Protection of the Interests of Minorities: Article 29 relates to the 
protection of minorities. It lays down that: 
 ‗Any section of the citizens residing in the territory of India or any part 
there of having a distinct language, script or culture of its own, shall have 
the right to conserve the same‘ 
 ‗No citizen shall be denied admission into any educational institution 
maintained by the state or receiving aid out of state funds on grounds only 
of religion, race, caste, language or any of them‘ 
 Article 30- Right of Minorities to Establish and Administer Educational   
Institutions: 
Article 30 relates to ‗Rights of Minorities to establish and administer educational 
institutions‘. 
 ‗All minorities, whether based on religion or language, have the right to 
establish and administer educational institutions of their choice‘ 
 ‗The states shall not discriminate against any educational institution in respect 
of grant-in-aid, on the ground that it is under the management of a minority, 
whether based on religion or language.‘ 
These provisions in the constitution ensure that the special interests of the minorities 
are safe under the constitution. It should be noted here that a minority community is 
recognized not only on the basis of religion, but also on language, script or culture. 
The Section 12 (1) (c) of the Right to Education Act specifies that ―….in class I to the 
extent of at least twenty-five percent of the strength of that class, children belonging 
to weaker section and disadvantaged group in the neighbourhood and provide free and 
compulsory elementary education till its completion.‖ Here, a ―child belonging to 
disadvantaged group‖ means a child belonging to Schedule Caste, the Schedule Tribe, 
the socially and educationally backward class or such other group having 
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disadvantage owing to social, cultural, economical, geographical, linguistic, gender or 
such other factor, as may be specified by the appropriate Government, by notification; 
and a ―child belonging to weaker section‖ means a child belonging to such parent or 
guardian whose annual income is lower than the minimum limit as specified by the 
appropriate Government, by notification. 
Sadgopal, A. (2010) said that there is adequate ground for contending that the 
Fundamental Right to education can be gained only through a publicly funded 
Common School System based on neighbourhood schools. Resisting commoditization 
of education and its tradable knowledge is integral to the agenda for moving towards 
this goal. Further, changes in school education are envisaged organically as part of 
changes in the entire education system, including higher and professional. In this 
sense, the struggle for building the Common School System is simultaneously a 
struggle and social transformation as well.  
Kaur, R. (2011) attempted to highlight the evolution and need of common school 
system in India with focus on the hurdles in the way of implementing a common 
school system. It requires sincere efforts from Government as well as the social 
organizations for transformation of present multi-layered school system into a 
common school system. The mindset of the parents has to be changed regarding 
common school system through nation-wide campaigns by the teacher organizations, 
trade unions and the student bodies. Parveen, A. (2011) provided a glimpse into the 
concept of Common School System and Right to Education which is the final solution 
left over for India to implement. Instead of bringing the different classes and groups 
together, Common School System is tending to increase social segregation and 
increasing the class distinctions by widening the gap between classes and masses 
which increases the danger of national fragmentation. Mondal, A. & Nene, J. (2011) 
attempted to discuss the various aspects of common school system in the context of 
RTE Act (2009). The common school system has rather been delayed than focused in 
the Act. The common school system has remained only a recommendation and has 
never turned into a reality. Like the common school system, the RTE Act may meet 
the same fate if concurrent responsibilities of the central and state governments are 
not in full swing for implementation. It is very necessary to involve The Panchayati 
Raj Institution (PRI) in rural area for implementing RTE Act, 2009. Kaur, S.D. 
(2011) highlighted the pros and cons of implementing a common school system 
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stressing upon different dimensions. More than 50 percent of Indian children drop out 
of school before completing eight years. Most of them are from depressed rural areas 
and urban slums, a disproportionate number are girls. This group deserves special 
attention not only in policy and planning but at implementation stage. Alternative 
strategies like open schooling and non-formal education are being tried and tested. 
Common School System is a new ‗breakthrough system‘ which will extend the reach 
of elementary education to all children, irrespective of economic status or social status 
or social background. 
1.5 Researches on RTE Act 
1.5.1 Awareness about RTE 
The present study focuses on the implementation of RTE and for it to be successful 
the collaborative efforts of the Teachers, Principals, Parents and society as a whole 
are necessary. The general factor that disrupts the objective of RTE implementation is 
the lack of awareness among the people, teachers and the administrators. So, the 
significant function of RTE implementation is to spread awareness among all the 
people of society. The role of teachers is also significant to make RTE 
implementation a great success. Sharma, S. (2011) suggested that to make the RTE 
Act a great success, collective efforts are to be made by all- parents, teachers, school, 
society, local and state government for correlating objectives with practice. Learning 
is to be made a joyful experience in the class room. She emphasizes that if the 
advantages of RTE Act are to be made accessible to the lowest level of population, 
teachers have to play a key role. 
A lot of studies have been done to check the awareness level of the teachers, parents, 
teacher educators. It was found that they need proper awareness and guidance about 
the Act. Patra, S. (2011) studied the awareness of school teachers about the Right to 
Education (RTE). The results revealed that the government teachers had more 
awareness with regard to rights of child in education compared to Ashram residential 
teachers. However, both the groups had low awareness about right to dignity, right to 
form association and right to leisure. In addition, Ashram residential teachers also 
have low awareness about the right to expression. Improving the awareness level of 
the Ashram residential school teachers is necessary.  
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Kumar, D. & Sharma, S. (2011) explored the awareness of parents and teachers 
towards RTE Act, 2009. The study was conducted on 320 parents and teachers of 
primary to upper primary level. Self-made tool ―Awareness scale for teachers and 
parents towards RTE-2009‖ was used as a tool for collection of data. The findings 
were: 1) It is concluded that there is a significant difference between the means of 
awareness levels of RTE of teachers and parents. Teachers are significantly more 
aware than that of parents. 2) It may be inferred that most of teachers were found 
moderately aware of RTE (73.12%). The high and low groups represent 11% and 
13% respectively. 3) It may be inferred that most of parents were found moderately 
aware of RTE (70%). The high and low groups represent 14% and 16% respectively. 
Fathima Jaseena M.P.M. (2011) made an attempt to analyze the general awareness 
of teacher educators regarding some important facts about ‗Right to Education‘. A 
sample of 60 M.Ed. students from aided and unaided training colleges of Calicut 
district were taken. The opinionnaire consisting of 30 items belonging to different 
aspects of right to education was used. The results revealed that: 1) Male M.Ed. 
students possess significantly higher awareness about RTE than their counterparts, 2) 
Management of the M.Ed. College does not effect the awareness of RTE.  
1.5.2 Researches on other aspects of RTE 
The role of teachers for imparting education to the child can never be neglected. In 
fact, the teacher is the pivot of the whole educational machinery. However, it can also 
be said that a teacher is like a gardener who nurtures his plant in the same way as a 
teacher nurtures his/ her student. So, for making any reformation in the field of 
education the value of a teacher is irreplaceable. In the same way, for making the RTE 
Act a success, the work of a teacher can never be ignored. It is they who should be 
made aware about this Act first and foremost. A lot of studies have been done to 
check the awareness and opinions of the teachers about the RTE Act.  
Mehta, S.C. (2010) studied some important features of the RTE Act and challenges 
that need to be addressed by all the States and UTs of the country. According to him, 
some of the challenges are: 1) Collaboration at all levels of implementation. 2) For the 
successful implementation of RTE, all the stakeholders need to be actively involved. 
3) There is need for State specific interventions rather than ‗one size fits all‘ 
approach. 4) For the mainstreaming of out-of-school children from difficult 
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circumstances, lots of new strategies may be needed. 5) Reaching out to child 
labourers, tribal, migrant and scattered population and drop outs, who are still out-of-
school. Pathak, S.P. (2011) focused on the investigative exercise carried out by a 
group of teacher educators gathered at National University of Educational Planning 
and Administration (NUEPA), New Delhi in a national level workshop, with a view 
to identify various clauses having relevance with the functions of RTE Act. Each one 
realized that the Act confers on children‘s right to elementary education on the basis 
of equality of opportunity and without discrimination on any grounds. Dey, N. & 
Beck, B. (2011) has discussed the RTE Act, 2009 with a field study of teachers 
working in different government schools of Bilaspur region in Chhattisgarh. A sample 
of 60 teachers has been taken purposively for the study. Objectives were framed to 
study the provisions of the RTE Act, 2009 and to compare the awareness and opinions 
of teachers. A self-made questionnaire for intending some quantitative and qualitative 
information was carefully prepared and used in the study for collecting data. 
Descriptive survey method has been employed for the work. In the findings, in few 
points teachers were found aware about RTE Act, 2009 where as in other points it was 
observed that they were so passive and had kept a little knowledge about the RTE 
Act, 2009. It was observed that the young teachers were more aware about the RTE 
Act, 2009 in comparison to the senior teachers. Kaur, S. (2011) focused upon the 
discussions on opportunities and challenges before the nation for the success of RTE 
Act. The widespread poverty, socio- economic disparities, various prejudices in the 
socio-political setup of the country, the goals to develop an effective educational 
system with access, equality and quality has not been achieved. The failure and 
success of RTE Act would largely depend upon the consistent political will in the 
form of implementations of policies, budgetary allocations of funds and their proper 
utilizations. Jain, M. (2011) said that the teachers are facing difficulties in the 
understanding and implementation of Continuous and Comprehensive Evaluation 
(CCE) in classrooms. There are various kinds of prescriptive formats that have been 
developed for teachers to record the progress of children. Because of this, teachers are 
engrossed more in compiling the data for CCE during the teaching learning time. The 
reporting procedures have also been become mechanical and cumbersome exercise for 
teachers. Also, there are misconceptions related to various terms such as a continuous, 
comprehensive, evaluation, assessment, formative and summative assessment, which 
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created confusion in the system and practitioners are interpreting CCE in their own 
way.  
Islam, N. and Nandi, S. (2012) analyzed teacher‘s commitment to students‘ learning 
in the context of RTE Act 2009 and says that the committed teachers have firm belief 
in the dignity and worth of all children under their supervision. To regain the pristine 
glory and nobility of the teaching profession, we need such teachers for whom 
teaching is a service to humanity. To fulfill the ideals of the RTE Act 2009, the 
teaching community will play the most vital role. With their renewed commitment, 
teachers can surely build a nation, full of enlightened human resources. Rekha, C. 
(2012) said that the Right of Children to Free and Compulsory Education (RTE) Act 
2009 focuses on quality education. Consequently, there has been an improvement in 
access, enrolment, retention and reduced gender inequity at various levels, in general 
the quality improvement in education and in particular,  learner's achievement have 
not showed as much progress as was necessary or was considerably required. 
Providing quality education to all children up to the age 14 years is one of the major 
goals of RTE/ SSA. In order to achieve this, a focused planning and need- based 
functional strategies should be evolved. Singh, R. (2012) said that for the proper 
implementation of the RTE Act a time bound action plan in consonance with the spirit 
in which the Article 45 was included in the constitution should be chalked out. It is 
further suggested that the HRD ministry should constitute a high-level group 
comprising members from the government: centre, states and key stakeholders from 
the society to act towards addressing the various lacunae and arrive at an 
implementable program. Furthermore, we also need a national awareness campaign to 
make people aware about this law, whose provisions give benefits to the aspirations of 
the poor. 
Singh, P. (2012) suggested that the goals of RTE can be actualized by SMC. In fact, it 
has the ability to change the present education system. SMC‘s fruitful action and 
constructive communication with the other stakeholders including parents and 
teachers can prove to be a boon for the effective working of the school system. The 
parents and teachers are the one who are directly linked with the education system. 
The positive functioning of the SMC at local and national level will help in 
transforming the whole education system. For this, it is needed that the parents and 
teachers should be given full support along with suitable opportunities. Singh, R.P. 
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(2012) concluded that the learning outcomes of education should be assessed 
according to its objectives and these objectives can be deduced in the form of 
academic achievement only. Generally, it was observed that the assessment of social, 
moral emotional and creative development has been ignored since a long time and 
have not been given any significance. The issues of quality and outcomes of education 
at elementary stage have been addressed by Continuous and Comprehensive 
Evaluation which has also been suggested in the RTE Act-2009. The sole criteria for 
quality enhancement can be fulfilled by implementing CCE in its full spirit. 
Kumar, N. (2013) studied the socio-economic aspect of Right to Education Act, the 
objectives decided were: 1. To examine enrolment practices under the RTE Act 
Clause12 (1) (c) in randomly identified private schools of Dehradun city. 2. To 
analyze impact of this provision on education expenditure on the families from 
weaker sections and disadvantaged community. 3. Perceptions of various stakeholders 
(service providers, service seekers, service organizers) about the provision of this act. 
The inferences deduced were: 1. There was found a lack of uniformity in admission 
rules 2. The children 4-5 years age group are not eligible to get admission under this 
act 3. It was also found that to meet the eligibility requirements the parents are using 
fake age certificates of their wards for admission to school along with fake address, 
fake income proof for admission of their wards. 4. In some cases the schools are not 
getting their school fee as it is promised by government. 
1.6 Problems and Issues 
Still, after so many years of independence the aim of UEE has not been attained. 
Many programmes, plans and policies were started by the Government and many are 
still running to make education available to each and everyone. With the formulation 
of NPE, many programmes have been initiated by the Government for achieving UEE 
such as Operation blackboard, Shiksha Karmi Project, Andhra Pradesh Primary 
Education Programme, Bihar Education Project and SSA. By implementing RTE Act 
as the first law in the history of India, it has also become quite crucial for the general 
mass to avail its benefits. It was seen that there were few researches on different 
aspects of RTE. The researcher didn‘t find any single research in which the 
implementation of the whole RTE Act has been assessed in any particular area. This 
prompted the investigator to assess the implementation of RTE Act, in western U.P. in 
all its five aspects. Therefore, this research study was taken up. 
  
 
 
 
 
 
CHAPTER II 
THE PROBLEM 
               
             
                                                                                                                                    The Problem 
 
29 
 
CHAPTER II 
THE PROBLEM 
The present chapter discusses the rationale of the research that is, the logic behind the 
present research work and how can this work contribute in the educational growth and 
progress of the country. Further, this chapter also gives the title and the definition of 
important terms which can help to understand the terms more clearly and precisely. 
The objectives and research questions help to understand the basis of the research 
work along with certain delimitations which poses the restrictions of the researcher 
under which the present work has been conducted. 
2.1 Rationale 
Many efforts have been made in India to make elementary education a fundamental 
right of every child. Not only in India, but in every part of the world a lot of efforts 
have been made to achieve the goal of universal education. To achieve universal 
primary education is one of the important goals according to the Millennium 
Development Goals (MDGs). The MDGs are the eight international development 
goals, established by the Millennium Summit of the United Nations in 2000. It targets 
that all children should complete a full course of primary schooling by 2015. The 
policy makers in India have implemented Right to Education Act, 2009 for achieving 
this goal and have set the guidelines accordingly so that full enrollment and retention 
can be achieved by the students. To achieve it, full enrollment and completion of 
primary education is must for all children. In Indian democracy, to achieve 
universalization of elementary education is one of the constitutional obligations.  
Universalization of Elementary Education (UEE) means that education should be 
available to all children in the age group of 6-14. It signifies that every child should 
complete his/ her elementary education either by formal or non-formal means of 
education irrespective of their community, caste, creed, religion. It also includes 
children with special needs, orphans or destitutes and disadvantaged groups. It implies 
that education should not be only for the selected few and is the birth right of every 
child. The National Policy on Education- 1968 was an important step in the field of 
education in the post-independence era of India. It aimed “to promote national 
progress, a sense of common citizenship and culture, and to strengthen national 
integration. It laid stress on the need for a radical reconstruction of the education 
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system, to improve its quality at all stages, and gave much greater attention to science 
and technology, the cultivation of moral values and a closer relation between 
education and the life of the people. 
NPE-1986 also gives priority to universalization of elementary education (UEE).The 
extension in elementary education emphasizes (i) universal enrolment and universal 
retention of children upto 14 years of age, and (ii) a substantial improvement in the 
quality of education. The child-centered approach as suggested in NPE attempts to 
build the academic programme and school activities around the child. The Policy also 
maintains that deteriorated condition of school buildings, uninteresting school 
environment, and unavailability of instructional material also contribute as 
demotivating factors for children and their parents. The Policy, therefore, calls for the 
efforts in the direction of improvement of primary schools and provision of support 
services. A variety of measures have been proposed for securing enrollment and 
retention of girls and of children from the Scheduled Castes and Scheduled Tribes 
families, other educationally backward sections and minorities. 
Sarva Shiksha Abhiyan (SSA) is a programme to universalize elementary education 
by community ownership of the school system. It is a programme by Indian 
government that aimed at the universalization of elementary education “in a time 
bound manner”, as mandated by the 86th amendment of the constitution of India. The 
Eighty-sixth Amendment Act, 2002 in the Constitution of India has inserted Art. 21A 
which says that-  
„The State shall provide free and compulsory education to all children of the age of 
six to fourteen years in such manner as the State may by law, determine.‟ 
It is an effort in the direction for quality basic education all over the country. It is also 
an attempt to provide an opportunity for improving the capabilities to all children, 
through provision of community owned quality education in a mission mode. The 
SSA is an extensive scheme covering the entire country consisting within itself all 
other major governmental educational interventions.  
SSA has been operational in India, since 2000-2001. However, its roots go back to 
1993-94 when the District Primary Education Programme (DPEP) had been launched. 
DPEP was launched as a centrally sponsored scheme for providing an advent to 
achieve UEE. It gives more emphasis to district specific organization and planning 
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along with decentralized management, empowerment and capacity building at all 
levels. The National University of Educational Planning and Administration 
(NUEPA) played a key role in designing and developing the DPEP. For the 
formulation of district plans, the NUEPA developed a methodology which was 
adopted by all districts that come under DPEP. NUEPA played a key role in planning 
and management of the capacity of educational functionaries so that they can execute 
decentralized planning strategies in elementary education. The programme was first 
introduced in 42 districts of 7 states and is now under implementation in about 240 
districts of 15 states. 
In the domain of elementary education, Right of Children to Free and Compulsory 
Education Act, 2009 is the first central Act. The RTE Act aims to increase the 
accountability of the local administration and the state governments. The Act also 
calls for the removal of any financial barrier that may prevent any child from attaining 
8 years of elementary education. A unique feature of this Act is its increased 
community participation by setting up of School Management Committees (SMCs). It 
also specifies minimum norms and standards applicable to Schools like Pupil-Teacher 
Ratio (PTR) and infrastructure. By implementing it, India became one of 135 
countries in the world to make education a fundamental right of every child. RTE is a 
landmark legislation which makes quality education a fundamental right of every 
child. This Act calls for quality with equity and therefore has made special provisions 
to meet these goals. It is for the first time that curriculum, teaching-learning, 
assessment and evaluation procedures are made the part of law to ensure good 
education in schools.  Also, the Schools and teachers will monitor the school 
environment which includes hygiene and sanitation practices along with the 
management of Mid-day Meals (MDM). This Act bans corporal punishment and 
mental harassment so that the learning environment of children can be made free from 
fear, trauma and anxiety. For the effective implementation of RTE Act, it is important 
that the teachers must understand the essence of Act and issues arising out of various 
clauses/ sections of the Act and their significance in implementation of the Act. 
2.2 Statement of the Problem 
The statement of the problem is a declarative statement that attempts to bring into 
focus a stated objective or goal and gives certain direction to the research work. A 
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good statement of the problem should throw light precisely on what needs to be 
resolved. It should make the study specific i.e., to limit its extent of study. The most 
significant step is to specify the dimensions or variables of study. One of the major 
problems of the researchers has been to select the topic for their research work. As 
everybody is a novice initially, so they need the help of experts or supervisors in 
selecting the topics of their interest. Therefore, the investigator also after doing an 
exhaustive investigation selected the present topic for her research work. The present 
study is an attempt in this field, that is, to assess the implementation of the Right to 
Education Act, 2009 in Western U.P. 
2.2.1 The Title 
The title of the present study states as, “Assessment of the implementation of Right 
to Education (RTE) Act, 2009 in the elementary schools of Western U.P.” 
2.2.2 Definition of Terms 
Right to Education (RTE) Act, 2009 
According to Wikipedia, the free encyclopedia: 
“The right to education is a universal entitlement to education. This is recognized in 
the International Covenant on Economic, Social and Cultural Rights as a human 
right that includes the right to free, compulsory primary education for all, an 
obligation to develop secondary education accessible to all, in particular by the 
progressive introduction of free secondary education, as well as an obligation to 
develop equitable access to higher education, ideally by the progressive introduction 
of free higher education. 
The right to education also includes a responsibility to provide basic education for 
individuals who have not completed primary education. In addition to these, access to 
educational provisions, the right to education encompasses the obligation to rule 
out discrimination at all levels of the educational system, to set minimum standards 
and to improve the quality of education.” 
The Right of Children to Free and Compulsory Education (RTE) Act, 2009 which was 
envisaged under the Article 21A means that every child has a right to attain full time 
and regular elementary education along with a satisfactory and equitable quality of 
education in a formal school that fulfills all the essential norms and standards. 
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Elementary School 
According to the Concise Dictionary of Education; by Gene R. Hawes & Lynne Salop 
Hawes (1982), The period of formal Schooling in United States beginning with 
Kindergarten (denoted as „K”) or first grade through grades 6, 7 or 8 through most of 
the school systems today treat grades 6-8 or 7-8 as secondary ones. Elementary 
curricula begin with reading, writing and arithmetic, and then include simplified 
material in such projects as geography, science and history. Elementary school may 
be in building housing classes in grades, K-5, K-6, K-7&K-8. An elementary school is 
something called as grade school. 
According to the Dictionary of Education, (1959) prepared under the Auspices of Phi 
Delta Kappa, and University of Cincinnati with the assistance of WNINFRED R. 
MERKEL the term Elementary School is defined as: 
 A school that enrolls pupil in the first, two, three or four grades or years of 
school may include pre-primer groups; 
 A school of a type that sprang up about 1800 enrolling 30-40 pupils between 
the ages of 6 and 7 or 8, publically supported and administered by a primary 
school committee. 
According to the Free Dictionary by Farlex, an Elementary School is: 
 “A school for the first four to eight years of a child's formal education, often in
cluding kindergarten” 
  “The first four to eight years of a child's formal education.” 
In simple words, elementary school is that type of school in which formal education is 
given to a student after the pre-school and that follows with the high school i.e., from 
classes I-VIII. Also, the students are taught basic skills like reading, writing and 
arithmetic. 
Assessment 
According to Merriam-Webster's Learner's Dictionary (2016), the term Assessment is 
defined as: 
 the act of making a judgment about something. 
 the act of assessing something. 
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 an idea or opinion about something. 
According to Linn, R.L. & Miller, M.D. (2008), "Assessment is a general term that 
includes the full range of procedures used to gain information about student learning 
(observations, ratings of performances or projects, paper-and-pencil tests) and the 
formation of value judgments concerning learning progress." 
According to Bachman, L. (2004), "Assessment is a process of collecting information 
about something that we are interested in, according to procedures that are systematic 
and substantially grounded." 
In the present study, „assessment‟ is used to determine the level of implementation of 
RTE Act in selected districts of western U.P.  Assessment of the implementation of 
the RTE Act has been done on the following lines: 
 Awareness about RTE Act  
 Management and Administrative Policies 
 Role of Teachers 
 Curriculum 
 School Management Committee  
2.3 Research Questions 
Research question is the fundamental part of the study or research project. It gives 
direction to the study, determines its methodology and gives guidance to all the stages 
of research including inquiry, analysis and reporting. A research question begins with 
a research problem and lays emphasis on the areas of concern, conditions that need to 
be improved, difficulties that could be solved and questions that need to be answered. 
A good research question should be clear, significant, specific, feasible and ethical. In 
other words, we can say that a good research question should be worth enough to 
investigate and should contribute to the field of knowledge. Also, it should devise 
ways to improve educational practice and human life. The research questions for the 
present study are as follows: 
1.  To what extent RTE Act is implemented in the elementary schools of the 
Western U.P? 
2.  Is there any difference in the implementation of RTE Act in the private and 
government schools? 
             
                                                                                                                                    The Problem 
 
35 
 
3.  What are the causes behind the non-implementation of RTE Act? 
4.  What should be done for effective implementation of RTE Act? 
2.4 Objectives of the Study 
Every research work comprises of the solution of a problem that adheres to 
knowledge and human interest. The investigator also had a definite purpose in her 
mind before initiating this present research work that can be technically and 
educationally termed as the objectives. Without certain objectives, the research cannot 
be conducted in a systematic way. In fact, the entire research is being materialized on 
the foundation stone of the objectives which should be precisely and explicitly 
connoted by the investigator in advance. The present research, just like all the other 
researches has been conducted on the objectives which have been stated as below:  
1.  To assess the implementation of RTE Act in the elementary schools of the 
Western U.P. 
2.  To compare the implementation of RTE Act in the private and government 
schools. 
3.  To study the causes for the non-implementation of RTE Act. 
4.  To give some suggestions for the effective implementation of RTE Act. 
2.5 Delimitations 
Generally, it is not possible in a single research study to include every aspect or 
dimension related to a problem and it should be limited in certain ways. A research 
has to be delimited in various aspects such as population, sample, variables and the 
generalizability of the findings etc. The present research is not an exception in this 
regard and has certain delimitations which are enlisted below: 
1.  The sample is restricted to western U.P. (India) only. 
2.  From western U.P. the sample is taken from four districts only. Therefore, it 
can‟t be generalized in other parts of India. 
3.  The data is collected only from the Principals and Teachers of the School. 
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CHAPTER III 
DESIGN AND METHODOLOGY 
Research Design is basically the design of the research project, or we can say it is an 
arrangement of defining the research problem in manner of what, when, where, how 
much and by what means that focuses to answer the research questions. In other 
words, a research design is the organization, collection and analysis of data in such a 
manner that aims to define and establish the importance of research work. It is a 
conceptual framework or blueprint that provides standards of conducting research that 
involves collection, analysis and interpretation of data. In fact, it sets the guidelines 
what a researcher has to do right from formulation of the objectives till the final 
analysis, interpretation and conclusion of the research work. The basic steps of 
research design are as follows: 
(1)  What the research is about? 
(2)  Why is the research being made? 
(3)  Where will the research be carried out? 
(4)  What type of data is required? 
(5)  Where can the required data be found? 
(6)  What time period will the research include? 
(7)  What will be the sample design? 
(8)  What techniques of data collection will be used? 
(9)  How will the data be analyzed? 
(10)  In what style will the report be prepared? 
Research methodology is a method to solve the research problem systematically. It is 
a science of studying how research can be conducted scientifically. In this, we can 
study the various steps that are mostly adopted by the researcher in studying his/her 
research problem along with the logic behind them. It is important for the researcher 
to know research method/technique along with the methodology. Researchers should 
know how to develop certain tests, how to apply statistical and research techniques. 
Not only this, but he/she should also know which of these methods or techniques, are 
relevant and which are not, and what they intend to imply and why. Therefore, it is 
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necessary for the researcher to design his methodology for his problem in such a 
manner that it clearly and precisely specifies his decisions to select them so that they 
can be understood and evaluated by others also. 
The present chapter describes the design and methodology of the study. It highlights 
the details of the research process being followed in conducting the research. It is 
necessary to carry out the research study in a planned and systematic manner so as to 
derive accurate results. This chapter includes information regarding the population, 
the sample, tools used, nature and form of data, techniques used in collecting data and 
statistical techniques used for analyzing data. 
The present study is a type of Descriptive study. Descriptive Research is a study 
designed to represent the participants or individuals in an accurate way. In simple 
words, descriptive research describes the individuals who participate in the study. 
There are three methods of doing a descriptive research and are as follows: 
i)  Observational: It is a method of observation and recording of the information 
about the participants. 
ii) Case Study: It is an in-depth study of an individual or a group. 
iii)  Survey: It is a brief discussion or interview about a particular topic. 
Observational and survey methods are used for collection of data for the present 
study. It is an exploratory type of research, which is both qualitative and quantitative 
in nature. The researcher used exploratory method with an objective of expanding the 
understanding of the topic, providing insights and possible explanations and 
discovering future research works. Qualitative research is concerned with qualitative 
phenomenon, that is, phenomena relating to or involving quality or kind or we can say 
non-numerical observations. Such research is especially important in the behavioral 
sciences where the aim is to discover the underlying meanings of human behavior. 
Through qualitative research we can analyze the various factors which motivate 
people to behave in a particular manner or which can make people like or dislike a 
particular thing (Kothari, 2004) 
The following plan has been followed in order to answer the research questions and to 
achieve the objectives of the present study: 
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3.1 POPULATION AND SAMPLE 
To study the entire population in a single research study is not possible practically. 
So, sample is studied instead 
of population to make some 
inferences about the 
population. All the items 
under consideration in any 
field of inquiry constitute a 
„universe‟ or „population‟. A 
population can be 
understood as a total of a 
particular characteristic for 
any specified group of 
individuals. In statistical 
terms, it can be defined as 
any well specified and 
identifiable group of individuals. A population can also be real or imaginary. A real 
population can be understood as the one that exists in reality while an imaginary 
population is the one that exists only in imagination. A population can also be finite 
and infinite. A finite population is the one in which the individuals can be easily 
counted whereas an infinite population is the one which is unlimited and hence cannot 
be counted. In a general sense, it is not possible to study the entire population and 
there are two common reasons for it: i) as the population is very large, it is not 
possible to study the whole population in a single research study ii) when it is possible 
to acquire dependable results in studying a small portion of population i.e., sample, 
then there is no use of wasting time, money and energy in studying the entire 
population.  
A sample may be defined as any selected number of individuals from a population 
(Singh, 2010). Generally, the process of sampling refers to the method of selecting a 
small part or specimen of a large population or universe of individuals. So, it can be 
said that sampling is a method of determining how many individuals or elements are 
to be sampled and how they are to be selected as sampling is one of the most 
fundamental aspects of the methodology followed in any research study. 
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Details of the sample: 
The population of the study consists of all the Principals and Teachers of all the 
government and private schools of western Uttar Pradesh. The sample consists of 731 
Teachers and 60 Principals from the 42 schools of the four districts of western Uttar 
Pradesh, namely Aligarh, Etawah, Hathras and Muzaffarnagar which includes both 
the Private and Government schools. For collecting data, purposive sampling method 
is used. Purposive sampling is mostly used in qualitative research and this technique 
helps the researchers to carefully identify subjects according to their research‟s 
purpose with an expectation that each participant can provide unique and rich 
information valuable for their study. 
The details regarding the sample are herewith depicted in the form of tables: 
TABLE 3.1: SAMPLE OF PRINCIPALS (DISTRICT WISE) 
 
No. of 
Principals 
Aligarh Etawah Hathras Muzaffarnagar Total 
Pvt. Govt. Pvt. Govt. Pvt. Govt. Pvt. Govt.   
17 15 2 5 9 3 5 4 60 
     
        
Total 32 7 12 9   
 
Table 3.1 represents the district wise distribution of Principals taken in the sample. A 
total sample of 60 Principals was taken from the western Uttar Pradesh. 32 Principals 
and Vice- Principals/Head-Master/Head-Mistress were taken from Aligarh district in 
which 17 principals belong to private schools and 15 principals belongs to 
government schools. Similarly, 07 were taken from the district of Etawah out of 
which 02 were private and 05 were government school principals. From Hathras, 12 
principals were taken out of which 9 were private and 3 from government schools. 
Sample from Muzaffarnagar consists of an aggregate of 9 principals with 5 and 4 as 
private and government school principals respectively.  
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TABLE 3.2: SAMPLE OF TEACHERS (DISTRICT WISE) 
  Aligarh Etawah Hathras Muzaffarnagar Total 
 
Pvt. Govt. Pvt. Govt. Pvt. Govt. Pvt. Govt.   
No. of Teachers 212 129 161 49 10 50 42 78 731 
           
Total 341 210 60 120  
 
Out of 731 teachers, 341belongs to Aligarh out of which 212 are from private and 129 
are from government schools. Similarly, 210 teachers are from Etawah, out of which 
161 are from private and 49 are from government schools. Out of 60 teachers of 
Hathras, 10 belongs to private and 50 belongs to government schools. In the same 
way, out of 120 teachers of Muzaffarnagar, 42 and 78 belongs to private and 
government schools respectively.  
TABLE 3.3: SAMPLE REGARDING TYPE OF SCHOOLS  
Name of Name of Type of No. of 
Teachers the District the School the School 
Aligarh 
1. Aligarh Public School 
Private 
30 
2. Range Hills Sr. Sec. School 23 
3.Brilliant Public School 40 
4.Dharam Samaj Bal Mandir 23 
5.Shantiniketan World School 16 
6.Ayesha Tarin Modern Public School 29 
7.Heritage International School 13 
8.Raghubeer Bal Mandir 5 
9.Saraswati Vidya Mandir 4 
10. Zakir Hussain Public School 8 
11.Woodbine Floret Public School 21 
12.Teeka Ram Girls High School 
Government 
12 
13. Government Girls Inter College 17 
14. Chiranjeelal BalikaVidyalaya 8 
15. Raghuvir Sahay Inter College 14 
16. Heeralal Barahsaini Inter College 15 
17. Gopi Ram Paliwal Inter College 19 
18. S.M.B. Inter College 18  
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Etawah 
 
19. City High School (A.M.U.) 
 
14 
20. Urban Public School 12 
1. Gyansthali Vidyapeeth 
Private 
 
 
30 
2. Royal Oxford International School 20 
3. Mount Litera Zee School 14 
4. Narayana Inter School 4 
5. Archana Memorial Public School 28 
6. Seven Hills 27 
7. Divine Public School 9 
8. St. Vivekanand Senior Sec. School 24 
9. H.M.S. Islamia Inter College  
 
Government 
 
 
25 
10. S.D. Inter College 16 
Hathras 
 
11.Chitragupta Inter College 8 
12. Lord Krishna Public School 5 
1.Upper Primary School 
 
Private 
29 
2. D.A.V. Inter College 9 
3.Upper Primary School, Sasni 12 
4. Radheshyam Public School 
Government 
5 
Muzaffarnagar 
 
5. S.S.K. Public School 3 
6. Golden Public School 2 
1. Rakhi Public School Private 42 
2. S.D. Inter College 
Government 
17 
3. DAV Inter College 18 
4. Shishu Niketan Inter College 29 
5. Sir Chhoturam Inter College 14 
 
Table 3.3 represents the Private and Government schools of the four districts taken as 
sample from the Western Uttar Pradesh with their school codes allotted by the 
researcher herself for the easy interpretation of the data. 
3.2 DEVELOPMENT OF RESEARCH TOOLS 
As there was no suitable tool available for collecting the required information for the 
present study, the researcher herself developed three tools for the acquisition of the 
data. Initially, five tests were made by the researcher but afterwards they were merged 
in three tests. A pilot survey was conducted on 4 schools and 100 teachers of Aligarh 
district. Pilot survey was conducted to get essential information about the actual field 
settings and for checking the weaknesses of the tools. 
The following three tools were used by the researcher for data collection: 
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1) Information Schedule to assess the implementation of Right to Education Act, 
2009 (for Principals/ Head Masters/ Administrators) 
2) Information Schedule for Teachers 
3) Observation Schedule for Researcher 
A brief description of the tools is given below: 
1) Information Schedule for Principals/ Head Masters/Administrators: 
In order to assess the implementation of Right to Education Act, 2009 the guidelines 
of Right to Education Act, 2009 were thoroughly read and understood by the 
researcher. The statements were framed accordingly and then experts‟ opinions were 
taken and then items were made accordingly. 
Seven categories were made in the tool according to the guidelines of the Right to 
Education Act, 2009. The first category was regarding personal information of the 
respondents which includes the name, experience and qualification of the respondent. 
Respondents were assured by the researcher for keeping their information strictly 
confidential and used only for research purpose. It consists of 5 items. In second 
category 6 items were framed which seek information about level, nature etc. of the 
School. To check the awareness level of the respondents about the RTE (2009), third 
category was framed of 3 items. Fourth category was comprised of 7 items about the 
management and administrative policies. It tends to elicit the information about the 
admission process and the provisions that are followed. Fifth category consists of 6 
items related with teacher‟s eligibility criteria and their teaching whereas 13 items 
related with the curriculum are included in the sixth category. The last i.e. seventh 
category included 8 items about the functions of the School Management Committees. 
In the end there is an open-ended question which seeks suggestions for the effective 
implementation of RTE. Useful suggestions given by the experts was incorporated. 
The tools were then modified and discussed with the experts again.  
Validity  
In the words of Anastasi (1968:99), “The validity of a test concerns what the test 
measures and how well it does so.” Validity is the utmost criteria for the effective 
usage of the test. A test is said to be valid if it collects the same information that it 
claims to measure. For establishing the content validity of the tool, it was checked by 
the supervisor and experts from Aligarh Muslim University (Aligarh), National 
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University of Educational Planning and Administration (Delhi) and National Council 
of Educational Research and Training (Delhi). In the opinion of all the experts, this 
tool has high content validity. 
Reliability 
According to Anastasi & Urbina (1997:85), “Reliability refers to the consistency of 
scores obtained by the same individuals when re-examined with test on different 
occasions, or with different sets of equivalent items, or under other variable 
examining conditions.” In other words, reliability is the reproducibility of the scores. 
For estimating the reliability of the tool, test-retest method of reliability was used by 
the researcher.  
In the test-retest reliability, the same test has to be administered twice on the same 
respondents with a reasonable time gap. After 3 months, the researcher administered 
the tool again on the same respondents. Then the responses given by the respondents 
in the second administration of the same test were compared with the responses given 
in the first administration of the test and then correlation was calculated. Reliability of 
the test is calculated by using Cronbach‟s Alpha and that was found to be 0.71. 
Scoring 
The items are of different nature and have different number of responses so scoring 
was done accordingly. Some items have two options and some have three and some 
are open ended and in some respondents only have to tick on the relevant statement. 
Coding was given to the responses and then the data was analyzed by using the SPSS 
software. 
2) Information Schedule for Teachers 
Almost same items are included in this Information Schedule meant for teachers as 
were in the Information Schedule meant for principals. Same steps were followed in 
the construction of this Information Schedule also as were used in the Information 
Schedule meant for principals. Validity and reliability were also established in the 
same way.  
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Validity 
This Information Schedule was also checked by the same reviewers and some of them 
were modified according to their suggestions. According to the expert judgment of all 
the reviewers, this tool has high content validity. 
Reliability 
For the Information Schedule of Teachers also the reliability of the test was found by 
using test-retest method of reliability. The reliability was found as 0.84 which is quite 
high, by using Cronbach‟s Alpha. Scoring and coding of the responses were also done 
by the same method as was done for the Information Schedule which was meant for 
Principals. 
Scoring 
The scoring of the items was done in the same way as for the Information Schedule 
meant for Principals. The items of the schedule are of different nature and have 
different number of responses. The respondents were asked to tick mark the item that 
they find as most suitable in their opinion. 
3) Observation Schedule for Researcher 
In order to observe the functioning of the school in accordance with the norms of the 
Right to Education Act, 2009 an Observation Schedule was constructed by the 
researcher which consists of only two categories, one is, information about the school 
and second, information about the infrastructure. The first category consists of 4 items 
about the name, address, district and location of the School. The second category 
consists of the information regarding the infrastructure of the School with 16 items. 
The last item is open-ended regarding the specific comments of the observer for the 
causes of the non- implementation of RTE. 
Observation is that technique of data collection which involves observation of 
behaviour of other people without manipulating and controlling it. This also involves 
recording of the findings in such a way that allows analytical interpretation and 
discussion on it. In the words of Kothari (2004), in social sciences, mainly the 
observation is of two types- 
i)  Participant Observation- If the observer makes observation by making 
himself a participant or we can say, a member of the group he is observing so 
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that he can experience what the group members‟ experience, then this type of 
observation is termed as the participant observation. 
ii)  Non-participant Observation- When the observer makes observation without 
participating in the group and without any attempt on his part to experience 
through participation what others feel, the observation of this type is known as 
non-participant observation. 
According to Singh, A.K. (2010) observation technique involves the following 
features: 
1. A person‟s behaviour is studied in a natural and social context is observation i.e. 
observation usually occurs in natural settings although it can also be used in 
contrived settings of laboratory experiments and simulations. 
2. Observation captures those significant occurrences or events that affect the 
relations among people being studied. 
3. Observation also identifies important recurrences and regularities in social life by 
comparing and contrasting the data obtained in any specific study with those 
obtained in the study of various natural settings.  
The Observation Schedule was filled by the researcher herself after observing the 
infrastructure, pupil-teacher ratio, enrollment etc. of the schools. According to the 
need, short conversations were also made from the various employees of the school 
and based on researcher‟s observations, specific points of consideration were noted by 
the researcher. 
3.3 COLLECTION OF DATA 
Data was collected by using two information schedules made separately for the 
Principal and Teachers (as shown in appendices A & B). A permission letter for 
visiting various schools was requested by the researcher to the Chairman of the 
department and accordingly it was issued by the Chairman of the Department of 
Education. The researcher along with that permission letter visited the schools and 
completed process of data in collection in about ten months (November 2014- August 
2015) took the consent of the school authorities. The researcher met with the 
respondents in each school and then they were explained clearly the purpose of data 
collection. They were also assured of the confidentiality of their responses and that 
the results extracted out of their responses would be used for the research work only. 
Then they were given the tools to be filled by them on their own. Any queries raised 
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by the respondents were clarified by the researcher to elicit useful information from 
them. 
Ethical Considerations 
All ethical issues were kept in consideration while conducting the research. A prior 
permission was taken from the school authorities for collection of the data which was 
used for research work. The personal identity of every respondent was kept 
confidential along with the name of the school. The following ethical guidelines for 
the research study were followed:  
i) Sharing the motive of the research with all the people concerned. 
ii) Taking consent from all the participants of research study. 
iii) Conducting research work without harming anyone‟s emotions. 
iv) Maintaining the anonymity of the respondents. 
3.4 ANALYSIS OF DATA 
The analysis of data involves organizing the data, sequencing, breaking them into 
manageable units, searching the patterns, discovering the important material. The 
collected questionnaires were then checked in the field itself to ensure the 
comprehensibility, completeness and consistency of the responses. Then the data 
entry of collected questionnaires was done with the help of MS Excel and SPSS 
(Software Package for Social Sciences ver. 17.0). The coding and initial headings 
were written and entered in the Excel. For estimating the reliability of the test, SPSS 
was used. 
According to the objectives of the study, tabulation plan was prepared and graphical 
representation was done based on the responses. Both qualitative and quantitative 
questions were evaluated. Further, data was analyzed by using percentage to get 
suitable results.  
Statistical techniques for analyzing data 
The statistical techniques used for analyzing data are given as under: 
1. Frequencies/Percentages 
2. Graphical representation 
3. t-test 
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CHAPTER IV 
ANALYSIS AND INTERPRETATION 
This chapter consists of the analysis and interpretation of the data according to the 
objectives of the study. In fact, the chapter of analysis and interpretation can also be 
called as the heart of the research process and tend to interpret the quantification of 
the data as the tables or raw data only cannot process any information about the 
technical aspect of the research. After the collection and processing the data, next 
stage is to analyze the data using suitable statistical techniques. Data collection 
involves not only gathering the responses of the respondents but also a large set of 
observations which also need to be processed accordingly into some meaningful 
interpretation and results. The quantitative and qualitative data is dealt accordingly 
and then interpreted to elicit meaningful results. Here, in the present chapter the 
researcher has first analyzed the data and has done the item wise presentation of data 
in the form of tables. Each table shows item wise responses of Principals and 
Teachers in percentage; after this each table is interpreted in words, for easy 
understanding of the analysis being done by the researcher. 
RTE Act comprises of seven chapters, 38 sections and one schedule; so information 
schedules that were constructed by the researcher were also divided accordingly into 
five parts viz., awareness, management and administrative policies, teachers, 
curriculum and School Management Committee. Analyses of the first two objectives 
of the study have been done simultaneously in the following pages. The first two 
objectives were: 
Objective 1: To assess the implementation of RTE Act in the elementary schools of 
the Western U.P. 
Objective 2: To compare the implementation of RTE Act in the private and 
government schools. 
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I. Awareness about the RTE Act 
Table 4.1: Awareness about the RTE Act 
 
Statement 
 
Principals Teachers 
 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
It is an act about 
Education 
Yes 12 36.4 11 40.7 23 38.3 123 28.9 95 31.0 218 29.8 
No - - - - - - 4 0.9 2 0.7 6 0.8 
No 
response 
21 63.6 16 59.3 37 61.67 298 70.1 209 68.3 507 69.4 
 
Total 33 100 27 100 60 100 425 100.0 306 100.0 731 100.0 
It stands for elementary 
education 
Yes 11 33.3 10 37.0 21 35 87 20.5 88 28.8 175 23.9 
No 1 3.0 1 3.7 2 3.33 10 2.4 14 4.6 24 3.3 
No 
response 
21 63.6 16 59.3 37 61.7 328 77.2 204 66.7 532 72.8 
 
Total 33 100 27 100.0 60 100 425 100.0 306 100.0 731 100.0 
It makes provision for 
free and compulsory 
education 
Yes 13 39.3 17 63.0 30 50 217 51.1 160 52.3 377 51.6 
No 1 3.0 - - 1 1.67 14 3.3 3 1.0 17 2.3 
No 
response 
19 57.6 10 37.04 29 48.33 194 45.6 143 46.7 337 46.1 
 
Total 33 100.0 27 45.0 60 100.0 425 100.0 306 100.0 731 100.0 
It is meant for 6-14 age 
group children 
Yes 15 45.5 15 55.6 30 50.0 154 36.2 157 51.3 311 42.5 
No 1 3.0 - - - - 10 2.4 2 0.7 12 1.6 
No 
response 
17 51.5 12 44.44 29 48.33 261 61.4 147 48.0 408 55.8 
Total 33 100.0 27 100 60 100.0 425 100.0 306 100.0 731 100.0 
It was implemented in 
the year 2010 
Yes 3 9.1 11 40.7 14 23.3 54 12.7 78 25.5 132 18.1 
No 3 9.1 - - 3 5 19 4.5 3 1.0 22 3 
No 
response 
27 81.8 16 59.26 43.0 71.66 352 82.8 225 73.5 577 78.93 
 
Total 33 100.0 27 60 60 100.0 425 100.0 306 100.0 731 100.0 
 
 
Table 4.1 shows the views of the principals and teachers regarding awareness about 
the RTE Act. The information was sought from the private and government schools 
on various aspects of RTE Act to understand the level of awareness among the 
sampled principals and teachers. Out of the sampled principals, 36.4% principals of 
private schools and 40.7% government schools agreed to the statement that ‘RTE is an 
Act about education’. Whereas 28.9% teachers of private schools and 31% teachers of 
government schools agreed to the same statement 0.9% teachers of private schools 
and 0.7% teachers of government schools disagreed to the statement. ‘RTE stands for 
elementary education’ , for this statement, 33.3% principals of private and 37% of 
government schools knew that while 3.0% private and 3.7% government principals 
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lack awareness about the same. 20.5% teachers of private and 28.8% of government 
schools also knew about it while 2.4% teachers of private and 4.6% of government 
school teachers didn‟t knew about it. ‘RTE makes provision for free and compulsory 
education’ for this statement, 39.3% principals of private and 63% principals of 
government schools agreed but 3.0% principals of private schools disagreed for the 
same while not a single government schools‟ principal marked this statement in 
negative. Also, 51.5% private and 52.3% government school teachers agreed to it. In 
the same way, 3.3% and only 1.0% teachers of private and government schools 
disagreed to it respectively. Although, 45.5% private school principals and 55.6% 
principals of government schools were aware that ‘RTE is meant for 6-14 age group 
children’ but 3.0% private school principals were against it and not a single 
government school principal disagreed to it. 36.2% and 51.3% sampled teachers of 
private and government schools respectively agreed for the same while 2.4% and 
0.7% teachers of private and government schools respectively lacked awareness for it. 
‘RTE was implemented in 2010’, for this statement, 9.1% private and 40.7% 
government schools‟ principals knew that while, 9.1% private and not a single 
government schools‟ principals responded to the response „No‟. 12.7% and 25.5% 
teachers of private and government schools respectively agreed to it whereas 4.5% 
and 1.0% teachers of private and government schools respectively disagreed for the 
same. The following graphs as shown in Fig. 4.1 represent the responses of Principals 
and Teachers respectively.  
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                                                                             Fig. 4.1 
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Table 4.1.1: Awareness about the RTE Act 
 
Statement 
Principals Teachers 
Private S.D. Government S.D. t Private S.D Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
It is an act 
about 
Education 
Yes 12 24 0 11 22 0 
not 
computed 
123 246 0.17 95 190 0.14 4.9* 
No - - 
     
4 4 
 
2 2 
  
No Response 
 
21 21 
 
16 16 
  
298 298 
 
209 209 
  
Total 33 45 27 38 425 548 306 401 
Mean Score 
  
1.36 
  
1.40 
   
1.28 
  
1.31 
  
It stands for 
elementary 
education 
Yes 11 22 
0.28 
10 20 
0.30 0.06** 
87 174 
0.30 
88 176 
0.34 0.73** 
No 1 1 1 1 10 10 14 14 
No Response 
 
21 21 
 
16 16 
  
328 328 
 
204 204 
  
Total 33 44 27 37 425 512 306 394 
Mean Score 
  
1.33 
  
1.37 
   
1.20   1.28 
  
It makes 
provision 
for free and 
compulsory 
education 
Yes 13 26 
0.26 
17 34 0 
1.10** 
217 434 
0.23 
160 320 
0.13 2.0* 
No 1 1 
   
14 14 3 3 
No Response 
 
19 19 
 
10 10 
  
194 194 
 
143 143 
  
Total 33 46 27 44 425 642 306 466 
Mean Score 
  
1.39 
  
1.62 
   
1.51 
  
1.52 
  
It is meant 
for 6-14 age 
group 
Yes 15 30 0.25 15 30 
 
0.96** 154 308 
 
157 314 
 
2.31* 
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children 
 
No 1 1  - 
 
0 
 
10 10 0.24 2 2 0.11 
 
No Response  17 17 
 
12 12 
  
261 261 
 
147 147 
  
Total 
 
33 48 27 42 425 579 306 463 
Mean Score 
  
1.45 
  
1.55 
   
1.36   1.51  
 
It was 
implemente
d in the year 
2010 
Yes 3 6 
0.54 
11 22 
 
3.11* 
54 108 
0.44 
78 156 
0.19 4.14* 
No 3 3 - - 0 19 19 3 3 
No Response  27 27 
 
16 16 
  
352 352  225 225   
Total 
 
33 36 27 38 425 479 
 
306 384 
  Mean Score 
  
1.09 
  
1.40 
   
1.12  1.25 
  
**Not significant at 0.05 level 
* Significant at 0.05 and 0.01 level 
              
                                                                                                          Analysis and Interpretation 
53 
 
Table 4.1.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. For the first statement that ‘RTE is an 
Act about education’, the t-value for principals cannot be computed, and for teachers 
the t-value is 4.9 which is significant at 0.05 level of significance. The mean score of 
government school teachers (1.31) is more than private school teachers (1.28), so it 
indicates that government school teachers have more awareness in comparison to 
private school teachers for this statement. For the second statement that ‘RTE stands 
for elementary education’, the t-value for principals is 0.06 which is insignificant at 
0.05 level of significance. Similarly, for teachers the t-value is 0.73 which is also 
insignificant at 0.05 level of significance which means that the private and 
government school principals and teachers do not have any significant difference 
regarding this statement. For the third statement that ‘RTE makes provision for free 
and compulsory education’, the t-value for principals is 1.10 which is non-significant 
at 0.05 level of significance which indicates that the private and government school 
principals do not differ regarding this statement. For teachers the calculated t-value is 
2.0 which is significant at 0.05 level of significance. The mean score of government 
school teachers (1.52) is more than private school teachers (1.51), so it indicates that 
government school teachers have more awareness in comparison to private school 
teachers for this statement. For the fourth statement, ‘RTE is meant for 6-14 age 
group children’, the t-value for principals is 0.96 which is non-significant at 0.05 
level of significance which means that the private and government school principals 
and teachers do not have any significant difference regarding this statement. While for 
teachers the calculated t-value it is 2.31 which is significant at 0.05 level of 
significance, the mean score of government school teachers (1.51) is more than 
private school teachers (1.36), so it indicates that government school teachers have 
more awareness in comparison to private school teachers for this statement. To the 
fifth statement that ‘RTE is implemented in 2010’, the t-value for principals is 3.11 
which is significant at 0.05 level of significance. The mean score of government 
school principals (1.40) is more than private school principals (1.09). Similarly, the t-
value of teachers is 4.14 which is also significant at 0.05 level of significance. The 
mean score of government school teachers is 1.25 and while of private school teachers 
is 1.12. This score is favoring towards government schools. Therefore, it indicates that 
government schools have more awareness that RTE was implemented in 2010. 
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Table 4.2: Year of RTE implementation in schools 
 
Year of RTE implementation in your 
School 
Principals Teachers 
Private Government Total Private Government Total 
  N % N % N % N % N % N % 
2010 16 50 18 66.7 34 56.7 230 55 216 72 446 61.0 
2011 2 6.3 3 11.1 5 8.3 61 14.6 19 6.3 80 10.9 
2012 4 12.5 1 3.7 5 8.3 30 7.2 20 6.7 50 6.8 
2013 -  -  -  -  -  -  12 2.9 2 0.7 14 1.9 
2014 1 3.1 1 3.7 2 3.3 6 1.4 2 0.7 8 1.0 
No Response 10 28.1 4 14.8 14 23.3 86 18.9 47 13.7 133 18.1 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Table 4.2 depicts the ‘year of RTE implementation’ in the sampled schools. 50% 
principals of private schools and 66.7% principals of government schools said that 
RTE was implemented in 2010 in their schools. Similarly, 55% private school 
teachers and 72% teachers of government schools informed that 2010 was the year of 
RTE implementation in their schools. 2011 was the year of RTE implementation 
according to 6.3% private schools, 11.1% government school principals, 14.6% 
private school teachers and 6.3% government school teachers. 12.5% private school 
principals and 3.7% government school principals said that RTE was implemented in 
2012 in their schools, while 7.2% private school teachers and 6.7% government 
school teachers also said the same. 2013 was not the year of RTE implementation 
according to any private and government schools‟ principals, whereas it was the year 
of implementation according to the responses of 2.9% private school teachers and 
0.7% government school teachers. In the year 2014, RTE was implemented according 
to the responses of 3.1% private school principals and 3.7% government school 
principals and also according to 1.4% and 0.7% private and government school 
teachers respectively. The following graph represents the above data in Fig. 4.2. 
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Fig. 4.2 
 
Table 4.2.1: Year of RTE implementation in schools 
Year of 
RTE 
implementat
ion in your 
School 
Principals Teachers 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
2010 
 
16 80 
2.20 
18 90 
1.88 1.42** 
23
0 
1150 1.93 
21
6 
1080 
1.75 3.20* 
2011 
 
2 8 3 12 61 244 
 
19 76 
2012 
 
4 12 1 3 30 90 
 
20 60 
2013 
 
- - - - 12 24 
 
2 4 
2014 
 
1 1 1 1 6 6 
 
2 2 
No 
Response 
10 10  4 4   86 86  47 47   
Total 
33 111 
 
27 110 
  
42
5 
1600 
 
30
6 
1269 
 
  
 
3.36 
 
4.07 
 
3.76 
  
4.14 
Mean Score 
**Not significant at 0.05 level     
* Significant at 0.05 level 
 
Table 4.2.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The obtained t-value of principals is 
1.42, which is non- significant at 0.05 level of significance. It means that there is no 
difference in the awareness level of private and government schools principals about 
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the ‘year of RTE implementation in their schools.’ Whereas in case of teachers, the t-
value is found to be 3.20 which is significant at 0.05 level of significance. The mean 
score of government school teachers (4.14) is more in comparison to private school 
teachers (3.76) which indicates that government school teachers are more aware than 
private school teachers about the year of RTE implementation in their schools. 
 
Table 4.3: Level of RTE formulation in India  
 
 
Principals 
Teachers 
Level of RTE 
formulation in India 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Elementary 18 54.5 22 81.5 40 66.6 281 67.1 224 74.4 505 69.1 
Secondary 9 27.3 2 7.4 11 18.3 86 20.5 33 11 119 16.3 
Higher 3 9.1 1 3.7 4 6.6 39 9.3 28 9.3 67 9.2 
No Response 3 9.1 2 7.4 5 8.3 19 3.1 21 5.3 40 5.5 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.3 enumerates the responses of the ‘level of RTE formulation in India.’ It 
shows that 66.6% principals agree that elementary level is the level of RTE 
formulation in India, out of which 54.5% were private school principals and 81.5% 
were government school principals. In the same way, a total of 69.1% teachers agreed 
that RTE is formulated for elementary level in India, out of which 67.1% were private 
school teachers and 74.4% were government school teachers. 27.3% private and 7.4% 
government school principals whereas 20.5% private and 11% government school 
teachers said that secondary level is the level of RTE formulation in India. Also, 9.1% 
private and 3.7% government school principals which 9.3% private and 9.3% 
government school teachers responded that RTE is formulated for higher level in 
India. The following graph represents the above data in Fig. 4.3. 
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Table 4.3.1: Level of RTE formulation in India 
 
 
Principals Teachers 
Level of 
RTE 
formulatio
n in India 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Elementar
y 
 
18 54 0.97 22 66 
0.88 1.46** 
281 843 
0.79 
224 672 
0.86 0.47** Secondary 
 
9 18 
 
2 4 86 172 33 66 
Higher 
 
3 3 
 
1 1 39 39 28 28 
No 
Response 
3 3  2 2   19 19  21 21   
Total 33 78 
 
27 73 
  
425 1073 
 
306 787 
  Mean 
Score  
2.36 
  
2.70 
 
2.52 
 
2.57 
** Non-significant at 0.05 level 
 
Table 4.3.1 shows the difference between the responses of private and government 
school principals and teachers regarding the ‘level of RTE implementation in their 
schools’ by using t-test. The calculated t-value of principals is 1.46, which is 
insignificant at 0.05 level of significance. Similarly, in the case of teachers, t-value is 
found to be 0.47 which is also insignificant at 0.05 level of significance. Therefore, it 
indicates that private and government schools principals and teachers do not differ 
regarding the level of RTE implementation in their schools. 
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II. Management and Administrative Policies:- 
 
Table 4.4: Fee charged from students 
 
Principals 
Teachers 
Fee is charged from the students 
aged 6-14 years 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 19 57.6 8 29.6 27 45 267 63.9 95 31.0 362 49.5 
Sometimes 6 18.2 3 11.1 9 15 54 12.9 36 11.8 90 12.3 
Never 8 24.2 16 59.3 24 40 74 17.7 161 52.6 235 32.1 
No Response - - - - - - 30 5.5 14 4.6 44 6.0 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
 
Table 4.4 answers whether the ‘fees is charged from the students aged 6-14 years’ or 
not. A total of 27%, out of which 57.6% private school principals and 29.6% 
government school principals responded as „Always‟ which means that fees is always 
charged from the students aged 6-14 years. With regard to teachers, 63.9% private and 
31.0% government teachers and a total of 49.5% responded as same. 18.2% private 
school principals and 11.1% government school principals responded to „Sometimes‟ 
which meant that only sometimes fees is charged in their schools. Also, 12.9% 
teachers of private school and 11.8% teachers of government school and a total of 
12.3% teachers responded as same. To the response of „Never‟ only 24.2% private 
school principals and 59.3% government school principals and a total of 40% 
principals agreed. A total of 32.1% teachers, out of which 17.7% private school 
teachers and 52.6% government school teachers also agreed to the same. The graph 
shown in Fig. 4.4 represents the above data. 
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Table 4.4.1: Fee charged from students 
 
Principals Teachers 
Fee is 
charged 
from the 
students 
aged 6-14 
years 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 19 57 0.85 8 24 
0.91 2.75* 
267 801 
0.95 
95 285 
0.94 8.76* Sometimes 6 12 
 
3 6 54 108 36 72 
Never 8 8 
 
16 16 74 74 161 161 
No 
Response 
- -  - -   30 30  14 14   
Total 33 77 
 
27 46 
 
 
 
 
425 1013 
 
 
306 532 
 
 
 
 Mean 
Score  
2.33 
  
1.70 
 
2.38 
 
1.73 
*Significant at 0.05 level 
Table 4.4.1 shows the significant difference between the responses of principals and 
teachers regarding ‘fee charged from students aged 6-14 years.’ The obtained t-value 
of private and government school principals is 2.75 which is significant at 0.05 level 
of significance. The mean score of private school principals (2.33) is more than 
government school principals (1.70) which indicates that fee is charged more in 
private schools rather than in government schools. Similarly, the obtained t-value of 
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private and government school teachers is 8.76 which is also significant at 0.05 level 
of significance. The mean score of private school teachers (2.38) is more than 
government school teachers (1.73) which indicates that fee is charged more in private 
schools rather than in government schools. 
Table 4.5: Admission at elementary level 
 
Principals 
Teachers 
Admission is given to children 
above 6 years of age in an 
appropriate class 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 17 51.5 17 63 34 56.6 232 55.5 170 56.5 402 55.0 
Sometimes 7 21.2 5 18.5 12 20 93 22.2 75 24.9 168 23.0 
Never 5 15.2 5 18.5 10 16.67 71 17 36 12 107 14.6 
No Response 4 12.1 - - 4 6.667 29 5.3 25 6.6 54 7.4 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.5 depicts the responses to the statement, ‘if admission is given to children 
above 6 years of age in an appropriate class’ or not. The responses of principals and 
teachers are enlisted here. 51.5% private school principals and 63% government 
school principals and a total of 56.6% principals answered to „Always‟ option which 
means that admission is always given to children above 6 years of age in an 
appropriate class. In the same way, a total of 55.0% teachers, out of which 55.5% 
teachers of private school and 56.5% teachers of government school teachers also 
opted for the same option. The option of „Sometimes‟ was marked by 21.2% private 
school principals, 18.5% government school principals, 22.2% private school teachers 
and 24.9% government school teachers and a total of 23% teachers. In the same way, 
the option of „Never‟ was marked by 15.2% private school principals and 18.5% 
government school principals. Also, 17% private and 12% government school 
teachers marked as same. The following graph is represented in Fig. 4.5. 
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Table 4.5.1: Admission at elementary level 
 
Principals Teachers 
Admission is 
given to 
children above 
6 years of age 
in an 
appropriate 
class 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 17 51 1.08 17 51 
0.80 1.28** 
232 696 0.92 170 510 
0.92 0.46** Sometimes 7 14 
 
5 10 93 186 
 
75 150 
Never 5 5 
 
5 5 71 71 
 
36 36 
No Response 4 4      29 29  25 25   
Total 33 70 
 
27 66 
  
425 982 
 
306 721 
  
Mean Score 
 
2.12 
  
2.44 
 
2.31 
  
2.35 
**Non-significant at 0.05 level 
Table 4.5.1 shows the difference between the responses of principals and teachers 
regarding the ‘admission given to children above 6 years of age in an appropriate 
class.’ The calculated t-value of private and government school principals is 1.28 
which is non-significant at 0.05 level of significance. Similarly, the obtained t-value 
of private and government school Teachers is 0.46 which is also non-significant at 
0.05 level of significance. Therefore, it indicates that both the private and government 
school principals and teachers do not differ regarding admission given to children 
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above 6 years of age in an appropriate class in their schools. The following graph 
represents the above data. 
Table 4.6: A child is allowed to take transfer 
 
 
Principals Teachers 
A child is allowed to take transfer 
to another school 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 27 81.8 21 77.8 48 80 320 76.6 205 68.1 525 71.8 
No 2 6.1 3 11.1 5 8.3 27 6.5 55 18.3 82 11.2 
Don't Know 2 6.1 2 7.4 4 6.7 44 10.5 21 7 65 8.9 
No Response 2 6.1 1 3.7 3 5 34 6.5 25 6.6 59 8.1 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.6 enumerates the responses of the ‘transfer policy being followed in the 
schools.’ A total of 80% principals, out of which 81.8% are private school principals 
and 77.8% are government school principals agreed to the statement.  71.8% teachers 
agreed that a child is allowed to take transfer to another school from their schools, out 
of which 76.6% private school teachers and 68.1% government school teachers. 6.1% 
private school principals and 11.1% government school principals disagreed to same 
statement with a total of 8.3% principals. Also, 6.5% private and 18.3% government 
teachers also disagreed to it with a total of 11.2% teachers. 6.1% private school 
principals and 7.4% government school principals didn‟t knew whether a child is 
allowed to take transfer to another school. In the same way, 10.5% private school 
teachers and 7% government school teachers responded as same. The following graph 
represents the above data in Fig. 4.6. 
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Table 4.6.1: A child is allowed to take transfer 
 
 
Principals Teachers 
A child is 
allowed to 
take 
transfer to 
another 
school 
Private S.D. Government S.D. t Private S.D. 
Government 
 
S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 27 81 
0.85 
21 63 
0.79 
 
 
0.03** 
 
 
320 960 0.92 205 615 
0.88 
 
 
0.76** 
 
 
No 2 4 3 6 27 54 
 
55 110 
Don't 
Know 
2 2 2 2 44 44 
 
21 21 
No 
Response 
2 2  1 1   34 34  25 25   
Total 33 8 
 
27 72 
  
425 1092 
 
306 771 
  Mean 
Score  
2.69 
 
2.66 
 
2.56 
  
2.51 
**Non-significant at 0.05 level 
Table 4.6.1 shows the difference between the responses of principals and teachers 
regarding the ‘transfer of child.’ The obtained t-value of private and government 
school principals is 0.03 which is significant at 0.05 level of significance. Similarly, 
the obtained t-value of private and government school principals is 0.76 which is 
significant at 0.05 level of significance. Therefore, it indicates that both the private 
and government school principals and teachers do not have a significant difference 
regarding the transfer of child in their schools. 
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Table 4.7: If Yes, the child is admitted even without transfer  
         certificate 
 
Principals Teachers 
If Yes, the child is admitted even 
without the transfer certificate 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 2 7.4 2 9.6 4 8.3 42 13.1 25 12.3 67 12.8 
No 8 29.6 7 33.3 15 31.3 75 23.4 76 37.3 151 28.8 
Don't Know 17 63 12 57.1 29 60.4 190 59.4 99 48.5 289 55.0 
No Response - - - - - - 13 4.1 5 2 18 3.4 
Total 27 100 21 100 48 100 320 100 205 100 525 100 
 
Table 4.7 answers whether the ‘child is admitted even without transfer certificate’ or 
not. A total of 8.3% principals affirmed to the statement, out of which 7.4% were 
private school principals and 9.6% were government school principals. Similarly, a 
total of 12.8% teachers affirmed to the statement in which 13.1% were private school 
teachers and 12.3% were government school teachers. 29.6% private school principals 
and 33.3% government school principals responded negatively with a total of 31.3%. 
A total of 28.8% teachers also disagreed to it with 23.4% private and 37.3% 
government school teachers. A total of 60.4% principals were unaware about it, out of 
which 63% were private school principals and 57.1% were government school 
principals. A total of 55.0% teachers were ignorant about it in which 59.4% were 
teachers of private schools and 48.5% were teachers of government schools. The 
following graph represents the above data in Fig. 4.7. 
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Table 4.7.1:  If Yes, the child is admitted even without transfer  
 certificate 
 
Principals Teachers 
If Yes, the 
child is 
admitted 
even without 
the transfer 
certificate 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 2 6 0.76 2 6 
0.73 0.85** 
42 126 
0.83 
25 75 
0.87 3.5* No 8 16 
 
7 14 75 150 76 152 
Don't Know 17 17 
 
12 12 190 190 99 99 
No Response - -  - - 
  
13 13 
 
5 5 
  Total 27 39 
 
21 32 320 479 205 331 
Mean Score 
 
1.44 
  
1.52 
 
1.49 
 
1.61 
**Not significant at 0.05 level     
* Significant at 0.05 level 
 
Table 4.7.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The obtained t-value of principals is 
0.85, which is non- significant at 0.05 level of significance. It means that there is no 
difference in the responses of private and government schools principals regarding the 
‘admission of child even without transfer certificate.’ Whereas in case of teachers, the 
t-value is found to be 3.5 which is significant at 0.05 level of significance. The mean 
score of government school teachers (1.61) is more than private school teachers (1.49) 
which indicates that according to the responses of teachers, in government schools the 
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admission of child even without transfer certificate teachers is more in comparison to 
private schools. 
Table 4.8: The admission is given even without proof of age 
 
Principals Teachers 
Admission is given even without 
proof of age 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 5 15.2 4 14.8 9 15 17 4.1 36 11.8 53 7.3 
Sometimes 6 18.2 8 29.6 14 23.3 93 22.2 85 27.8 178 24.4 
Never 22 66.7 15 55.6 37 61.6 300 71.8 177 57.8 477 65.3 
No Response - - - - - - 15 1.9 8 2.6 23 3.1 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.8 depicts the responses of the question that whether ‘admission is given even 
without proof of age’ or not. 15.2% private school principals and 14.8% government 
school principals responded to „Always‟ option with a total of 15% principals. 
Similarly, 4.1% private school teachers and 11.8% government school teachers also 
answered as same. 18.2% private school principals and 29.6% government school 
principals with a total of 14% responded to „Sometimes‟ option. In the same way, 
22.2% private school teachers and 27.8% government school teachers also answered 
as same. To the third option „Never‟ a total of 61.6% principals with 66.7% private 
school principals and 55.6% government school principals marked as correct. A total 
of 65.3% teachers, out of which 71.8% were private school teachers and 57.8% were 
government school teachers responded for the same. The following graph in Fig. 4.8 
represents the above data. 
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Table 4.8.1: The admission is given even without proof of age 
 
Principals Teachers 
Admission 
is given 
even 
without 
proof of 
age 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
  
N Score 
 
N Score 
  
Always 5 15 0.75 4 12 
0.74 0.55** 
17 51 
0.56 
36 108 
0.70 4.9* Sometimes 6 12 
 
8 16 93 186 85 170 
Never 22 22 
 
15 15 300 300 177 177 
No 
Response 
- -  - -   15 15  8 8   
Total 33 49 
 
27 43 
  
425 552 
 
306 463 
  Mean 
Score  
1.48 
  
1.59 
 
1.29 
 
1.51 
**Not significant at 0.05 level     
* Significant at 0.05 level 
Table 4.8.1 shows difference between the responses of private and government 
school principals and teachers. The obtained t-value of principals is 0.55, which is 
non-significant at 0.05 level of significance. It means that there is no difference in the 
responses of private and government schools principals regarding ‘admission given 
even without proof of age.’ While, in case of teachers, the t-value is found to be 4.9 
which is significant at 0.05 level of significance. The mean score of government 
school teachers (1.51) is more than private school teachers (1.29) which indicates that 
              
                                                                                                          Analysis and Interpretation 
68 
 
according to the responses of teachers, in government schools the admission is given 
even without proof of age is more in comparison to private schools. 
Table 4.9: The admission is given even after the extended date 
 
Principals Teachers 
Admission is given even after the 
extended date 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 3 9.1 5 18.5 8 13.3 26 6.1 30 10 56 7.7 
Sometimes 17 51.5 7 25.9 24 40 276 64.9 171 57.2 447 61.1 
Never 13 39.4 15 55.6 28 46.6 104 24.5 96 32.1 200 27.4 
No Response - - - - - - 19 4.5 9 0.7 28 3.8 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
             
Table 4.9 depicts the responses of the question that whether ‘admission is given even 
after the extended date’ or not.  To the option „Always‟ only 9.1% private school and 
18.5% government school principals agreed, with a total of 13.3%. While 6.1% 
teachers of private school and 10% teachers of government school agreed, with 
aggregate of 7.7%. The option „Sometimes‟ was marked by 51.5% private and 25.9% 
government school principals with a total of 40% principals and also by 64.9% private 
and 57.2% government school teachers with a total of 61.1%. Similarly, option 
„Never‟ was marked by 39.4% private school principals and 55.6% government 
school principals, out of the total of 46.6%. It was also marked by a total of 27.4% 
teachers with 24.5% private and 32.1% government teachers. The following graph 
represents the above data in Fig. 4.9. 
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Table 4.9.1: The admission is given even after the extended date 
 
 
Principals Teachers 
Admission 
is given 
even after 
the 
extended 
date 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 3 9 
0.66 
5 15 0.79 
0.68** 
26 78 
0.60 
30 90 
0.62 0.12** Sometimes 17 34 7 14 
 
276 552 171 342 
Never 13 13 15 15 
 
104 104 96 96 
No 
Response 
- -  - -   19 19  9 9   
Total 33 56 
 
27 44 
 
 
425 753 
 
306 537 
  Mean 
Score  
1.69 
 
1.62 
  
1.77 
 
1.75 
* Non-significant at 0.05 level 
Table 4.9.1 shows that there is not any significant difference between the responses 
of principals and teachers regarding if ‘admission is given even after the extended 
date.’ The obtained t-value of private and government school principals is 0.68 which 
is insignificant at 0.05 level of significance. Similarly, the obtained t-value of private 
and government school teachers is 0.12 which is also insignificant at 0.05 level of 
significance. Therefore, it indicates that both the private and government school 
principals and teachers do not differ regarding that admission given even after the 
extended date in their schools. 
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Table 4.10: The admission is given even in the mid-session 
 
 
Principals Teachers 
Admission is given even 
in the mid-session Private 
Government 
  Total Private 
Government 
  Total 
  N % N % N % N % N % N % 
Always 1 3 -  -  1 1.67 17 4 18 5.9 35 4.8 
Sometimes 17 51.5 11 40.7 28 46.7 235 55.3 184 60.1 419 57.3 
Never 14 42.4 16 59.3 30 50 157 36.9 87 28.4 244 33.4 
No Response 1 3 -  -  1 1.67 16 3.8 17 5.6 33 4.5 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Table 4.10 assess whether ‘admission is given even in the mid-session’ or not. For 
this, 3% private school principals marked „Always‟ as response but not a single 
government school principal marked it. Whereas, only 4% private and 5.9% 
government school teachers marked it as a response. The response „Sometimes‟ was 
marked by 51.5% and 40.7% private and government school principals and also by  
55.3% private and 60.1% government school teachers. „Never‟ as a response was 
marked by 42.4% and 59.3% private and government school principals respectively. 
Also, 36.9% private and 28.4% government teachers responded as same. The 
following graph in Fig. 4.10 represents the above data. 
 
Fig. 4.10 
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Table 4.10.1: The admission is given even in the mid-session 
 
 
Principals 
Teachers 
Admission 
is given 
even in the 
mid-
session 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 1 3 
0.61 
- - 
0.50 0.93** 
17 51 
0.60 
 
 
18 54 
0.63 1.7** Sometimes 17 34 11 22 235 470 184 368 
Never 14 14 16 16 157 157 87 87 
No 
Response 
1 1  - -   16 16  17 17   
Total 33 52 
 
27 38 
  
425 694 
 
306 526 
  Mean 
Score  
1.57 
 
1.40 
 
1.63 
 
1.71 
**Non-significant at 0.05 level 
 
Table 4.10.1 shows that there is not any significant difference between the responses 
of principals and teachers regarding the ‘admission given in mid-session.’ The 
calculated t-value of private and government school principals is 0.93 which is non-
significant at 0.05 level of significance. Similarly, the calculated t-value of private 
and government school teachers is 1.7 which is non-significant at 0.05 level of 
significance. Therefore, it indicates that both the private and government school 
principals and teachers do not differ regarding admission given even in mid-session in 
their schools. 
Table 4.11: Reports of physical punishment and mental harassment 
There were reports of physical 
punishment and mental 
harassment 
Principals 
Teachers 
 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 1 3 2 7.4 3 5 17 4 50 16.3 67 9.2 
Somewhat 6 18.2 3 11.1 9 15 33 7.8 30 9.8 63 8.6 
No 24 72.7 19 70.4 43 71.7 343 80.7 211 69.0 554 75.8 
No Response 2 6.1 3 11.1 5 8.3 32 7.5 15 4.9 47 6.4 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Table 4.11 shows the responses of principals and teachers on the item about the 
‘reports of physical and mental harassment.’ For this, a total of 5% principals with 
3% private and 7.4% government school principals agreed. Similarly, 4% private 
school teachers and 16.3% government school teachers agreed with a total of 9.2%. A 
total of 15% principals, out of which 18.2% private and 11.1% government school 
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principals marked their response as „Somewhat‟. Also, 7.8% private and 9.8% 
government school teachers responded as same. 80.2% private and 69% government 
school principals disagreed to it, with a total of 75.8%. In the same way, 80.2% 
private and 69% government school teachers also disagreed to it with a total of 
75.8%. The following graph represents the above data in Fig. 4.11. 
 
 
Fig. 4.11 
Table 4.11.1: Reports of physical and mental harassment 
There were 
reports of 
physical 
punishment 
and mental 
harassment 
Principals Teachers 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
 
df=729 
 
Yes 1 3 
0.58 
2 6 
0.71 0.2** 
17 81 
0.54 
50 150 
0.78 6.4* Somewhat 6 12 3 6 33 66 30 60 
No 24 24 19 19 343 343 211 211 
No 
Response 
2 2  3 3   32 32  15 15   
Total 33 39 
 
27 34 
  
425 522 
 
306 436 
 
 
 
Mean Score 
 
1.18   1.25  1.22  1.42 
**Not significant at 0.05 level     
* Significant at 0.05 level 
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Table-4.11.1 shows difference between the responses of private and government 
school principals and teachers. The obtained t-value of principals is 0.2, which is non-
significant at 0.05 level of significance. It means that there is no difference in the 
responses of private and government schools principals regarding the ‘reports of 
physical and mental harassment.’ While, in case of teachers, the t-value is found to be 
6.4 which is significant at 0.05 level of significance. The mean score of government 
school teachers (1.42) is more than private school teachers (1.22) which indicates that 
according to the responses of teachers, in government schools there are reports of 
physical and mental harassment in their schools. 
III. Roles of Teachers:- 
Table 4.12: Teachers are required to acquire minimum qualification 
 
 
Principals Teachers 
Teachers are required to acquire 
minimum qualification within a 
period of five years 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 13 39.4 7 25.9 20 33.3 174 40.9 52 16.9 226 30.9 
Sometimes 7 21.2 4 14.8 11 18.3 120 28.2 86 28.1 206 28.2 
Never 9 27.3 13 48.1 22 36.6 99 23.3 140 45.7 239 32.7 
No Response 4 12.1 3 11.1 7 11.6 32 7.5 28 9.15 60 8.2 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.12 depicts the responses to the item that ‘teachers are required to acquire 
minimum qualification within a period of five years.’ A total of 33.3% principals, out 
of which 39.4% private and 25.9% government school principals marked „Always‟ as 
their response. Similarly, 40.9% private and 16.9% government school teachers with a 
total of 30.9% also marked as same. „Sometimes‟ was marked as response by 21.2% 
private and 14.8% government school principals with a total of 18.3%. In the same 
way, a total of 28.2% teachers with 28.2% private and 28.1% government school 
teachers also marked it. „Never‟ was marked by a total of 36.6% principals, with 
27.3% private and 48.1% government school principals respectively. Also, 23.3% 
private and 45.7% government school teachers chose this response with a total of 
32.7%. The following graph represents the above data in Fig 4.12. 
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Fig. 4.12 
Table 4.12.1: Teachers are required to acquire minimum qualification 
 
 
Principals Teachers 
Teachers 
are required 
to acquire 
minimum 
qualification 
within a 
period of 
five years 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 13 39 
1.08 
7 21 
1.01 1.18** 
174 522 
0.94 
 
 
52 156 
0.85 7.19* Sometimes 7 14 4 8 120 240 86 172 
Never 9 9 13 13 99 99 140 140 
No 
Response 
4 4  3 3   32 32  28 28   
Total 33 66 
 
27 45 
  
425 893 
 
306 496 
  
Mean Score 
 
2 
 
1.66 
 
2.10 
 
1.62 
**Not significant at 0.05 level     
* Significant at 0.05 level 
 
 
Table-4.12.1 shows difference between the responses of private and government 
school principals and teachers. The obtained t-value of principals is 1.18, which is 
non-significant at 0.05 level of significance. It means that there is no difference in the 
responses of private and government schools principals regarding the ‘minimum 
qualification of teachers.’ While, in case of teachers, the t-value is found to be 7.19 
which is significant at 0.05 level of significance. The mean score of private school 
teachers (2.10) is more than government school teachers (1.62) which indicates that 
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according to the responses of teachers, in private school the teachers are required to 
attain minimum qualification more in comparison to government schools. 
Table 4.13: Teachers complete curriculum within a specified period 
 
 
Principals Teachers 
Teachers complete 
curriculum/courses within a 
specified period 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 28 84.8 26 96.3 54 90 368 86.6 266 86.9 634 86.7 
Sometimes 3 9.1 1 3.7 4 6.7 39 9.2 24 7.8 63 8.6 
Never 1 3 - - 1 1.7 9 2.1 7 2.3 16 2.2 
No Response 1 3 - - 1 1.7 9 2.1 9 2.9 18 2.5 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.13 assess if ‘teachers complete curriculum/courses within a specified 
period.’ To the response „Always‟ 84.8% private and 96.3% government principals 
responded with a total of 90%. Similarly, 86.6% private and 86.9% government 
teachers with a total of 86.7% responded to it. „Sometimes‟ was marked a response by 
9.1% private and 3.7% government principals with a total of 6.7%. 9.2% private and 
7.8% government teachers also marked it with an aggregate of 8.6%. „Never‟ was 
marked by 3% private principals but not by any government principal. In the same 
way, 2.1% private and 2.3% government teachers with a total of 2.2% also marked it. 
The above data is represented in Fig. 4.13. 
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Fig. 4.13 
Table 4.13.1: Teachers complete curriculum within a specified period 
 
 
Principals Teachers 
Teachers complete 
curriculum/courses 
within a specified 
period 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 28 84 
0.66 
26 78 
0.19 1.55** 
368 1104 
0.41 
266 798 
0.41 0.5** Sometimes 3 6 1 2 39 78 24 48 
Never 1 1 - - 9 9 7 7 
No Response 1 1  - -   9 9  9 9   
Total 33 92 
 
27 80 
  
425 1200 
 
306 862 
  
Mean Score 
 
2.78 
  
2.96  2.82   2.81 
**Not significant at 0.05 level 
* Significant at 0.05 level 
Table 4.13.1 shows that there is not any significant difference between the responses 
of principals and teachers regarding the ‘completion of curriculum/courses within a 
specified period by the teachers.’ The calculated t-value of private and government 
school principals is 1.55 which is non-significant at 0.05 level of significance. 
Similarly, the calculated t-value of private and government school teachers is 0.55 
which is non-significant at 0.05 level of significance. Therefore, it indicates that both 
the private and government school principals and teachers do not differ regarding the 
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completion of curriculum/courses within a specified period by the teachers. The 
following graph in Fig. 4.14 represents the above data. 
Table 4.14: Teachers are allowed to take private tuitions 
 
 
Principals 
Teachers 
Teachers are allowed to take 
private tuition 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 2 6.1 1 3.7 3 5 26 6.1 25 8.2 51 7.0 
Sometimes 16 48.5 1 3.7 17 28.3 100 23.5 43 14.1 143 19.6 
Never 15 45.5 25 92.6 40 66.7 290 68.2 230 75.2 520 71.1 
No Response - - - - - - 9 2.1 8 2.6 17 2.3 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Table 4.14 finds out ‘if teachers are allowed to take private tuitions.’ To the response 
„Always‟ 6.1% private and 3.7% government principals responded with a total of 5%. 
Similarly, 6.1% private and 8.2% government teachers with a total of 7% responded 
to it. „Sometimes‟ was marked a response by 48.5% private and 3.7% government 
principals with a total of 28.3%. 23.5% private and 14.1% government teachers also 
marked it with an aggregate of 19.6%. „Never‟ was marked by 45.5% private and 
92.6% government principals with a total of 66.7% principals. In the same way, 
68.2% private and 75.2% government teachers with a total of 71.1% also marked it. 
The above data is represented in Fig. 4.14. 
 
 
Fig. 4.14 
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Table 4.14.1: Teachers are allowed to take private tuitions 
 
 
Principals Teachers 
Teachers 
are 
allowed to 
take 
private 
tuition 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 2 6 
0.60 
1 3 
0.42 3.57* 
26 78 
0.60 
25 75 
0.63 1.3** Sometimes 16 32 1 2 100 200 43 86 
Never 15 15 25 25 290 290 230 230 
No 
Response 
- -  - -   9 9  8 8   
Total 33 53 
 
27 30 
  
425 577 
 
306 399 
  Mean 
Score  
1.60 
 
1.11 
 
1.35 
 
1.30 
Table 4.14.1 shows difference between the responses of private and government 
school principals and teachers. The obtained t-value of principals is 3.57, which is 
significant at 0.05 level of significance. The mean score of private schools (1.60) is 
more than government schools (1.11) which indicates that in private schools ‘teachers 
are allowed to take private tuitions’ more in comparison to government schools. 
While, in case of teachers, the t-value is found to be 1.3 which is non-significant at 
0.05 level of significance. Therefore, it indicates that both the private and government 
school principals and teachers do not differ regarding that teachers are allowed to take 
private tuitions. 
Table 4.15: Teachers are deployed for non-educational purposes 
 
 
Principals Teachers 
Teachers are deployed for non-
educational purposes 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 1 3 9 33.3 10 16.7 26 6.1 72 23.5 98 13.4 
Sometimes 12 36.4 8 29.6 20 33.3 150 35.3 114 37.3 264 36.1 
Never 19 57.6 9 33.3 28 46.7 205 48.2 107 35.0 312 42.7 
No Response 1 3 1 3.7 2 3.3 44 10.4 13 4.2 57 7.8 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Table 4.15 finds out whether ‘teachers are deployed for non-educational purposes’ 
or not. The response „Always‟ was marked by 3% private and 33.3% government 
school principals with a total of 16.7%. Similarly, it was also marked by a total of 
13.4% teachers with 6.1% private and 23.5% government school teachers. 
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„Sometimes‟ was marked by 36.4% private and 29.6% government school principals 
with a total of 33.3%. 35.3% private and 37.3% government teachers with an 
aggregate of 36.1% also marked it. „Never‟ was marked by 57.6% private and 33.3% 
government principals with a total of 46.7%. 48.2% private and 35% government 
teachers with an aggregate of 42.7% also marked it. The graph shown in Fig. 4.15 
represents the above data. 
Fig. 4.15 
Table 4.15.1: Teachers’ deployment for non-educational purposes 
 
 
Principals 
Teachers 
Teachers 
are 
deployed 
for non-
educational 
purposes 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 1 3 
0.71 
9 27 
0.91 2.65* 
26 78 
0.73 
72 216 
0.81 7.5* Sometimes 12 24 8 16 150 300 114 228 
Never 19 19 9 9 205 205 107 107 
No 
Response 
1 1  1 1   44 44  13 13   
Total 33 47 
 
27 53 
  
425 627 
 
306 564 
  Mean 
Score  
1.42  1.96  1.47 
 
1.84 
**Not significant at 0.05 level  
*Significant at 0.05 level 
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Table 4.15.1 shows the significant difference between the responses of private and 
government school principals and teachers by using t- test. The obtained t-value of 
principals is 2.65, which is significant at 0.05 level. The mean score of government 
school teachers (1.96) is more than private school teachers (1.42) which indicates that 
according to the responses of principals, in government schools teachers are deployed 
for non-educational purposes more in comparison to private schools. Similarly, for 
teachers, the t-value is found to be 7.5 which is also significant at 0.05 level. The 
mean score of government school teachers (1.84) is more than private school teachers 
(1.47) which indicates that according to the responses of teachers, government 
schools deploy teachers more for non-educational purposes in comparison to private 
schools.  
Table 4.16: Teachers assess the learning of students 
 
 
Principals Teachers 
Teachers in the school assess the 
learning of students 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 28 84.8 24 88.9 52 86.7 359 84.5 218 71.2 577 78.9 
Sometimes 3 9.1 1 3.7 4 6.7 35 8.2 71 23.2 106 14.5 
Never - - - - - - 15 3.5 4 1.3 19 2.6 
No Response 2 6.1 2 7.4 4 6.7 16 3.8 13 4.2 29 4.0 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
   
Table 4.16 shows the responses of principals and teachers on the item that ‘teachers 
assess the learning of students’ or not. On the response „Always‟ 84.8% private and 
88.9% government school principals responded while 84.5% private and 71.2% 
government teachers responded. „Sometimes was marked as a response by 9.1% 
private and 3.7% government principals. Similarly, 8.2% private and 23.2% 
government teachers also marked it. „Never‟ as a response was not marked by any 
private and government principal but was marked by 3.5% private and 1.3% 
government teachers. The above data is represented in Fig. 4.16. 
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Fig. 4.16 
Table 4.16.1: Teachers assess the learning of students 
 
Principals Teachers 
Teachers in 
the school 
assess the 
learning of 
students 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
  
N Score 
 
N Score 
  
Always 28 84 
0.76 
24 72 
0.81 0.06** 
359 1077 
0.62 
218 654 
0.60 2.09* Sometimes 3 6 1 2 35 70 71 142 
Never - - - - 15 15 4 4 
No Response 2 2  2 2   16 16  13 13   
Total 33 92 
 
27 76 
 
 
429 1178 
 
306 813 
  
Mean Score 
 
2.78 
 
2.81 
  
2.74  
 
2.65 
* Significant at 0.05 and 0.01 level 
**Not significant at 0.05 level  
 
Table 4.16.1 shows difference between the responses of private and government 
school principals and teachers. The calculated t-value of principals is 0.06, which is 
non-significant at 0.05 level of significance. It means that there is no difference in the 
responses of private and government schools principals regarding ‘teachers’ 
assessment about the learning of students.’ While, in case of teachers, the t-value is 
found to be 2.09 which is significant at 0.05 level of significance. The mean score of 
private school teachers (2.74) is more than government school teachers (2.65) which 
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indicates that according to the responses of teachers, in private schools teachers‟ 
assessment about the learning of students is more in comparison to government 
schools. 
Table 4.17: PTA is organized in their schools 
 
Principals Teachers 
In our School, PTA is 
organized 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 29 87.9 20 74.1 49 81.6 388 91.3 165 53.9 553 75.6 
Sometimes 2 6.1 7 25.9 9 15 24 5.6 107 35.0 131 17.9 
Never - - - - - - 6 1.4 20 6.5 26 3.6 
No Response 2 6.1 - - 2 3.333 7 1.6 14 4.6 21 2.9 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.17 asks whether ‘Parent-Teacher Association (PTA) is organized in the 
schools’ or not. To the response „Always‟ a total of 81.6% principals responded out of 
which 87.9% were private and 74.1% were government principals while 91.3% 
private and 53.9% government teachers responded to it with a total of 75.6%.  
„Sometimes‟ was marked by a total of 9% principals with 6.1% private and 25.9% 
government principals. Similarly, a total of 17.9% teachers responded to it out of 
which 5.6% were private and 35% were government school teachers. „Never‟ as a 
response, was not marked by any Principal but was marked by 1.4% private and 6.5% 
government teachers with a total of 3.6%. The following graph in Fig.4.17 represents 
the above data. 
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Fig. 4.17 
Table 4.17.1: PTA is organized in their schools 
 
Principals Teachers 
In our 
School, 
PTA is 
organized 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 29 87 
0.75 
20 60 
0.44 0.1** 
388 1164 
0.35 
165 495 
0.73 11.51* Sometimes 2 4 7 14 24 48 107 214 
Never - - - - 6 6 20 20 
No 
Response 
2 2  - -   7 7  14 14   
Total 33 93 
 
27 74 
  
425 1225 
 
306 743 
  
Mean Score 
 
2.81  2.74  2.88  2.42 
**Not significant at 0.05 level     
* Significant at 0.05 level 
 
Table 4.17.1 shows difference between the responses of private and government 
school principals and teachers. The calculated t-value of principals is 0.01, which is 
non-significant at 0.05 level of significance. It means that there is no difference in the 
responses of private and government schools principals regarding ‘organization of 
PTAs in the schools.’ While, in case of teachers, the t-value is found to be 11.51 
which is significant at 0.05 level of significance. The mean score of private school 
teachers (2.88) is more than government school teachers (2.42) which indicates that 
according to the responses of teachers, in private schools PTAs are organized more in 
comparison to government schools. 
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IV. Curriculum: 
Table 4.18: Whether NCF (2005) is followed or not 
  Principals Teachers 
Do you follow (NCF) 2005? Private Government Total Private Government Total 
  N % N % N % N % N % N % 
Yes 
25 75.8 20 74.1 
45 75.0 
371 87.3 253 82.7 
624 85.4 
No 
-  -  5 18.5 
5 8.3 
9 2.1 34 11.1 
43 5.9 
No Response 
8 24.2 2 7.4 
10 16.7 
45 10.6 19 6.2 
64 8.8 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.18 finds out whether ‘National Curriculum Framework (2005) is followed or 
not’ in the schools. An aggregate of 75% principals, out of which 75.8% were private 
and 74.1% government principals agreed to the fact that NCF is followed in their 
schools. Similarly, 87.3% private and 82.7% government school teachers, with an 
aggregate of 85.4% agreed to it. But, not a single private school principal and only 5% 
government school principals agreed that NCF is not followed in their school. While 
2.1% private and 11.1% government teachers agreed that NCF is not followed in their 
schools. A total of 16.7% principals and 8.8% teachers did not respond to the 
question. The above data is represented in Fig. 4.18. 
 
Fig. 4.18 
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Table 4.18.1: Whether NCF (2005) is followed or not 
 
Principals Teachers 
Do you 
follow 
NCF 
(2005)? 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 25 50 
2.61 
20 40 
1.7 2.04* 
371 742 
0.59 
253 506 
0.50 0.03** 
No - - 5 5 9 9 34 34 
No 
Response 
8 8  2 2   45 45  19 19   
Total 33 58 
 
27 47 
  
425 796 
 
306 559 
  Mean 
Score  
1.75 
 
1.74 
 
1.87  1.82 
* Significant at 0.05 and 0.01 level 
**Non-significant at 0.05 level 
 
Table 4.18.1 shows the difference between the responses of principals and teachers 
regarding the ‘norms of NCF (2005).’ The obtained t-value of private and government 
school principals is 2.04 which is significant at 0.05 level of significance. The mean 
of government school principals (1.75) is more than private school principals (1.74). 
So, it means that government schools follow NCF (2005) more in comparison to 
private schools according to the responses of the principals. The obtained t-value of 
private and government school teachers is 0.03 which is non-significant at 0.05 level 
of significance. Therefore, it indicates that the private and government school 
teachers‟ responses do not differ in following the norms of NCF (2005). 
Table 4.19: Children are taught in their mother tongue 
 
Principals 
Teachers 
Children are taught in their 
mother tongue 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 12 36.4 24 88.9 36.0 60 137 32.2 226 73.9 363 49.7 
Sometimes 17 51.5 3 11.1 20.0 33.3 258 60.7 64 20.9 322 44.0 
Never 3 9.1 - - 3 5 21 4.9 12 3.9 33 4.5 
No Response 1 3.0 - - 1 1.7 9 2.1 4 1.3 13 1.8 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.19 gives responses to the question that ‘children are taught in their mother 
tongue’ or not. A total of 60% principals responded to the option „Always‟ out of 
which 36.4% were private and 88.9% were government school principals. In the same 
way, 32.2% private and 73.9% were government school teachers with a total of 49.7% 
responded to it. „Sometimes‟ was marked as a response by 51.5% private and 11.1% 
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government school principals with an aggregate of 33.3%. Similarly, 60.7% private 
and 20.9% government teachers also marked it. „Never‟ as a response was marked by 
9.1% private and not by any government principal. A total of 4.5% teachers, out of 
which 4.9% were private and 3.9% were government teachers also marked it. The 
following graph in Fig. 4.19 represents the above data. 
 
Fig. 4.19 
 Table 4.19.1: Children are taught in their mother tongue 
 
Principals Teachers 
Children 
are taught 
in their 
mother 
tongue 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 12 36 
0.74 
24 72 
0.32 4.42* 
137 411 
0.57 
226 678 
0.53 10.48* Sometimes 17 34 3 6 258 516 64 128 
Never 3 3 
  
21 21 12 12 
No 
Response 
1 1  - -   9 9  4 4   
Total 33 74 
 
27 78 
  
425 957 
 
306 822 
  Mean 
Score  
2.24 
 
2.88 
 
2.25 
  
2.68 
*Significant at 0.05 level 
Table 4.19.1 shows the significant difference between the responses of private and 
government school principals and teachers by using t- test. The calculated t-value of 
principals is 4.42, which is significant at 0.01 level of significance. The mean score of 
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government school principals (2.88) is more in comparison to the mean score of 
private school principals (2.24). Whereas in case of teachers, the t-value is found to be 
10.48 which is also significant at 0.01 level of significance. The mean score of 
government school teachers (2.68) is more in comparison to the mean score of private 
school teachers (2.25). So, the mean score of both private and government school 
principals and teachers is favoring towards the government schools. Therefore, it 
indicates that in government schools ‘children are taught in their mother tongue.’ 
Table 4.20: Curriculum helps to assess the creativity 
 
Principals Teachers 
The curriculum helps to assess the 
creativity of the students 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 29 87.9 25 92.6 54 90 371 87.3 263 85.9 634 86.7 
Somewhat 4 12.1 1 3.7 5 8.3 38 8.9 35 11.4 73 10.0 
No - - 1 3.7 1 1.7 3 0.7 1 0.3 4 0.5 
No Response - - - - - - 13 3.1 7 2.3 20 2.7 
Total 33 100 27 100.0 60 100 425 100 306 100 731 100 
 
Table 4.20 finds out if the ‘curriculum helps to assess the creativity of the students’ 
or not. A total of 90% principals agreed to the statement out of which 87.9% were 
private and 92.6% were government school principals. Similarly, 87.3% private and 
85.9% government teachers also agreed to it with an aggregate of 86.7%. „Somewhat‟ 
as a response was marked by a total of 8.3% principals, with 12.1% private and 3.7% 
government school principals. A total of 10.0% teachers also responded to it, out of 
which 8.9% were private and 11.4% were government school teachers. Not a single 
private school principal while 3.7% government school principals disagreed to the 
statement. 0.7% private and 0.3% government school teachers with an aggregate of 
0.5% also disagreed to the statement. The above data is represented in Fig. 4.20. 
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Fig. 4.20 
Table 4.20.1: Curriculum helps to assess the creativity of the students 
 
Principals Teachers 
The 
curriculum 
helps to 
assess the 
creativity 
of the 
students 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 29 87 
0.33 
25 75 
0.42 0.10** 
371 1113 0.49 263 789 
0.44 0.07** Somewhat 4 8 1 2 38 76 
 
35 70 
No - - 1 1 3 3 
 
1 1 
No 
Response 
- -  - -   13 13  7 7   
Total 33 95 
 
27 78 
  
425 1205 
 
306 867 
  Mean 
Score  
2.87  2.88  2.83   2.83 
**Non-significant at 0.05 level 
 
Table 4.20.1 shows the insignificant difference between the responses of principals 
and teachers finding if the ‘curriculum helps to assess the creativity of the students’ or 
not. The obtained t-value of private and government school principals is 0.10 which is 
non-significant at 0.05 level of significance. Similarly, the obtained t-value of private 
and government school teachers is 0.07 which is also non-significant at 0.05 level of 
significance. Therefore, it indicates that both the private and government school 
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principals and teachers‟ responses do not differ regarding that the curriculum helps to 
assess the creativity of the students. 
  Table 4.21: Curriculum gives importance to rote memorization 
 
Principals Teachers 
Gives importance to rote 
memorization 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 20 60.6 20 74.1 40 66.7 261 61.4 207 67.6 468 64.0 
Somewhat 6 18.2 1 3.7 7 11.7 64 15.1 63 20.6 127 17.4 
No 6 18.2 3 11.1 9 15 84 19.8 19 6.2 103 14.1 
No Response 1 3.0 3 11.1 4 6.7 16 3.8 17 5.6 33 4.5 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.21 assesses whether the ‘curriculum gives importance to rote memorization’ 
or not. To the response of this, a total of 66.7% principals agreed; out of which 60.6% 
were private school principals and 74.1% were government school principals. In the 
same way, 61.4% private and 67.6% government school teachers agreed to it with an 
aggregate of 64.0%. „Somewhat‟ was marked by 18.2% private and 3.7% government 
school principals, with a total of 11.7% principals. Similarly, 15.1% private and 
20.6% government teachers also responded to it with a total of 17.4%. But, 18.2% 
private and 11.1% government principals with a total of 15% disagreed to the 
statement.  A total of 14.1% teachers, out of which 19.8% were private and 6.2% were 
government teachers also disagreed to it. The following graph in Fig. 4.21 represents 
the above data. 
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Fig. 4.21 
Table 4.21.1: Curriculum gives importance to rote memorization 
 
Principals Teachers 
Gives 
importance 
to rote 
memorization 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 20 60 
0.89 
20 60 
1.08 0.17** 
261 783 
0.88 
207 621 
0.79 2.5* Somewhat 6 12 1 2 64 128 63 126 
No 6 6 3 3 84 84 19 19 
No Response 1 1  3 3   16 16  17 17   
Total 33 79 
 
27 68 
  
425 1011 
 
306 783 
  
Mean Score 
 
2.39  2.51  2.37  2.55 
**Non-significant at 0.05 level 
* Significant at 0.05 and 0.01 level 
Table 4.21.1 shows the difference between the responses of principals and teachers 
finding whether the ‘curriculum gives importance to rote memorization.’ The 
calculated t-value of private and government school principals is 0.17 which is non-
significant at 0.05 level of significance therefore, it indicates that the private and 
government school principals do not differ regarding that the curriculum gives 
importance to rote memorization. Also, the obtained t-value of private and 
government school teachers is 2.5 which is significant at 0.05 level. The mean score 
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of government school teachers (2.55) is more than private school teachers (2.37), so it 
indicates that according to the responses of teachers the government schools gives 
more importance to rote memorization in comparison to private schools.  
Table 4.22: Curriculum helps to enhance the intellect 
 
Principals Teachers 
Helps to enhance the intellect of the 
students 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 29 87.9 21 77.8 50 83.3 366 86.1 261 85.3 627 85.8 
Somewhat 1 3.0 4 14.8 5 8.3 40 9.4 29 9.5 69 9.4 
No 2 6.1 2 7.4 4 6.7 1 0.2 7 2.3 8 1.1 
No Response 1 3.0 - - 1 1.7 18 4.2 9 2.9 27 3.7 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.22 finds out whether the ‘curriculum helps to assess the intellect of the 
students’ or not. An aggregate of 83.3% principals gave their response in affirmative, 
out of which 87.9% were private and 77.8% were government principals. Similarly, 
86.1% private and 85.3% government teachers with a total of 85.8% also answered in 
affirmative. The response „Somewhat‟ was marked by 3% private and 14.8% 
government school principals with a total of 8.3%. A total of 9.4% teachers with 9.4% 
as private and 9.5% as government teachers also responded to it. While, a total of 
6.7% principals disagreed to the statement, out of which 6.1% were private and 7.4% 
were government principals. In the same way, 0.2% private and 2.3% government 
teachers also disagreed to it with an aggregate of 1.1 %. The following graph in Fig. 
4.22 represents the above data. 
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Table 4.22.1: Curriculum helps to enhance the intellect of the students 
 
Principals Teachers 
Helps to 
enhance 
the 
intellect of 
the 
students 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 29 87 
 
0.70 
 
21 63 
 
0.60 
 
0.31** 
366 1098 
0.54 
261 783 
0.54 
 
0.47** 
 
Somewhat 1 2 4 8 40 80 29 58 
No 2 2 2 2 1 1 7 7 
No 
Response 
1 1  - -   18 18  9 9   
Total 33 93 
 
27 73 
  
425 1197 
 
306 857 
  Mean 
Score  
2.81  2.70  2.81  2.80 
**Non-significant at 0.05 level 
Table 4.22.1 shows the difference between the responses of principals and teachers 
finding whether the ‘curriculum helps to enhance the intellect of the students’ or not. 
The obtained t-value of private and government school principals is 0.31 which is 
insignificant at 0.05 level of significance. Similarly, the obtained t-value of private 
and government school teachers is 0.47 which is also insignificant at 0.05 level of 
significance. Therefore, it indicates that both the private and government school 
principals and teachers‟ responses do not differ regarding that the curriculum helps to 
enhance the intellect of the students. 
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Table 4.23: Curriculum gives emphasis to personality development 
 
Principals Teachers 
Gives emphasis to personality 
development 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 30 90.9 21 77.8 51 85 367 86.4 230 75.2 597 82.8 
Somewhat 3 9.1 3 11.1 6 10 47 11.1 67 21.9 114 15.8 
No - - 1 3.7 1 1.7 3 0.7 3 1.0 6 0.8 
No Response - - 2 7.4 2 3.3 8 1.9 6 2.0 14 1.9 
Total 33 100 27 100 60 100 425 100 306 100 721 100 
 
Table-4.23 depicts whether ‘curriculum gives emphasis to personality development’ 
or not. A total of 85% principals agreed to the statement, out of which 90.9% were 
private school principals and 77.8% were government school principals. Similarly, 
82.8% teachers also agreed to this statement among whom 86.4%were private school 
teachers and 75.2% were government school teachers. To the response „Somewhat‟ 
only 10% principals responded, out of which 9.1% were private and 11.1% were 
government principals. Among teachers, a total of 15.8% marked this response, out of 
which 11.1% were private and 21.9% were government teachers. Not a single private 
school principal disagreed to the statement, but 3.7% government principals disagreed 
to it. Whereas, a total of 0.8% teachers disagreed to the statement, among them 0.7% 
were private and 1.0% were government teachers. The above data is represented in 
Fig. 4.23. 
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Fig. 4.23 
Table 4.23.1: Curriculum gives emphasis to personality development 
 
Principals Teachers 
Gives 
emphasis to 
personality 
development 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
  
N Score 
 
N Score 
  
Yes 30 90 
 
0.29 
 
21 63 
0.88 1.92** 
367 1101 
0.40 
230 690 
0.50 3.5* Somewhat 3 6 3 6 47 94 67 134 
No - - 1 1 3 3 3 3 
No Response - - 
 
2 2 
  
8 8  6 6 
  Total 33 96 27 72 425 1206 
 
306 833 
Mean Score 
 
2.90  2.66  2.83   2.72 
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.23.1 shows the significant difference between the responses of private and 
government school principals and teachers by using t- test. The calculated t-value of 
principals is 1.92, which is non-significant at 0.05 level of significance. Whereas in 
case of teachers, the t-value is found to be 3.5 which is also significant at 0.05 level of 
significance. The mean score of private school teachers (2.83) is more than 
government school teachers (2.72). So, the mean score of both private and 
government school teachers is favoring towards the private schools. Therefore, it 
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indicates that in government schools the ‘curriculum gives emphasis to personality 
development.’ 
Table 4.24: Curriculum helps in sharpening the communicative skills 
 
Principals Teachers 
Helps in sharpening the 
communicative skills of the 
students 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 29 87.9 22 81.5 51 85 358 84.2 228 74.5 586 80.2 
Somewhat 3 9.1 4 14.8 7 11.7 57 13.4 62 20.3 119 16.3 
No 1 3.0 1 3.7 2 3.3 2 0.5 10 3.3 12 1.6 
No Response - - - - - - 8 1.9 6 2.0 14 1.9 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.24 finds out whether the ‘curriculum helps in sharpening the communicative 
skills of the students’ or not. To the response of this, a total of 85% principals agreed 
among whom 87.9% were private and 81.5% were government school principals. In 
the same way, a total of 80.2% teachers also agreed to it; out of which 84.2% were 
private and 74.5% were government school teachers. „Somewhat‟ was marked as a 
response by 11.7% principals among whom 9.1% were private school principals and 
14.8% were government school principals. A total of 16.3% teachers also marked it as 
a response, out of which 13.4% were private and 20.3% were government school 
teachers. Some principals disagreed to the statement with a total of 3.3%, out of 
which 3.0% were private and 3.7% were government principals. Similarly, a total of 
1.6% teachers disagreed to the statement out of which 0.5% were private and 3.3% 
were government school teachers. The following graph in Fig. 4.24 represents the 
above data. 
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Table 4.24.1: Curriculum helps in sharpening the communicative  
  skills of the students  
 
Principals Teachers 
Helps in 
sharpening the 
communicative 
skills of the 
students 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 29 87 
0.44 
22 66 
0.50 0.57** 
358 1074 
0.41 
228 684 
0.56 3.61* Somewhat 3 6 4 8 57 114 62 124 
No 1 1 1 1 2 2 10 10 
No Response - -  - -   8 8  6 6   
Total 33 94 
 
27 75 
  
425 1198 
 
306 824 
  
Mean Score 
 
2.84 
 
2.77 
 
2.81 
 
2.69 
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.24.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The obtained t-value of principals is 
0.57, which is non-significant at 0.05 level of significance. It means that private and 
government schools principals do not differ regarding that the curriculum helps in 
sharpening the communicative skills of the students. Whereas in case of teachers, the 
t-value is found to be 3.61 which is significant at 0.05 level of significance. The mean 
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score of private school teachers (2.81) is more than government school teachers (2.69) 
so, it indicates that according to the responses of teachers in private schools the 
‘curriculum helps in sharpening the communicative skills of the students’ more in 
comparison to government school teachers. 
Table 4.25: Curriculum helps in building the confidence level 
 
Principals Teachers 
Helps in building the confidence 
level of the students 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 30 90.9 21 77.8 51 85 367 86.4 229 74.8 596 81.5 
Somewhat 2 6.1 5 18.5 7 11.7 47 11.1 65 21.2 112 15.3 
No 1 3.0 1 3.7 2 3.3 2 0.5 3 1.0 5 0.7 
No Response - - - - - - 9 2.1 9 2.9 18 2.5 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.25 assesses whether the ‘curriculum helps in building the confidence level of 
the students’ or not. A total of 85% principals agreed to the statement, out of which 
90.9% were private and 77.8% were government school principals. Similarly, 81.5% 
teachers also agreed to the statement among whom 86.4% were private and 74.8% 
were government teachers. „Somewhat‟ as a response, was marked by an aggregate of 
11.7% principals with 6.1% as private and 18.5% as government school principals. 
Also, 15.3% teachers also marked it, out of which 11.1% were private and 21.2% 
were government school teachers. A total of 3.3% principals disagreed to the 
statement with 3.0% as private and 3.7% as government school principals. In the same 
way, an aggregate of 0.7% teachers disagreed to the statement with 0.5% private and 
1.0% as government school teachers. The above data is represented in Fig. 4.25. 
              
                                                                                                          Analysis and Interpretation 
98 
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Table 4.25.1:  Curriculum helps in building the confidence level of 
  the students  
 
Principals Teachers 
Helps in 
building 
the 
confidence 
level of the 
students 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 30 90 
0.41 
21 63 
0.52 1.13** 
367 1101 
0.41 
229 687 
0.56 3.84* Somewhat 2 4 5 10 47 94 65 130 
No 1 1 1 1 2 2 3 3 
No 
Response 
- -  - -   9 9  9 9   
Total 33 95 
 
27 74 
  
425 1206 
 
306 829 
  Mean 
Score  
2.87 
 
2.74 
 
2.83 
 
2.70 
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.25.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The calculated t-value of principals is 
1.13, which is non-significant at 0.05 level of significance. It means that private and 
government schools principals do not differ regarding that the curriculum helps in 
building the confidence level of the students. Whereas in case of teachers, the t-value 
is found to be 3.84 which is significant at 0.05 level of significance. The mean score 
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of private school teachers (2.83) is more than government school teachers (2.70). 
Therefore, it indicates that according to private school teachers the ‘curriculum helps 
in building the confidence level of the students’ more in comparison to government 
school teachers. 
Table 4.26: Curriculum helps students in their psychomotor  
  development 
 
Principals Teachers 
Helps students in their 
psychomotor development 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 21 63.6 18 66.7 39 65 335 78.8 236 77.1 571 78.1 
Somewhat 7 21.2 6 22.2 13 21.7 71 16.7 53 17.3 124 16.9 
No 1 3.0 1 3.7 2 3.3 3 0.7 4 1.3 7 0.9 
No Response 4 12.1 2 7.4 6 10 16 3.8 13 4.2 29 3.9 
Total 33 100 27 100 60 100 425 100 306 100 731` 100 
 
Table 4.26 finds out if the ‘curriculum helps in the psychomotor development of the 
students.’ An aggregate of 65% principals agreed to the statement, among whom 
63.6% were private and 66.7% were government principals. A total of 78.1% teachers 
agreed to the statement with 78.8% and 77.1% as private and government teachers 
respectively. „Somewhat‟ was responded by a total of 21.7% principals, out of which 
21.2% were private and 22.2% government school principals. Similarly, it was also 
marked by 16.9% teachers out of which 16.7% were private and 17.3% were 
government school teachers. A total of 3.3% principals disagreed to the statement, out 
of which 3.0% were private and 3.7% were government school principals. In the same 
way, 0.9% teachers out of which 0.7% were private and 1.3% were government 
school teachers disagreed to it. The following graph in Fig. 4.26 represents the above 
data. 
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Table 4.26.1: Curriculum helps students in their psychomotor  
  development 
 
Principals Teachers 
Helps 
students in 
their 
psychomotor 
development 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 21 63 
1.02 
18 54 
0.89 0.46** 
335 1005 
0.59 
236 708 
0.64 0.70** Somewhat 7 14 6 12 71 142 53 106 
No 1 1 1 1 3 3 4 4 
No Response 4 4  2 2   16 16  13 13   
Total 33 82 
 
27 69 
  
425 1166 
 
306 831 
  
Mean Score 
 
2.48 
 
2.55 
 
2.74 
 
2.71 
**Non-significant at 0.05 level 
Table 4.26.1 shows the difference between the responses of principals and teachers 
finding whether the ‘curriculum helps in the psychomotor development of the 
students’ or not. The obtained t-value of private and government school principals is 
0.46 which is insignificant at 0.05 level of significance. Similarly, the obtained t-value 
of private and government school teachers is 0.70 which is also insignificant at 0.05 
level of significance. Therefore, it indicates that both the private and government 
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school principals and teachers‟ responses do not differ regarding that the curriculum 
helps in the psychomotor development of the students. 
Table 4.27: Curriculum helps in developing aesthetic sense 
 
Principals Teachers 
Helps in developing aesthetic sense 
among the students 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 21 63.6 16 59.3 37 61.7 304 71.5 196 64.1 500 68.4 
Somewhat 10 30.3 8 29.6 18 30.0 103 24.2 92 30.1 195 26.7 
No - - 1 3.7 1 1.7 4 0.9 8 2.6 12 1.6 
No Response 2 6.1 2 7.4 4 6.7 14 3.3 10 3.3 24 3.3 
Total 33 100 27 100.0 60 100 425 100 306 100 731 100 
 
Table 4.27 assesses if the ‘curriculum helps in developing an aesthetic sense among 
the students’ or not. A total of 61.7% principals supported the statement, out of which 
63.6% were private and 59.3% were government school principals. Similarly, a total 
of 68.4% teachers supported the statement, out of which 71.5% were private and 
64.0% were government school teachers. „Somewhat‟ as a response was supported by 
30.3% private and 29.6% government principals with a total of 30%. A total of 26.7% 
teachers also supported this response, out of which 24.2% were private and 30.1% 
were government school teachers. Not a single private school principal disagreed to 
the statement while 3.7% government principals disagreed to the statement. Similarly, 
a total of 1.6% teachers disagreed to the statement, out of which 0.9% were private 
and 2.6% were government teachers respectively. The above data is represented in 
Fig. 4.27. 
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Table 4.27.1: Curriculum helps in developing aesthetic sense 
 
 
Principals Teacher  
Helps in 
developing 
aesthetic 
sense 
among the 
students 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 21 63 
0.79 
16 48 
0.88 0.49** 
304 912 
0.59 
196 588 
0.64 2.04* Somewhat 10 20 8 16 103 206 92 184 
No - - 1 1 4 4 8 8 
No 
Response 
2 2  2 2   14 14  10 10   
Total 33 85 
 
27 67 
  
425 1136 
 
306 790 
  Mean 
Score  
2.57 
 
2.48 
 
2.67 
 
2.58 
* Significant at 0.05 and 0.01 level 
Table 4.27.1 shows the difference between the responses of principals and teachers 
finding whether the ‘curriculum helps in developing an aesthetic sense among the 
students’ or not. The obtained t-value of private and government school principals is 
0.49 which is insignificant at 0.05 level of significance which indicates that the 
private and government school Principals do not differ regarding that the curriculum 
helps in developing an aesthetic sense among the students. While, the obtained t-value 
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of private and government school teachers is 2.04 which is significant at 0.05 level of 
significance. The mean score of private school teachers (2.67) is more than 
government school teachers (2.58) which indicates that in private schools the 
curriculum helps in developing an aesthetic sense among the students more in 
comparison to government schools. 
Table 4.28: CCE is undertaken for understanding of child’s 
knowledge 
 
 
Principals 
Teachers 
CCE is undertaken for 
understanding of child's 
knowledge 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 28 84.8 20 74.1 48 80 325 76.5 204 66.7 529 72.4 
Sometimes 1 3.0 3 11.1 4 6.7 76 17.9 80 26.1 156 21.3 
Never 3 9.1 3 11.1 6 10 9 2.1 2 0.7 11 1.5 
No Response 1 3.0 1 3.7 2 3.3 15 3.5 20 6.5 35 4.8 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.28 shows the responses of the principals and teachers on the statement that 
‘CCE is undertaken for understanding of child’s knowledge’ or not. „Always‟ as a 
response was marked by a total of 80% principals, out of which 84.8% were private 
and 74.1% were government school principals. Similarly, a total of 72.4% teachers 
marked this response with 76.5% private and 66.7% government teachers. 
„Sometimes‟ was marked by a total of 6.7% principals, out of which 3.0% were 
private and 11.1% were government school principals. A total of 21.3% teachers also 
marked this response with 17.9% as private and 26.1% as government school 
teachers. „Never‟ was marked by a total of 10% principals, with 9.1% as private and 
11.1% as government school principals. In the same way, a total of 1.5% teachers also 
marked it with 2.1% as private and 0.7% as government school teachers. The 
following graph in Fig. 4.28 represents the above data. 
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Table 4.28.1: CCE is undertaken for understanding of child’s  
 knowledge 
 
 
Principals  Teachers  
CCE is 
undertaken 
for 
understanding 
of child's 
knowledge 
Private S.D. Government 
 
S.D. t Private S.D. 
Government 
 
S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 28 84 
0.77 
20 60 
0.84 0.67** 
325 975 
0.61 
204 612 
0.76 2.89* Sometimes 1 2 3 6 76 152 80 160 
Never 3 3 3 3 9 9 2 2 
No Response 1 1  1 1   15 15  20 20   
Total 33 90 
 
27 70 
  
425 1136 
 
306 794 
  
Mean Score 
 
2.69 
 
2.55 
 
2.70 
 
2.59 
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.28.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The calculated t-value of principals is 
0.67, which is insignificant at 0.05 level of significance. It means that private and 
government schools principals do not differ regarding that the CCE is undertaken for 
understanding of child‟s knowledge. In case of teachers, the t-value is found to be 
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2.89 which is significant at 0.01 level of significance. The mean score of Private 
school teachers (2.70) is more than Government school teachers (2.59) and as this 
score is favoring towards Private school teachers so it means that in Private schools 
‘CCE is undertaken for understanding of child’s knowledge more in comparison to 
Government schools.’ 
Table 4.29: Examination is required to promote the child 
 
Principals Teachers 
Examination is required to 
promote the child for the next 
higher class 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 29 87.9 22 81.5 51 85 373 87.8 243 79.4 616 84.3 
Sometimes 1 3.0 5 18.5 6 10 31 7.3 46 15.0 77 10.5 
Never 2 6.1 - - 2 3.3 11 2.6 2 0.7 13 1.8 
No Response 1 3.0 - - 1 1.7 10 2.4 15 4.9 25 3.4 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.29 finds out the responses of the principals and teachers on the statement that 
‘Examination is required to promote the child for the next higher class.’ „Always‟ 
was responded by a total of 85% principals, out of which 87.9% were private and 
81.5% were government principals. Similarly, an aggregate of 84.3% teachers also 
responded to it, out of which 87.8% were private and 79.4% were government 
teachers. „Sometimes‟ was responded by a total of 10% principals with 3.0% private 
and 18.5% as government school principals. In the same way, a total of 10.5% 
teachers responded to it with 7.3% as private and 15.0% as government school 
teachers. „Never‟ was not marked by any government school principal, but was 
marked by 6.1% private school principals. An aggregate of 1.8% teachers also marked 
it, out of which 2.6% were private and 0.7% were government school teachers. The 
following graph in Fig. 4.29 represents the above data. 
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Table 4.29.1: Examination is required to promote the child 
 
Principals Teachers 
Examination 
is required 
to promote 
the child for 
the next 
higher class 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 29 87 
 
0.70 
 
22 66 
 
0.39 
 
0.37** 
373 1119 0.47 250 750 
0.65 3.0* Sometimes 1 2 5 10 31 64 
 
28 56 
Never 2 1 
  
11 4 
 
6 6 
No Response 1 1  - -   10 10  15 15   
Total 33 90 
 
27 76 
  
425 1197 
 
306 827 
  Mean Score 
 
2.72 
 
2.81 
 
2.81 
  
2.70 
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.29.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The obtained t-value of principals is 
0.37, which is insignificant at 0.05 level of significance. It means that the private and 
government schools principals do not differ regarding that the ‘examination is 
required to promote the child for the next higher class.’ In case of teachers, the t-
value is found to be 3.0 which is significant at 0.01 level of significance. The mean 
score of private school teachers (2.81) is more than government school teachers 
(2.70). This score is favoring towards private school teachers so it means that in 
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private schools the examination is required to promote the child for the next higher 
class more in comparison to government schools. 
 
Table 4.30: Child is awarded a certificate 
 
Principals Teachers 
The child is awarded a certificate 
after completing the elementary 
education 
Private 
Government 
 
Total Private 
Government 
 
Total 
 
N % N % N % N % N % N % 
Always 30 90.9 23 85.2 53 88.3 373 87.8 250 81.7 623 85.2 
Sometimes 1 3.0 2 7.4 3 5 32 7.5 28 9.2 60 8.2 
Never - - - - - - 4 0.9 6 2.0 10 1.4 
No Response 2 6.1 2 7.4 4 6.7 16 3.8 22 7.2 38 5.19 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.30 assesses if the ‘child is awarded a certificate after completing the 
elementary education.’ „Always‟ was marked by a total of 88.3% principals, 
out of which 90.9% were private and 85.2% were government school 
principals. Similarly, an aggregate of 85.2% teachers also responded to it, out 
of which 87.8% were private and 81.7% were government teachers. 
„Sometimes‟ as a response was marked by a total of 5% principals with 3% as 
private and 7.4% as government school principals. It was also marked by 8.2% 
teachers out of which 7.5% and 9.2 % were private and government school 
teachers respectively. „Never‟ was not marked by any private and government 
school principal but, it was marked by a total of 1.4% Teachers out of which 
0.9% were private and 2.0% were government school teachers. The following 
graph in Fig. 4.30 represents the above data. 
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Fig. 4.30 
Table 4.30.1: Child is awarded a certificate 
 
Principals Teachers 
The child 
is awarded 
a 
certificate 
after 
completing 
the 
elementary 
education 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 30 90 
0.74 
23 69 
0.82 0.41** 
373 1119 
0.55 
250 750 
0.76 2.7* Sometimes 1 2 2 4 32 64 28 56 
Never - - - - 4 4 6 6 
No 
Response 
2 2  2 2   16 16  22 22   
Total 33 94 
 
27 75 
  
425 1203 
 
306 834 
  Mean 
Score  
2.78 
 
2.77 
 
2.83 
 
2.72 
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.30.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The obtained t-value of principals is 
0.41, which is insignificant at 0.05 level of significance. It means that private and 
government schools principals do not differ regarding that the ‘child is awarded a 
certificate after completing the elementary education.’ In case of teachers, the t-value 
is found to be 2.7 which is significant at 0.05 level of significance. The mean score of 
              
                                                                                                          Analysis and Interpretation 
109 
 
private school teachers (2.83) is more than government school teachers (2.72). As this 
score is favoring towards private school teachers, so it means that in private schools 
the child is awarded a certificate after completing the elementary education more in 
comparison to government schools. 
V. School Management Committee: 
Table 4.31: The School has a SMC 
 
Principals Teachers 
The School has a SMC Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 31 96.9 27 100 58 96.7 337 79.3 250 81.7 587 80.3 
No - - - - - - 13 3.1 14 4.6 27 3.7 
No Response 2 3.1 - - 2 3.3 75 17.6 42 13.7 117 16.0 
Total 33 100 - - 60 100 425 100 306 100 731 100 
 
Table 4.31 finds out whether the ‘school has a SMC’ or not. An aggregate of 96.7% 
principals agreed that there is SMC in their school, out of which 96.9% were private and 
100% were government school principals. Similarly, a total of 80.3% teachers also agreed to 
it, out of which 79.3% were private and 81.7% were government school teachers. Not a single 
private and government principal disagreed to the statement. While, a total of 3.7% teachers 
disagreed to it, out of which 3.1% were private and 4.6% were government school teachers 
disagreed to it. „No Response‟ was given by 3.1% private principals and also by 17.6% 
private and 13.7% government teachers. The above data is represented in Fig. 4.31. 
 
 
Fig. 4.31 
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Table 4.31.1: The School has a SMC 
 
Principals Teachers 
The 
School 
has a 
SMC 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 31 62 
0.35 
27 54 
0 0.91** 
337 674 
0.70 
250 500 
0.66 0.67** 
No - - - - 13 26 14 28 
No 
Response 
2 2  - -   75 75  42 42   
Total 33 64 
 
27 54 
  
425 775 
 
306 570 
  Mean 
Score  
1.93 
 
2 
 
1.82 
 
1.86 
* Significant at 0.05 level 
Table 4.31.1 shows that there is not any significant difference between the responses 
of principals and teachers regarding whether the ‘school has a SMC’ or not. The 
calculated t-value of private and government school principals is 0.91 which is 
insignificant at 0.05 level of significance. Similarly, the obtained t-value of private 
and government school teachers is 0.67 which is also insignificant at 0.05 level of 
significance. Therefore, it indicates that both the private and government school 
principals and teachers do not differ regarding that the schools have SMCs. 
Table 4.32: Members/ Monitors of SMC inspect the School 
 
Principal Teachers 
Members/ Monitors of SMC 
inspect the School 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Always 22 66.7 19 70.4 41 68.3 273 64.2 149 48.7 422 57.7 
Sometimes 9 27.3 6 22.2 15 25 92 21.6 117 38.2 209 28.6 
Never 2 6.1 2 7.4 4 6.7 14 3.3 14 4.6 28 3.8 
No Response - - - - - - 46 10.8 26 8.5 72 9.8 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.32 finds out whether ‘members/ monitors of SMC inspect the school’ or not. 
To the response „Always‟ a total of 68.3% principals responded, out of which 66.7% 
are private and 70.4% are government principals. In the same way, a total of 57.7% 
teachers also responded to it in which 64.2% were private and 48.7% were 
government school teachers. „Sometimes‟ as a response was marked by a total of 25% 
principals, out of which 27.3% were private and 22.2% were government principals. It 
was also marked by a total of 28.6% teachers among which 21.6% were private and 
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38.2% were government teachers. „Never‟ was marked by a total of 6.7% principals, 
out of which 6.1% were private and 7.4% were government principals. Similarly, a 
total of 3.8% teachers also marked it, out of which 3.3% were private and 4.6% were 
government teachers. The following graph in Fig. 4.32 represents the above data. 
 
Fig. 4.32 
Table 4.32.1: Members/ Monitors of SMC inspect the School 
 
Principals Teachers 
Members/ 
Monitors 
of SMC 
inspect 
the School 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N 
Scor
e  
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Always 
2
2 
66 
 
0.79 
19 38 
 
0.62 
0.44** 
273 819 
 
0.88 
149 447 
 
0.83 
 
2.28* 
Sometime
s 
9 18 6 12 92 184 117 234 
 
Never 2 2 2 2 14 14 14 14 
 
No 
Response 
- -  - -   46 46  26 26   
Total 
3
3 
86 
 
27 52 
  
425 1063 
 
306 721 
  Mean 
Score  
2.6  1.92  2.50  2.35 
* Significant at 0.05 and 0.01 level 
**Non-significant at 0.05 level 
 
Table 4.32.1 shows the difference between the responses of private and government 
school principals and teachers by using t- test. The obtained t-value of principals is 
0.44, which is insignificant at 0.05 level of significance. It means that private and 
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government schools principals do not differ regarding the inspection of schools by 
‘members/ monitors of SMCs.’ In case of teachers, the t-value is found to be 2.28 
which is significant at 0.05 level of significance. The mean score of private school 
teachers (2.50) is more than government school teachers (2.35). As this score is 
favoring towards private school teachers, so it means that in private schools the 
members/ monitors of SMCs inspect the schools more in comparison to government 
schools. 
Table 4.33: SMC monitors the utilization of grants 
 
Principals 
Teachers 
SMC monitors the utilization of 
grants received by the School 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 18 58.1 14 51.9 32 53.3 222 52.2 132 43.1 354 48.4 
Somewhat 5 16.1 1 3.7 6 10.0 58 13.6 82 26.8 140 19.2 
No 1 3.2 6 22.2 7 11.7 58 13.6 41 13.4 99 13.5 
No Response 9 22.6 6 22.2 15 25.0 87 20.5 51 16.7 138 18.9 
Total 33 100.0 27 100.0 60 100 425 100 306 100 731 100 
 
Table 4.33 shows whether ‘SMC monitors the utilization of grants received by the 
school’ or not. A total of 53.3% principals agreed to the statement, out of which 
58.1% were private and 51.9% were government school principals. Similarly, an 
aggregate of 48.4% teachers also agreed to the statement, out of which 52.2% teachers 
were private and 43.1% were government school teachers. „Somewhat‟ as a response 
was marked by 16.1% private and 3.7% government school principals. It was also 
marked by a total of 19.2% teachers in which 13.6% were private and 26.8% were 
government school teachers. A total of 11.7% principals disagreed to the statement, 
out of which 3.2% were private and 22.2% were government school principals. In the 
same way, a total of 13.5% teachers also disagreed to the statement out of which 
13.6% were private and 13.4% were government school teachers. The above data is 
represented in Fig. 4.33. 
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Fig. 4.33 
Table 4.33.1: SMC monitors the utilization of grants 
 
Principals Teachers 
SMC 
monitors 
the 
utilization 
of grants 
received 
by the 
School 
Private S.D. Government S.D. t Private S.D Government S.D t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 18 54 
 
1.24 
14 42 
 
1.29 
0.73** 
222 666 
1.63 
132 396 
1.50 0.99** Somewhat 5 10 1 2 58 116 82 164 
No 1 1 6 6 58 58 41 41 
No 
Response 
9 9  6 6   87 87  51 51   
Total 33 74 
 
27 56 
  
425 927 
 
306 652 
 
 Mean 
Score  
2.24 
 
2.07 
 
2.18 
 
2.13 
 
**Non-significant at 0.05 level 
Table 4.33.1 shows that there is not any significant difference between the responses 
of principals and teachers regarding the ‘monitoring of utilization of the grants 
received by the school.’ The calculated t-value of private and government school 
principals is 0.73 which is non-significant at 0.05 level of significance. Similarly, the 
obtained t-value of private and government school teachers is 0.99 which is also non-
significant at 0.05 level of significance. Therefore, it indicates that both the private 
and government school principals and teachers do not differ regarding the monitoring 
of utilization of the grants received by the School.  
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Table 4.34: There are SDPs in the School 
 
Principals Teachers 
There are SDPs in the School Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Yes 25 83.3 11 40.7 36 60.0 258 60.7 156 51.0 414 56.6 
No 2 6.7 7 25.9 9 15.0 54 12.7 88 28.8 142 19.4 
No Response 6 10.0 9 33.3 15 25.0 113 26.59 62 20.3 175 23.9 
Total 33 100.0 27 100.0 60 100 425 100 306 100 731 100 
 
Table 4.34 finds out whether ‘there are SDPs in the school’ or not. An aggregate of 
60% principals agreed to the statement, out of which 83.3% are private and 40.7% 
were government school principals. Similarly, a total of 56.6% teachers also agreed to 
it in which 60.7% were private and 51.0% were government school teachers. A total 
of 15% principals disagreed to the statement, out of which 6.7% were private and 
25.9% were government school principals. In the same way, a total of 19.4% teachers 
disagreed to the statement with 12.7% as private and 28.8% were government school 
teachers. „No Response‟ was marked by a total of 25% principals and 23.9% teachers. 
The above data is represented in Fig. 4.34. 
 
Fig. 4.34 
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Table 4.34.1: There are SDPs in the School 
 
 
Principals Teachers 
There are 
SDPs in 
the School 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Yes 25 50 
0.64 
11 22 
0.87 3.27* 
258 516 
2.17 
156 312 
2.03 2.72* 
No 2 2 7 7 54 54 88 88 
No 
Response 
6 6  9 9   113 113  62 62   
Total 33 58 
 
27 38 
  
425 683 
 
306 462 
  Mean 
Score  
1.75 
 
1.40 
 
1.60 
 
1.50 
**Non-significant at 0.05 level 
 
Table 4.34.1 shows the significant difference between the responses of private and 
government school principals and teachers by using t- test. The calculated t-value of 
principals is 3.27, which is significant at 0.05 level of significance. The mean score of 
private school principals (1.75) is more than government school principals (1.40) 
which indicates that in private schools there are more SDPs in comparison to 
government schools. Similarly, for teachers the t-value is found to be 2.72 which is 
also significant at 0.05 level of significance. The mean score of both private (1.60) 
and government school teachers (1.50) is favoring towards the private schools. 
Therefore, it indicates that in that in comparison to government schools, private 
schools have more SDPs. 
In items regarding School Management Committee, there was an open-ended question 
in which the respondents were asked to give the name of the School Development 
Plans (SDPs) being conducted in the schools. After doing qualitative analysis of the 
responses of the Principals and Teachers, following SDPs are conducted in their 
Schools: 
 Smart Classes: Nowadays, smart classes have been taken up in many schools 
as an effective source for making the learning of the students easy and attainable. It is 
simply a means to convert the books in software form and show various diagrams and 
pictures in 3D form to create interest and give more clarity to the students. So, as the 
means of SDPs various schools have initiated this practice in the schools to develop 
learning among the students by using technology as a means of audio-visual aids. 
 Sports Academy: To develop the motor skills among students, sports and 
games are very necessary. For the all-round development of the students which also 
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help in finding out the hidden talent in them. Keeping this in view, some schools have 
developed sports academies in their schools to find out the future champions of the 
nation. 
 Building and construction: For making education accessible by the children 
it is important to have proper learning environment, and for this it is required to have 
proper buildings, classrooms and other rooms. Those schools which do not have 
proper buildings or are newly constructed they are industrious in this regard and are 
trying to have proper rooms for catering different needs of the students. 
 Laboratories: Various laboratories of different subjects are needed in the 
schools for educating to students. Among these laboratories, science labs and 
computer labs are must in elementary schools while in secondary and senior 
secondary schools, different laboratories for different subjects such as physics, 
chemistry and biology etc. are needed. So, many schools are developing laboratories 
with equipment for different subjects or are making one laboratory only to assimilate 
the requirements as needed. 
 Activity Rooms: For conducting different sorts of activities, various activity 
rooms are needed like music room, dance room, art room etc. so that children can 
easily get everything required by them. Some schools are already having such rooms 
but some schools which are not having them are making space for them depending on 
the strength and need of the students. 
Table 4.35: Functions of SMC’s 
Statement 
 
Principals Teachers 
 
Private Government Total Private Government Total 
 
N % N % N % N % N % N % 
Monitor the 
working of the 
School 
Yes 20 60.6 15 55.6 35 58.3 248 58.4 162 52.9 410 56.1 
No 2 6.1 1 3.7 3 5.0 6 1.4 16 5.2 22 3.0 
No 
response 
11 33.3 11 40.7 22 36.7 171 40.2 128 41.8 299 40.9 
 
Total 33 100.0 27 100.0 60 100.0 425 100.0 306 100.0 731 100.0 
Prepare various 
SDPs 
Yes 16 48.5 12 44.4 28 46.7 231 54.4 139 45.4 370 50.6 
No 1 3.0 2 7.4 3 5.0 11 2.6 17 5.6 28 3.8 
No 
response 
16 48.5 13 48.1 29 48.3 183 43.1 150 49.0 333 45.6 
 
Total 33 100.0 27 100.0 60 100.0 425 100.0 306 100.0 731 100.0 
Monitor proper 
utilization of the 
grants received 
Yes 13 39.4 9 33.3 22 36.7 146 34.4 137 44.8 283 38.7 
No 1 3.0 3 11.1 4 6.7 22 5.2 17 5.6 39 5.3 
No 
response 
19 57.6 15 55.6 34 56.7 257 60.5 152 49.7 409 56.0 
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Total 33 100.0 27 100.0 60 100.0 425 100.0 306 100.0 731 100.0 
As prescribed in 
the Schedule, 
norms and 
standards are 
maintained or not 
Yes 10 30.3 13 48.1 23 38.3 177 41.6 151 49.3 328 44.9 
No 1 3.0 1 3.7 2 3.3 3 0.7 9 2.9 12 1.6 
No 
response 
22 66.7 13 48.1 35 58.3 245 57.6 146 47.7 391 53.5 
Total 33 100.0 27 100.0 60 100.0 425 100.0 306 100.0 731 100.0 
Monitor the role 
of the teachers 
Yes 14 42.4 12 44.4 26 43.3 192 45.2 182 59.5 374 51.2 
No 3 9.1 5 18.5 8 13.3 23 5.4 14 4.6 37 5.1 
No 
response 
16 48.5 10 37.0 26 43.3 210 49.4 110 35.9 320 43.8 
 
Total 33 100.0 27 100.0 60 100.0 425 100.0 306 100.0 731 100.0 
Monitor 
implementation of 
the MDM 
Yes 2 6.1 8 29.6 10 16.7 41 9.6 96 31.4 137 18.7 
No 7 21.2 3 11.1 10 16.7 60 14.1 22 7.2 82 11.2 
No 
response 
24 72.7 16 59.3 40 66.7 324 76.2 188 61.4 512 70.0 
 
Total 33 100.0 27 100.0 20 33.3 425 100.0 306 100.0 731 100.0 
 
Table-4.35 shows the responses to the statements regarding the functions of SMC‟s. 
To the statement that ‘SMC’s monitor the working of the school’ 60.6% private and 
55.6% government principals agreed while 58.4% and 52.9% private and government 
teachers agreed to the same statement respectively. Whereas, 6.1% private and 3.7% 
government school principals disagreed to the statement; 1.4% private and 5.2% 
government school teachers also disagreed to the statement. For the function 
regarding the ‘preparation of SDP’s’, 48.5% private and 44.4% government school 
principals answered in the affirmative. Similarly, 54.4 private and 45.4% government 
teachers also answered as same. To the next function regarding the ‘monitoring of the 
proper utilization of the grants received’ 39.4% private and 33.3% government school 
principals agreed to it, whereas 3.0% private and 11.1% government school principals 
disagreed to it. In the same way, 34.4% private and 44.8% government school 
teachers also agreed to it but, 5.2% private and 5.6% government school teachers 
disagreed to it. To the next statement, i.e., whether ‘norms and standards are 
maintained or not’ 30.3% private and 48.1% government principals agreed while 
3.0% and 3.7% private and government school principals disagreed respectively. 
Similarly 41.6% private and 49.3% government school teachers also agreed to the 
statement whereas 0.7% private and 2.9% government school teachers disagreed to it. 
To the next statement that if ‘SMC’s monitor the working of teachers or not’ 42.4% 
and 44.4% private and government school principals agreed to it respectively while 
45.2% private and 59.5% government school teachers also agreed to it. To the next 
function regarding the ‘monitoring of the implementation of the MDM’, only 6.1% 
              
                                                                                                          Analysis and Interpretation 
118 
 
private and 29.6% government school principals while 21.2% private and 11.1% 
government school principals disagreed to it. In the same way, 9.6% private and 
31.4% government school teachers also agreed to the same statement while 14.1% 
private and 7.2% government school teachers disagreed to it. The following graphs 
represent the above data. The following graphs as shown in Fig. 4.35 represent the 
responses of principals and teachers. 
 
 
Fig. 4.35 
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Table 4.35.1: Functions of SMC’s 
Statement 
Principals Teachers 
Private S.D. Government S.D. t Private S.D. Government S.D. t 
N Score 
 
N Score 
 
df=58 N Score 
 
N Score 
 
df=729 
Monitor the working 
of the School 
20 40 0.29 
 
15 30 0.25 
 
0.31** 
 
248 496 
0.23 
162 324 0.28 
 
2.06* 
 2 2 1 1 6 6 16 16 
No Response 11 11  11 11   171 171  128 128   
Total 33 53  
 
27 42  
 
 
 
425 673 
 
306 468 
 
 
 
Mean Score 
 
1.60 
 
1.55 
 
1.58 
 
1.52 
Prepare various SDPs 
16 32 0.24 
 
12 24 0.36 
 
0.8** 
 
231 462 
0.20 
139 278 
0.31 
2.43* 
 1 1 2 2 11 11 17 17 
No Response 16 16  13 13   183 183  150 150   
Total 33 49  
 
27 39  
 
 
425 656 
 
306 445  
 
 
 
Mean Score 
 
1.48 
 
1.44 
  
1.54 
 
1.45 
Monitor proper 
utilization of the 
grants received 
13 26 0.26 
 
9 18 0.45 
 
1.24** 
 
146 292 0.36 
 
137 274 0.31 
 
0.82** 
 1 1 3 3 22 22 17 17 
No Response 19 19  15 15   257 257  152 152   
Total 33 46 
 
27 36 
  
425 571 
 
306 443 
  
Mean Score 
 
1.39   1.33    1.34   1.44 
  
As prescribed in the 
Schedule, norms and 
standards are 
maintained or not 
10 20 
0.30 
 
13 26 
0.26 
 
0.17** 
 
177 354 
0.19 
151 302 
0.23 
 
1.23** 
 1 1 1 1 3 3 9 9 
No Response 22 22  13 13   245 245  146 146   
Total 33 43 
 
27 40 
  
425 602 
 
306 457 
  
Mean Score 
 
1.30  1.48  1.98  1.49 
Monitor the role of 
the teachers 
14 28  
0.39 
12 24  
0.47 
 
192 384 0.31 
 
182 364 0.25  
1.24** 3 3 5 5 0.79** 23 23 14 14 
 
No Response 16 16  10 10   210 210  110 110   
Total 33 47  27 39   425 617  306 488 
  
Mean Score 
 
1.42   1.44  
  
1.45 
  
1.59 
  
Monitor 
implementation of the 
MDM 
2 4  
0.44 
8 16  
0.46 
 
2.46* 
41 82  
0.49 
96 192 
  
6.81* 7 7 3 3 60 60 22 22 0.39 
No Response 24 24  16 16   324 324  188 188   
Total 33 35  27 35   425 466  306 402 
  
Mean Score 
 
1.06   1.29    1.09   1.31 
  
**Not significant at 0.05 level     
*Significant at 0.05 level 
 
Table 4.35.1 shows the significant difference between the responses of private and 
government school principals and teachers by using t- test. To the statement that 
‘SMC’s monitor the working of the School’, the obtained t-value for principals is 0.31 
and for teachers is 2.06 which is significant at 0.01 level. The mean score of private 
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school (1.58) is more than government school teachers (1.52) which means that in 
private schools SMC‟s monitor the working of the school more in comparison to 
government schools. For the function regarding the ‘preparation of SDP’s’, the 
obtained t-value for principals is 0.8 which is insignificant and for teachers is 2.43 
which is significant at 0.05 level. The mean score of private school (1.54) is more 
than government school teachers (1.45) which means that in private schools the 
preparation of SDP‟s more in comparison to government schools. To the next 
function regarding the ‘monitoring of the proper utilization of the grants received’, 
the obtained t-value for principals is 1.24 which is insignificant at 0.05 level and the t-
value for teachers is 0.82 which is also insignificant at 0.05 level. To the next 
statement, i.e., whether ‘norms and standards are maintained or not’, the obtained t-
value for principals is 0.17 and for teachers is 1.23 which is also insignificant at 0.05 
level. To the next statement that if ‘SMC’s monitor the working of teachers or not’, 
the obtained t-value for principals is 0.79 and for teachers is 1.24 which is also 
insignificant at 0.05 level. To the next function regarding the ‘monitoring of the 
implementation of the MDM’, the obtained t-value for principals is 2.46 which is 
significant at 0.05 level and for Teachers is 6.81 which is not significant at 0.05 level. 
The mean score of government school principals (1.29) is more than private school 
principals (1.06). Similarly, the mean score of government school teachers (1.31) is 
more than that of private school teachers (1.09). Therefore, it indicates that in 
government schools the monitoring of the implementation of the MDM is there. 
Table 4.36: Methods by which child’s learning progress is evaluated 
 
Teachers 
Methods by which child's learning 
progress is evaluated  
Private Government 
 
Total 
  
N % N % N % 
Oral Tests 
Yes 282 96.9 199 100 481 65.8 
No 9 3.1 - - 9 1.2 
 No Response 134  107  241 32.9 
 
Total 425 100 306 100 731 100.0 
Formative Assessment 
Yes 314 100 162 95.9 476 65.1 
No - - 7 4.1 7 0.9 
 No Response 111  137  248 33.9 
 
Total 425 100 306 100 731 100 
Summative Assessment Yes 313 100 178 95.7 491 67.1 
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No - - 8 4.3 8 1.0 
 No Response 112  120  232 31.7 
 
Total 425 100 306 100 731 100 
Assignments 
Yes 278 65.4 180 58.8 458 62.6 
No 4 0.9 6 1.9 10 1.3 
 No Response 143 33.6 120 39.2 263 35.9 
 
Total 425 100 306 100 731 100 
Projects 
Yes 227 53.4 110 35.9 337 46.1 
No 1 0.2 7 2.2 8 1.0 
 No Response 197 46.3 189 61.7 386 52.8 
 
Total 425 100 306 100 731 100 
 
Table 4.36 finds out which ‘method is used by teachers to evaluate a child’s learning 
progress.’ ‘Oral Tests’ were marked as response by 96.9% private and all the 
government school teachers while it was disagreed by 3.1% private and not by any 
government school teacher. All private school teachers marked ‘Formative 
Assessment’ as response while 95.9% government school teachers also marked it as 
response and 4.1% disagreed to it. Similarly, ‘Summative Assessment’ was marked as 
response by all private school teachers and 95.7% government school teachers and 
also disagreed by 4.3% teachers. ‘Assignments’ as a method were used by 65.4% 
private teachers and 58.8% government teachers but 0.9% private and 1.9% 
government teachers disagreed to this. ‘Projects’ were used as a method to evaluate 
the learning progress of children by 53.4% private and 35.9% government school 
teachers and disagreed by 0.2% and 2.2% private and government school teachers 
respectively. 
 The following graph represents the above data in Fig. 4.36. 
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Fig. 4.36 
In the open-ended item, the methods to evaluate child’s learning progress was asked 
to the principals and teachers. Their responses are given below after doing 
quantitative analysis: 
 Surprise Tests: Many teachers and principals support surprise tests as an 
efficient means to evaluate children‟s learning progress. It helps to know whether 
children are able to grasp a particular concept or not. Moreover, it helps the teachers 
in knowing the learning disabilities of the students along with their strengths and 
weaknesses. 
 Organizing Competitions: Various competitions such as debates, speech, 
skit, elocution, extempore, etc. help students to explore themselves and also help the 
teachers to find out the hidden talent in the students. It helps to develop their 
creativity and gives direction to their talent. 
 Activities: Different sorts of activities are organized in the schools for 
developing the learning ability among the students like clay modeling, toy making, 
show and tell, role play etc. 
 Quiz: Some teachers revealed that after completing every topic they organize 
quiz in the last few minutes of their classes to assess the child‟s learning progress 
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among the students. Apart from these, monthly quiz on various subjects such as 
Science, History, Geography and General Knowledge are organized. 
Table 4.37: Procedures to assess children’s depth of understanding 
Procedures to assess children's depth of understanding 
 
Private Government 
 
Total 
  
N % N % N % 
Asking questions 
Yes 307 72.2 236 77.1 543 74.2 
No 5 1.1 - - 5 0.6 
  113 26.5 70 22.8 183 25.0 
 
Total 425 100 306 100 731 100 
Written Tests 
Yes 237 55.7 197 64.3 434 59.3 
No 2 0.8 3 0.9 5 0.6 
  186 43.7 106 34.6 292 39.9 
 
Total 425 100 306 100 731 100 
Group Discussion 
Yes 268 63.0 129 42.1 397 54.3 
No 9 2.1 13 4.2 22 3.0 
  148 34.8 164 53.5 312 42.6 
 
Total 425 100 306 100 731 100 
Table 4.37 finds out the ‘procedures used by teachers to assess children’s depth of 
understanding.’ ‘Asking questions’ was marked as response by 72.2% private and 
77.1% government school teachers while was disagreed by 1.1% private school 
teachers. ‘Written Tests’ were used as a procedure by 55.7% private and 64.3% 
government school teachers whereas was disagreed by 0.8% private and 0.9% 
government school teachers. 63% private and 42.1% government school teachers 
marked ‘Group Discussion’ as a response, while 2.1% private and 4.2% government 
school teachers disagreed to it. The following graph represents the above data. 
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Fig. 4.37 
The procedure to assess children’s depth of understanding while teaching in the 
classroom, in this open-ended item also the responses of teachers were qualitatively 
analyzed and are given below: 
 Presentations: Some teachers and principals conduct presentations which can 
be used as a source to assess children‟s depth of understanding as this makes a student 
technology savy. They learn how to use the computers and enable them to explore 
more than merely bookish matter. 
 Activities: Various activities are organized by the teachers to assess children‟s 
understanding like intra-class activities, mental ability tests, slogan writing, story 
writing, declamation, anchor show, Hindi and English news reading etc. It helps to 
elicit innovative ideas out of the student‟s minds and enjoy the learning more. 
 
 Assignments: Nowadays, different topics are allotted to the students either 
individually or in group so that they can work on it and in turn help them to learn 
themselves by their own efforts. Afterwards, the assignments are checked by the 
teachers to find errors and sometimes also discussed in the class for better 
understanding. 
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Objective 3: To study the causes for the non-implementation of RTE Act. 
Table 4.38: Causes for the non-implementation of RTE 
Causes for the non-
implementation of 
RTE 
 
Principals Teachers 
  
Private Government Total Private Government Total 
  
N % N % N % N % N % N % 
Laxity by the 
authorities 
Yes 8 24.2 3 11.1 11 18.3 70 16.5 50 16.3 120 16.4 
No 2 6.1 3 11.1 5 8.3 13 3.1 13 4.2 26 3.6 
 
No 
Response 
23 69.6 21 77.7 44 73.3 
 
342 
 
80.4 
 
243 
 
79.4 
585 80.0 
 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Lack of awareness 
among parents 
Yes 11 33.3 1 3.7 12 20 139 32.7 61 19.9 200 27.3 
No 1 3.0 3 11.1 4 6.7 10 2.4 13 4.2 23 3.14 
 
No 
Response 
21 63.6 23 85.1 44 73.3 276 64.9 232 75.8 508 69.4 
 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
For want of inspection 
Yes 3 9.1 2 7.4 5 8.3 48 11.3 57 18.6 105 14.4 
No 3 9.1 4 14.8 7 11.7 23 5.4 9 2.9 32 4.4 
 
No 
Response 
27 81.8 21 77.7 48 80 354 83.2 240 78.4 594 81.2 
 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
Lack of guidance 
Yes 3 9.1 2 7.4 5 8.3 64 15.1 45 14.7 109 14.9 
No 2 6.1 3 11.1 5 8.3 17 4.0 9 2.9 26 3.6 
 
No 
Response 
28 84.8 22 81.4 50 83.3 344 80.9 252 82.3 596 81.5 
 
Total 33 100 27 100 60 100 425 100 306 100 731 100 
 
Table 4.38 depicts the responses for the causes of the non-implementation of the 
RTE. For the statement, ‘Laxity by the authorities’ 24.2% private and 11.1% 
government school principals agreed to it whereas 6.1% private and 11.1% 
government school principals disagreed to the statement. Similarly, 16.5% private and 
16.3% government school teachers also agreed to the statement while 3.1% private 
and 4.2% government school teachers disagreed to the statement. ‘Lack of awareness 
among parents’ this statement got the responses of agreement by the 33.3% private 
and 3.7% government school principals while 3.0% private and 11.1% government 
school principals responded in negative. In the same way, 32.7% private and 19.9% 
government school teachers agreed to it while 2.4% and 4.2% private and government 
school teachers disagreed to the statement. ‘For want of inspection’ this cause for the 
non-implementation of the RTE was marked as correct by 9.1% private and 7.4% 
government school principals while disagreed by 9.1% and 14.8% private and 
government school principals respectively. Whereas, it was marked as correct by 
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11.3% private and 18.6% government school teachers respectively and disagreed by 
5.4% private and 2.9% government school teachers. The statement ‘Lack of guidance’ 
was marked as correct by 9.1% private and 7.4% government school principals 
whereas a negative response was given by 6.1% and 11.1% private and government 
school principals respectively. It was also marked as correct by 15.1% private and 
14.7% government school teachers and was given a negative response by 4.0% and 
2.9% private and government school teachers respectively. The following graphs as 
shown in Fig. 4.38 and Fig. 4.38.1 represents the responses of principals and teachers 
respectively.  
 
 
Fig. 4.38 
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Objective 4: To give some suggestions for the effective implementation of RTE 
Act. 
The suggestions for the effective implementation of RTE as given by the principals 
and teachers were also qualitatively analyzed as given below: 
 Continuous training programmes: It was suggested by many teachers and 
principals of the sample taken that for the effective implementation of RTE it is 
necessary that training programmes should be conducted by the government so that all 
the related people can get a firsthand knowledge about all the basic concepts of RTE. 
If all the sections and clauses of RTE as a whole are understood by the people 
concerned then they can both take its advantage and can help in implementing in its 
rigid spirit. 
 Awareness: Lack of awareness among the parents, teachers and other 
administrative authorities is one of the significant causes for the non-implementation 
of RTE. RTE is the basic human right, so if people are not aware about it then they 
will never be able to avail the facilities given in this right and the children who are the 
direct beneficiaries of this right will not be able to get education which is their legal 
right. 
 Inspection: Inspection is a necessary step towards the effective 
implementation of RTE in order to reduce the sluggishness of the implementers. 
Routine inspection will help them to know the problems faced by the children, 
teachers and parents and also what other improvements can be done by them. 
Inspection checks out the inactivity of the authorities and also gives a chance to tell 
about the difficulties faced by them in implementing this Act. 
 Counselling: Counselling helps the parents in knowing about the benefits of 
the Act which their children can avail like free elementary education in 
neighbourhood schools, availability of MDM, admission to children without transfer 
certificate and even in the mid-session. To avail such rights it is necessary for them to 
be aware about the right and also let their children to attain free elementary education. 
Mostly rural families have agriculture as their main occupation. They don‟t send their 
wards to school and make them to stay back because they are their helping hand in 
farming and this in turn prevents them from gaining education so it is needed to have 
the proper counselling of the parents. 
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 Monitoring: Various School Development Plans (SDPs) are being conducted 
in some schools for the proper implementation of RTE so it is also important to have 
proper monitoring of the schemes and programs being conducted. So, it is important 
for the local authorities, parents and teachers to monitor and supervise the plans. 
 Parental involvement: Parental involvement is quite necessary for the proper 
implementation of RTE because when the parents will be serious then only they will 
be able to have proper education for their children. They can check out the laxity of 
the school authorities and can also educate children about their rights. 
 Clear specification of the Act: The Act does not clearly specify certain 
things, among them is the role of the parents and school authorities. The Act should 
be in the language of the common man and should promote it with the help of mass 
media as was done for other programmes in the past. 
 Proper coordination between parents and teachers: For the effective 
implementation of RTE, the most essential criteria is the proper coordination between 
parents and teachers. Parents can have their queries solved by the teachers and the 
teachers can have the personal issues of the children solved by the support of the 
parents. The parents can also help by supporting the children in their studies. 
VI. Analysis of Observation Schedule 
Table 4.39: The School has an approach road 
The School has an approach road 
 
Private 
Government 
 
Total 
 
 
N % N % N % 
Yes 25 100.0 16 88.9 41 95.3 
No - - 2 11.1 2 4.7 
 
Total 25 100.0 18 100.0 43 100.0 
 
Table 4.39 shows the observation of the researcher on various schools by the means 
of Observation Schedule. To the statement that whether ‘the school has an approach 
road’ or not, the researcher found that all the private schools have an approach road to 
the school. While, it was observed that 88.9% government schools have the approach 
road 11.1% government schools do not have it. The following graph in Fig. 4.39 
represents the above data. 
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Fig. 4.39 
Table 4.40: If Yes, then type of road 
  
 
Tabl
e 
4.40 
finds 
out 
the ‘type of the road’ in the schools that have the approach road. It was found by the 
observer that in the private schools 76.0% have Pucca road, 8% have Kutccha road, 
4.0% have a partial road and 12% have road under construction. Similarly, in 
government schools 87.5% have Pucca road, not a single school has Kutccha road, 
6.3% have a partial road and 6.3% have road under construction. The following graph 
in Fig. 4.40 represents the above data. 
 
 
If Yes, then type of road 
 
Private 
Government 
 
Total 
 
 
N % N % N % 
Pucca 19 76.0 14 87.5 33 80.5 
Kutccha 2 8.0 - - 2 4.9 
Partial 1 4.0 1 6.3 2 4.9 
 
Under construction 3 12.0 1 6.3 4 9.8 
 
Total 25 100.0 16 100.0 41 100 
              
                                                                                                          Analysis and Interpretation 
130 
 
 
Fig. 4.40 
Table 4.41: The School has a boundary wall 
 
The School has a boundary wall 
 
Private Government Total 
 
N % N % N % 
Yes 25 100.0 18 100.0 43 100.0 
No - - - - - - 
 
Total 25 100.0 18 100.0 43 100.0 
 
Table 4.41 shows the observation of the researcher about the ‘boundary wall in the 
school.’ It was observed by the researcher that all the private and government schools 
have boundary wall. The above data is represented in Fig. 4.41. 
 
Fig. 4.41 
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Table 4.42: If Yes, then type of wall 
 
 
Tabl
e 
4.42 
show
s the 
obser
vations of the observer regarding the ‘type of wall’. It was found that among private 
schools that 92% have Pucca wall, not a single school has Kutccha wall, 8% have 
broken wall and there was not found fencing and under construction wall in any 
school. Among government schools, it was found that 88.9% have Pucca wall, 5.6% 
have Kutccha wall, 5.6% have broken wall. Not a single government school has 
fencing and wall under construction. The following graph in Fig. 4.42 represents the 
above data. 
 
Fig. 4.42 
 
If Yes, then type of wall 
 
Private Government 
Total 
 
 
N % N % N % 
Pucca 23 92 16 88.9 39 90.6 
Kutccha - - 1 5.6 1 2.3 
Broken 2 8 1 5.6 3 6.9 
 Fencing - - - - - - 
 
Under construction - - - - - - 
 
Total 25 100 18 100 43 100 
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Table 4.43: Status of School building 
Status of School building 
 
Private Government 
Total 
 
 
N % N % N % 
Good condition 23 92.0 14 77.8 37 86.0 
Need minor 
repair 
1 4.0 2 11.1 3 7.0 
Need major 
repair 
1 4.0 2 11.1 3 7.0 
 
Total 25 100.0 18 100.0 43 100 
 
Table 4.43 depicts the observation of the researcher on the „status of school 
buildings’. Among private schools‟ building, it was found that 92.0% were in „good 
condition‟, 4.0% „need minor repairing‟ and 4.0% „need major repairing‟. In the same 
way, among Government schools‟ building it was observed that 77.8% were in good 
condition, 11.1% need minor repairing and 11.1% need major repairing. An overall of 
86% school‟s building were in good condition, 7.0% need minor repairing and 7.0% 
need major repairing. The following graph in Fig. 4.43 represents the above data. 
 
Fig. 4.43 
 
Table 4.44: Status of Classrooms 
Status of Classrooms 
 
Private 
Government 
 
Total 
 
 
N % N % N % 
Good condition 23 92.0 14 77.8 37 86.0 
Need minor repair 1 4.0 2 11.1 3 7.0 
Need major repair 1 4.0 2 11.1 3 7.0 
 
Total 25 100.0 18 100.0 43 100 
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Table 4.44 shows the observation of the researcher on the ‘status of school 
classrooms.’ Among private schools‟ classrooms, it was found that 92.0% were in 
„good condition‟, 4.0% „need minor repairing‟ and 4.0% „need major repairing‟. In 
the same way, among government schools‟ classrooms it was observed that 77.8% 
were in good condition, 11.1% need minor repairing and 11.1% need major repairing. 
An overall of 86% school‟s classrooms were in good condition, 7.0% need minor 
repairing and 7.0% need major repairing. The above data is represented in Fig. 4.44. 
 
Fig. 4.44 
 
Table 4.45: One classroom for every class 
The School has one classroom for 
every class 
 
Private Government 
Total 
 
 
N % N % N % 
Yes 22 88.0 14 77.8 36 83.7 
No 3 12.0 4 22.2 7 16.3 
 
Total 25 100.0 18 100.0 43 100.0 
 
Table 4.45 finds out if the ‘schools have one classroom for every class’ or not. It was 
observed by the researcher that 88.0% private and 77.8% government schools have 
one classroom for every class. Similarly, 12.0% private and 22.2% government 
schools don‟t have one classroom for every class. This also implies that an aggregate 
of 83.7% schools have one classroom for every class while 16.3% don‟t have one 
classroom for every class. The above data is represented in Fig. 4.45. 
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Fig. 4.45 
 
  Table 4.46: Status of toilets 
Status of toilets 
 
Private 
Government 
 
Total 
 
 
N % N % N % 
Functional 23 92.0 14 77.8 37 86.0 
Non-Functional 2 8.0 3 16.7 5 11.6 
 
None - - 1 5.6 1 2.3 
 
Total 25 100 18 100.0 43 100 
 
Table 4.46 depicts the observations of the researcher on the ‘status of toilets’. Out of 
the total sample, 92.0% private and 77.8% government schools have functional 
toilets; which constitutes an aggregate of 86.0% schools. Similarly, an aggregate of 
11.6% were non-functional toilets, out of which 8.0% were private and 16.7% were 
government schools. Some schools don‟t have any toilet which constitutes a total of 
5.6% government schools. The following graph in Fig. 4.46 represents the above data. 
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Fig. 4.46 
 
Table 4.47: Status of furniture 
 
Status of furniture 
 
Private Government 
 
Total 
 
 
N % N % N % 
Good condition 22 88.0 15 83.3 37 86.0 
Broken 3 12.0 3 16.7 6 14.0 
 
None - - - - - - 
 
Total 25 100 18 100.0 43 100 
 
Table 4.47 depicts the ‘status of furniture’ in private and government schools of 
western U.P. Among the private schools 88.0% furniture is in good condition, 12.0% 
are broken with an aggregate of 86.0%. Similarly, in government schools 83.3% 
furniture is in good condition while 6% are broken with a total of 14.0%. The above 
data is represented in Fig. 4.47. 
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Fig. 4.47 
 
 Table 4.48: Main source of drinking water 
Main source of drinking water 
 
Private Government 
 
Total 
 
 
N % N % N % 
Purifier 16 64 4 22.2 20 46.5 
Tap water 5 20 8 44.4 13 30.2 
 
Hand pump 3 12 4 22.2 7 16.3 
 
Well 1 4 2 11.1 3 7.0 
 
Total 25 100 18 100 43 100 
 
Table 4.48 shows the ‘main source of drinking water’ in the schools as observed by 
the observer. Among the private schools, 64.0% have purifier, 20.0% have tap water, 
12.0% have Hand pump and 4% have well as a main source of drinking water. 
Similarly, 22.2% government schools have purifier, 44.4% have Tap water, 22.2% 
have Hand pump and 11.1% have well as a main source of drinking water. The above 
data is represented in Fig. 4.48. 
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Fig. 4.48 
 
Table 4.49: Information regarding infrastructure 
 
Statement 
 
Private Government Total 
  
N % N % N % 
The School has separate toilet for boys and girls 
Yes 23 92.0 14 77.8 37 86.0 
No 2 8.0 4 22.2 6 14.0 
 
Total 25 100.0 18 100.0 43 100.0 
Are they neat and clean? 
Yes 22 88.0 11 61.1 33 76.7 
No 3 12.0 7 38.9 10 23.3 
 
Total 25 100.0 18 100.0 43 100.0 
The School has a Head Teacher/ Principal's office 
Yes 24 96.0 17 94.4 41 95.3 
No 1 4.0 1 5.6 2 4.7 
 
Total 25 100.0 18 100.0 43 100.0 
The School has a store room 
Yes 23 92.0 15 83.3 38 88.4 
No 2 8.0 3 16.7 5 11.6 
Total 25 100.0 18 100.0 43 100.0 
The School has one class teacher for every class 
Yes 22 88.0 11 61.1 33 76.7 
No 3 12.0 7 38.9 10 23.3 
 
Total 25 100.0 18 100.0 43 100.0 
The School has adequate furniture for every class 
Yes 24 96.0 16 88.9 40 93.0 
No 1 4.0 2 11.1 3 7.0 
 
Total 25 100.0 18 100.0 43 100.0 
The School has drinking water facility 
Yes 25 100 18 100 43 100 
No - - - - - - 
 
Total 25 100 18 100 43 100 
If Yes, whether drinking water facility is safe 
Yes 22 88 15 83.3 37 86.0 
No 3 12 3 16.7 6 14.0 
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  Total 25 100 18 100.0 43 100 
The School has a playground 
Yes 21 84 14 77.8 35 81.4 
No 4 16 4 22.2 8 18.6 
 
Total 25 100 18 100.0 43 100 
If No, whether land is available for developing playground 
Yes 2 50 3 75 5 62.5 
No 2 50 1 25 3 37.5 
 
Total 4 100 4 100 8 100 
The School is provided play material and sports equipment 
Yes 20 80 12 66.7 32 74.4 
No 5 20 6 33.3 11 25.6 
 
Total 25 100 18 100 43 100 
The School has a kitchen for cooking MDM 
Yes - - 5 27.8 5 11.6 
No 25 100 13 72.2 38 88.4 
 
Total 25 100 18 100 43 100 
Is there a provision for the cook? 
Yes - - 3 16.7 3 7.0 
No 25 100 15 83.3 40 93.0 
 
Total 25 100 18 100 43 100 
The Kitchen is properly maintained and hygiene is kept 
Yes - - - - - - 
No 25 100 18 100 43 100 
 
Total 25 100 18 100 43 100 
The School has a library with adequate facilities 
Yes 22 88 15 83.3 37 86.0 
No 3 12 3 16.7 6 14.0 
 
Total 25 100 18 100 43 100 
If Yes, whether the School has full-time Librarian 
Yes 18 72 8 44.4 26 60.5 
No 7 28 10 55.6 17 39.5 
 
Total 25 100 18 100 43 100 
Does the School subscribe for Newspaper/ Magazine? 
Yes 20 80 11 61.1 31 72.1 
No 5 20 7 38.9 12 27.9 
 
Total 25 100 18 100 43 100 
The School has teaching learning equipment 
Yes 20 80 13 72.2 33 76.7 
No 5 20 5 27.8 10 23.3 
 
Total 25 100 18 100 43 100 
The School has a functional Computer Lab 
Yes 21 84 15 83.3 36 83.7 
No 4 16 3 16.7 7 16.3 
 
Total 23 100 18 100 43 100 
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Computer Teachers are appointed or not 
Yes 20 80 11 61.1 31 72.1 
No 5 20 7 38.9 12 27.9 
 
Total 25 100 18 100 43 100 
Is there Internet connection available in the School? 
Yes 20 80 8 44.4 28 65.1 
No 5 20 10 55.6 15 34.9 
 
Total 25 100 18 100 43 100 
Table 4.49 depicts the observations of the researcher on the various infrastructure 
related items. Regarding the availability of the ‘separate toilets for boys and girls’ 
92.0% private and 77.8% government schools have them. It was seen by the observer 
that only 88.0% private and 61.1% government schools have ‘neat and clean toilets’. 
‘Head Teacher/ Principal’s office’ was found in 96% private and 94.4% government 
schools. Similarly, ‘Store room’ was found in 92% private and 83.3% government 
schools. It was observed by the observer that ‘one class teacher for every class’ was 
found in 88% private and 61.1% government schools. Similarly, ‘there was adequate 
furniture’ in 96% private and 88.9% government schools. ‘Drinking water facility’ 
was available in all the private and government schools. While, ‘drinking water 
facility was found safe’ in 88% private and 83.3% government schools. ‘Playground’ 
was found in 84% private and 77.8% government schools. Among schools that don‟t 
have playground, ‘land was available for developing the playground’ only in 50% 
private and 75% government schools. ‘Play material and sports equipment’ were 
provided in 80% private and 66.7% government schools. Not a single private school 
has ‘a kitchen for cooking MDM’ while 27.8% government schools have it and among 
them 16.7% government schools have ‘a provision for the cook’. There was not seen a 
single school that has ‘kitchen which is properly maintained and is hygienic’. ‘Library 
with adequate facilities’ was observed in 88% private and 83.3% government schools. 
‘A full time Librarian’ was found in 72% private and 44.4% government schools. 
‘Newspaper/ Magazine subscription’ was found in the libraries of 80% private and 
61.1% government schools. ‘Teaching learning equipment’ was available in 80% 
private and 72.2% government schools. ‘A functional Computer Lab’ was available in 
84% private and 83.3% government schools. ‘Computer teachers are appointed’ in 
80% private and 61.1% government schools. ‘Internet connection’, as observed by the 
observer was available in 80% private and 44.4% government schools. The following 
graphs represent the above data in Fig.4.49. 
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Fig. 4.49 
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4.7 Discussion: 
It was found after the analysis and interpretation of data that there is a low level of 
awareness among principals and teachers about the provisions of RTE Act, 2009. 
After interpretation it was seen that principals have more awareness about RTE Act as 
compared to teachers. This is because most of the circulars and notifications are 
directly sent to principals of schools and they also have first-hand knowledge 
regarding it as they have to read them carefully and sign them for acceptance. 
Whereas, teachers sometimes are not able to read them as most of the times circulars 
are not circulate properly due to sluggishness of the staff. Hence, teachers have less 
awareness as compared to the principals. 
Regarding the year of RTE implementation in their Schools, the government teachers 
have more awareness in comparison to the private school teachers while private and 
government principals do not differ about the year of RTE implementation in their 
schools because it is the principal who is responsible for the enactment of every rule 
and regulation in the school. It is because RTE is to be followed by all the 
government schools and government schools have received the notification regarding 
the enactment of RTE. But, it was seen that private and government school principals 
and teachers do not differ regarding the level of RTE implementation.  
Kumar, D. & Sharma, S. (2011) explored the awareness of parents and teachers 
towards RTE Act, 2009. The study was conducted on 320 parents and teachers of 
primary to upper primary level. Self-made tool “Awareness scale for teachers and 
parents towards RTE-2009” was used as a tool for collection of data. The findings 
were: 1) It is concluded that there is a significant difference between the means of 
awareness levels of RTE of teachers and parents. Teachers are significantly more 
aware than that of parents. 2) It may be inferred that most of teachers were found 
moderately aware of RTE (73.12%). The high and low groups represent 11% and 
13% awareness respectively. 3) It may be inferred that most of parents were found 
moderately aware of RTE (70%). The high and low groups represent 14% and 16% 
awareness level respectively. Fathima Jaseena M.P.M. (2011) made an attempt to 
analyze the general awareness level of teacher educators regarding some important 
facts about „Right to Education‟. A sample of 60 M.Ed. students from aided and 
unaided training colleges of Calicut district were taken. The opinionnaire consisting 
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of 30 items belonging to different aspects of right to education was used. The results 
revealed that: 1) Male M.Ed. students possess significantly higher awareness about 
RTE than their counterparts, 2) Management of the M.Ed. College does not affect the 
awareness of RTE.  
Dey, N. & Beck, B. (2011) has discussed the RTE Act, 2009 with a field study of 
teachers working in different government schools of Bilaspur region in Chhattisgarh. 
A sample of 60 teachers has been taken purposively for the study. Objectives were 
framed to study the provisions of the RTE Act, 2009 and to compare the awareness 
and opinions of teachers. A self-made questionnaire for intending some quantitative 
and qualitative information was carefully prepared and used in the study for collecting 
data. Descriptive survey method has been employed for the work. In the findings, in 
few points teachers were found aware about RTE Act, 2009 where as in other points it 
was observed that they were so passive and had kept a little knowledge about the RTE 
Act, 2009. It was observed that the young teachers were more aware about the RTE 
Act, 2009 in comparison to the senior teachers.  
In terms of ‘fees charged from the students aged 6-14 years’, it was found according 
to the response of principals and teachers that in private schools fees is charged more 
as compared to the government schools from the students aged 6-14 years. It may be 
because the private schools have to maintain their infrastructure and standards by 
themselves. Also, they have to arrange the salaries of their teachers which is not the 
case in government schools where everything is to be maintained and provided by the 
government.  
Regarding that ‘admission is given to children above 6 years of age in an appropriate 
class’, it was found according to the response of principals and teachers, the private 
and government schools do not differ because admission is given to children above 6 
years of age in an appropriate class both in private and government schools equally. 
The ‘transfer policies’ in private schools do not differ in comparison to government 
schools. A child is admitted even without a transfer certificate in government schools 
more as compared to the private schools because according to the provision of RTE, it 
is mandatory for the government schools to admit a child even without transfer 
certificate.  
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Similarly, ‘admission is given even without proof of age’ in government schools more 
as compared to the private schools according to the responses of principals and 
teachers because according to the norms of RTE, it is mandatory for the government 
to give admission to children even without proof of age and it is essential for the 
government to follow the rules of RTE Act.  
The private and government schools do not differ significantly regarding whether 
‘admission is given even after the extended date and even in the mid-session’ 
according to the responses of principals and teachers because according to the norms 
of RTE, it is essential for the government schools to give admission to the children 
even after the extended date. The private and government school principals do not 
differ regarding the ‘reports of physical punishment and mental harassment’ while 
according to the responses of teachers it was found more in government schools in 
comparison to private schools.  
Premalakshmi, K. (2011) discussed the Right to Education and studies the 
perception of the Common School System among teachers. The sample of 160 
teachers was selected by stratified random sampling method. To measure the 
perception of teachers validated tool was used. To interpret the scores of the 
perception of teachers, descriptive and differential statistics has been used. It was 
concluded that majority of the teachers have same perceptions among common school 
system.  
For the statement that ‘Teachers are required to acquire minimum qualification 
within a period of five years’, it was seen that private and government school 
principals do not differ while according to the responses of teachers it was seen that 
private schools follow this norm more judiciously as compared to government 
schools. It may be because in government schools the appointment of teachers is done 
only after the attainment of minimum qualifications which is not the case in private 
schools. Regarding the ‘completion of curriculum/courses within a specified period’, 
it was seen that the private and government school principals and teachers do not 
differ because generally all the schools are serious regarding the completion of 
curriculum/courses within a specified period. Also, it was seen that according to the 
responses of principals that in private school teachers are allowed to take private 
tuitions more in comparison to government schools. A general trend of giving tuitions 
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is seen in schools as teachers‟ income is much less in comparison to their counterparts 
in government schools.  
The teachers of government schools are deployed for non-educational purposes more 
in comparison to private school teachers because in government schools the teachers 
have to do election duties, Mid-Day Meal duties and many other duties also like in 
pulse polio camps, blood donation camps etc. The teachers in private schools are 
exempted from doing such duties. 
Teachers‟ ‘assessment about the learning of students is more in private schools’ as 
compared to the government schools because most of the private schools follow CCE 
rigorously and therefore, both formative and summative assessments take place to 
assess the learning of students.  
In private schools, the ‘Parent- Teacher Associations (PTAs) are organized’ more in 
comparison to the government schools according to the responses of principals and 
teachers, it may be because the parents of private school children are more concerned 
when their children are studying in private schools as they have to pay a handsome 
amount of money for that while in government schools the parents are not serious in 
attending the PTAs as their children study free of cost. Second reason may be the 
illiteracy of parents so they are not aware about the importance of PTAs and in some 
cases they don‟t even have the time to attend it.  
The ‘National Curriculum Framework (NCF) 2005 is followed’ more in government 
schools as compared to the private schools according to the responses of principals 
because all the government schools have to follow the provisions of RTE in letter and 
spirit which is not the case in private schools.  
‘Children are taught in their mother tongue’ in the government schools more as 
compared to the private schools. It may be because there is a general trend in the 
government schools to teach a child in his/ her mother tongue as teacher and taught 
were more comfortable and it is also according to the provision of RTE Act that a 
child should be taught in his/her mother tongue.  
The private and government school principals and teachers do not differ regarding this 
statement, ‘curriculum helps to assess the creativity of the students’. It is clearly 
specified in the RTE Act that the curriculum should be such as to enhance the 
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creativity of the students and for it Continuous and Comprehensive Evaluation (CCE) 
should be followed. Most of the Schools follow CCE for the assessment and 
evaluation of children in their Schools.  
In government schools ‘curriculum gives importance to rote memorization’ because 
government schools are still teaching with the traditional methods of teaching and 
hence give emphasis to rote memorization. It may be because CCE is not followed in 
most of the government schools as compared to private schools.  
The private and government school principals and teachers do not differ regarding 
that the ‘curriculum helps to enhance the intellect of the students’. Curriculum in 
private schools gives importance to personality development because they follow the 
norms of CCE which gives emphasis to all-round development of the students.  
Similarly, according to the responses of Teachers the „curriculum helps in sharpening 
the communicative skills’, helps in building the confidence level and in developing 
aesthetic sense among the students more in private schools than in government 
schools.  
The private and government school principals and teachers do not differ regarding 
that the ‘curriculum helps students in their psychomotor development’. Also, in 
Private schools, the ‘CCE is undertaken for understanding of child’s knowledge’, the 
‘examination is required to promote the child and is awarded a certificate more in 
comparison to government schools’. 
The private and government school principals and teachers do not differ regarding the 
statement, ‘the School has a SMC or not’ it as most of the schools have SMCs. 
‘Members/ Monitors of SMC inspect the School’ more in private schools as compared 
to government schools. It is because in the private schools‟ the SMCs generally 
consist of the owners and members of their own family so, they are more dutiful 
towards their inspection and other chores.  
The private and government school principals and teachers do not differ regarding the 
‘utilization of grants’. In private schools, there are more SDP‟s as compared to 
government schools.  
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Also, in private schools, the ‘SMCs monitor the working of schools and prepare 
SDP’s’ more in comparison to government schools as private schools are independent 
and have certain responsibilities about the development of the schools. They do not 
rely on the government for funds which are needed for school development. The 
private and government schools do not differ regarding the ‘proper utilization of the 
grants received’; ‘norms and standards are maintained, as prescribed in the 
Schedule’ and ‘monitoring the role of the teachers’.  
In government schools, ‘monitoring of the implementation of MDM’ is more in 
comparison to private schools as the provision of MDM is for government schools 
only and not for the private schools.  
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CHAPTER V 
FINDINGS AND IMPLICATIONS 
In the previous four chapters of this research study, the researcher has enlisted in 
details the why, what and how of the study that has been conducted. In Chapter-I of 
this study, the theoretical and research context of the problem has been discussed 
along with all the suitable and brief reviews of the research studies wherever they 
found their significance. The research problem along with its rationale, significance, 
objectives and the research questions were enumerated in Chapter-II of the present 
study. Whereas, Chapter-III consists of the detailed procedure followed by the 
researcher in conducting the study as it includes the methodology of the research 
work, which discusses the population, sample, the technique of sampling, description 
of the tools used. The technique of the analysis along with all the tables, graphs and 
interpretation are included in Chapter-IV of the study. This chapter consists of both 
the quantitative and qualitative analysis of the data. 
The present chapter, i.e., Chapter-V is the last chapter of the thesis which includes the 
findings of the study along with their implications for educational practices, 
suggestions for reformation in government policies and also for further research work. 
5.1 Findings: 
The main findings are divided into the following sections: 
I. Findings regarding the awareness level of the principals and       
teachers about the RTE Act 
1. (a)  To the statement that ‘RTE is an Act about education’, 36.4% principals of 
private schools and 40.7% principals of government schools while 28.9% 
teachers of private schools and 31% teachers of government schools were 
agreed to this statement.  
1.1 To the same statement, 0.9% teachers of private schools and 0.7% teachers of 
government schools disagreed whereas not a single private and government 
school principal disagreed to the statement. 
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1.2 (a) For the first statement that is ‘RTE is an Act about education’ the  teachers of 
 government schools have more awareness in comparison to the teachers of 
 private schools. 
1.    (b) ‘RTE stands for elementary education’ to this statement, 33.3% principals of 
 private and 37% of government schools agreed while 20.5% teachers of 
 private and 28.8% of government schools were aware about it. 
 To the same statement, 3.0% private and 3.7% government schools principals 
lack awareness about it while 2.4% and 4.6% private and government school 
teachers respectively, didn’t knew about it. 
1.1 (b)  To the statement that ‘RTE stands for elementary education’, a non-significant 
 difference was found both for the principals and teachers of private and 
 government Schools. 
1.   (c)  ‘RTE makes provision for free and compulsory education’ to this statement, 
 39.3% principals of private and 63% principals of government schools opined 
 in affirmation while, 51.1% and 52.3% private and government teachers also 
 agreed to it respectively. 
 To the same statement, 3.0% principals of private schools disagreed while not 
a single government school principal disagreed for the same. In the same way, 
3.3% and 1.0% teachers of private and government schools disagreed to it 
respectively. 
1.1 (c) To the statement that ‘RTE makes provision for free and compulsory 
 education’, an insignificant difference was found between the principals of 
 private and government schools whereas a significant difference was found 
 between the teachers of private and government schools. 
1.  (d) ‘RTE is meant for 6-14 age group children’, to this statement 45.5% private 
 school principals and 55.5% principals of government schools were aware 
 about it. Similarly, 36.2% private and 51.3% government school teachers were 
 also aware about it. 
 For the same statement, 3.0% private school principals were against it and not 
a single government school principal disagreed to it while 2.4% and 0.7% 
teachers of private and government schools respectively lacked awareness for 
it. 
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1.1 (d) For the statement, ‘RTE is meant for 6-14 age group children’, a non-
 significant difference was found between private and government school 
 principals whereas, a significant difference was found between private and 
 government school teachers. 
1.   (e)  It was seen that 9.1% private and 40.7% government schools’ principals knew 
 that ‘RTE was implemented in 2010’. Also, 12.7% and 25.5% teachers of 
 private and government schools respectively agreed to it. 
 To the same statement, 9.1% private and all government schools’ principals 
disagreed for the same whereas 4.5% and 1.0% teachers of private and 
government schools respectively didn’t know about it. 
1.1 (e)  To the statement that RTE is implemented in 2010, there was found a 
 significant difference was found both for the principals and teachers of 
 private and government schools. 
2.  Regarding ‘year of implementation of RTE Act’, 50% principals of private 
 schools and 66.7% principals of government schools said that RTE was 
 implemented in 2010 in their schools. Similarly, 55% private school teachers 
 and 72% teachers of government schools informed that 2010 was the year of 
 RTE implementation in their schools. 
 2011 was the year of RTE implementation according to 6.3% private schools, 
11.1% government school principals, 14.6% private school teachers and 6.3% 
government school teachers. 
 12.5% private school principals and 3.7% government school principals while 
7.2% private school teachers and 6.7% government school teachers said that 
RTE was implemented in 2012 in their schools,. 
 2013 was not the year of RTE implementation according to any private and 
government schools’ principals, whereas it was the year of implementation 
according to the responses of 2.9% private school teachers and 0.7% 
government school teachers. 
 In the year 2014, RTE was implemented according to the responses of 3.1% 
private school principals and 3.7% government school principals and also 
according to 1.4% and 0.7% private and government school teachers 
respectively. 
                                                                                                              Findings and Implications 
150 
 
2.1  The private and government school principals do not differ about the year of 
 RTE implementation in their schools. Whereas, the government school 
 teachers have more awareness, in comparison to the private school teachers, 
 about the year of RTE implementation in their schools. 
3.  Regarding the ‘level of RTE formulation in India’, 66.6% principals agree that 
 elementary level is the level of RTE formulation in India, out of which 54.5% 
 belong to private schools and 81.5% to government schools. In the same way, 
 a total of 69.1% teachers agreed that RTE is formulated for elementary level in 
 India, out of which 74.4% were government school teachers and 67.1% were 
 private school teachers. 
 27.3% private and 7.4% government school principals whereas 20.5% private 
and 11% government school teachers said that Secondary level is the level of 
RTE formulation in India. 
 Also, 9.3% private and 9.3% government school teachers responded that RTE 
is formulated for higher level in India. A total of 6.6%, while 9.1% private and 
3.7% government school principals agreed for the same. 
3.1  The private and government school principals and teachers do not differ about 
 the level of RTE implementation in their schools. 
II.  Findings regarding the Management and Administrative 
Policies according to the RTE Act 
4.  To the statement, ‘fees is charged from the students aged 6-14 years’ or not. A 
 total of 45%, out of which 57.6% private school principals and 29.6% 
 government school principals responded as ‘Always’. With regard to teachers, 
 63.9% private and 31.0% government teachers and a total of 49.5% responded 
 as same. 
 18.2% private school principals and 11.1% government school principals 
responded to ‘Sometimes’ which meant that sometimes fees is charged in their 
schools. Also, 12.9% teachers of private school and 11.8% teachers of 
government school and a total of 12.3% teachers responded to ‘Sometimes’. 
 To the response of ‘Never’ only 24.2% private school principals and 59.3% 
government school principals and a total of 40% principals responded. A total 
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of 32.1% teachers, out of which 17.7% private school teachers and 52.6% 
government school teachers also responded to ‘Never’. 
4.1  Fee is charged more in private schools in comparison to government schools 
 from the students aged 6-14 years.  
5. To the statement, ‘if admission is given to children above 6 years of age in an 
 appropriate class’ or not 51.5% private school principal and 63% 
 government school principals and a total of 56.6% principals answered to 
 ‘Always’ option In the same way, a total of 55.0% teachers, out of which 
 55.5% teachers of private school and 56.5% teachers of government school 
 teachers also opted for the same option. 
 The option of ‘Sometimes’ was marked by 21.2% private school principals, 
18.5% government school principals, 22.2% private school teachers and 
24.9% government school teachers. 
 In the same way, the option of ‘Never’ was marked by 15.2% private school 
principals and 18.5% government school principals. While, 17% private and 
12% government school teachers marked as same. 
5.1  The private and government school principals and teachers do not differ about 
 the ‘admission given to children above 6 years of age in an appropriate class’. 
6.  To the statement regarding ‘the transfer policy being followed’ in the schools. 
 A total of 80% principals, out of which 81.8% are private school principals 
 and 77.8% are government school principals agreed to the statement.  71.8% 
 teachers agreed that a child is allowed to take transfer to another school from 
 their schools, out of which 76.6% were private school teachers and 68.1% 
 were government school teachers. 
 6.1% private school principals, 11.1% government school principals, 6.5% 
private school teachers and 18.3% government school teachers disagreed to 
the same statement. 
6.1  The private and government schools principals and teachers do not differ 
 regarding the statement that the ‘child is allowed to take transfer to another 
 school’. 
7.  A total of 8.3% principals opined in affirmation to the statement if the ‘child is 
 admitted even without transfer certificate’, out of which 7.4% were private 
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 school principals and 9.6% were government school principals. Similarly, a 
 total of 12.8% teachers opined in affirmation to the same statement in which 
 13.1% were private school teachers and 12.3% were government school 
 teachers. 
 29.6% private school principals and 33.3% government school principals 
responded negatively with a total of 31.3%. A total of 28.8% teachers also 
disagreed to it with 23.4% private and 37.3% government school teachers. 
7.1  The private and government school principals do not have any difference 
 regarding the statement that ‘admission is given to child even without transfer 
 certificate’. Whereas, according to teachers, ‘admission is given to child even 
 without transfer certificate’ more in government schools in comparison to 
 private schools. 
8.  To the statement, ‘admission is given even without proof of age’ or not. 15.2% 
 private school principals and 14.8% government school principals responded 
 to ‘Always’ option with a total of 15% principals. Similarly, 4.1% private 
 school teachers and 11.8% government school teachers also answered as same. 
 18.2% private school principals and 29.6% government school principals with 
a total of 14% responded to ‘Sometimes’ option. In the same way, 22.2% 
private school teachers and 27.8% government school teachers also answered 
as same. 
 A total of 61.6% principals with 66.7% private school principals and 55.6% 
government school principals marked to the third option ‘Never’. A total of 
65.3% teachers, out of which 71.8% were private school teachers and 57.8% 
were government school teachers responded for the same. 
8.1  The private and government school principals do not differ in terms of 
 ‘admission given to child even without proof of age’. While, according to 
 teachers, ‘admission given to child even without proof of age’ was more in 
 government schools in comparison to private schools. 
9.  To the statement, ‘admission is given even after the extended date’ or not. To 
 the option ‘Always’ only 9.1% private school and 18.5% government school 
 principals agreed, with a total of 13.3%. While 6.1% teachers of private school 
 and 10% teachers of government school agreed, with aggregate of 7.7%. 
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 The option ‘Sometimes’ was marked by 51.5% private and 25.9% 
government principals and also by 64.9% private and 57.2% government 
school teachers with a total of 61.1% . 
 Similarly, option ‘Never’ was marked by 39.4% private school principals and 
55.6% government school principals, out of the total of 46.6%. It was also 
marked by a total of 27.4% teachers with 24.5% private and 32.1% 
government teachers. 
9.1  The private and government school principals and teachers do not differ in 
 terms of ‘admission given to child even after the extended date’. 
10.  To the statement whether ‘admission is given even in the mid-session’ or not. 
 For this, 3% private school principals marked ‘Always’ as their response but 
 not a single government school principal marked it. Whereas, only 4% private 
 and 5.9% government school teachers marked it as their response. 
 The response ‘Sometimes’ was marked by 51.5% and 40.7% private and 
government school principals respectively and also by 55.3% private and 
60.1% government school teachers. 
 ‘Never’ as a response was marked by 42.4% and 59.3% private and 
government school principals respectively. Also, 36.9% private and 28.4% 
government teachers responded as same. 
10.1  The private and government school principals and teachers do not have any 
 significant difference regarding ‘admission given even in mid-session’. 
11.  To the statement regarding ‘reports of physical and mental harassment’, a 
 total of 5% principals with 3% private and 7.4% government school principals 
 agreed. Similarly, 4% private school teachers and 16.3% government school 
 teachers agreed with a total of 9.2%. 
 A total of 15% principals, out of which 18.2% private and 11.1% government 
school principals marked their response as ‘Somewhat’. Also, 7.8% private 
and 9.8% government school teachers responded to ‘Somewhat’. 
 72.7% private and 70.4% government school principals disagreed to it, with a 
total of 71.7%. In the same way, 80.7% private and 69% government school 
teachers also disagreed to it with a total of 75.8%. 
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11.1  The private and government school principals do not differ regarding the 
 statement that ‘there were reports of physical punishment and mental 
 harassment’. Whereas, according to teachers, ‘there were reports of physical 
 punishment and mental harassment’ more in government schools in 
 comparison to private schools. 
III.  Findings regarding the role of teachers according to the RTE 
Act 
12. To the statement that ‘teachers are required to acquire minimum qualification 
 within a period of five years’, a total of 33.3% principals, out of which 39.4% 
 private and 25.9% government school principals marked ‘Always’ as their 
 response. Similarly, 40.9% private and 16.9% government school teachers 
 with a total of 30.9% also marked as same. 
 ‘Sometimes’ was marked as response by 21.2% private and 14.8% 
government school principals with a total of 18.3%. In the same way, a total of 
28.2% teachers with 28.2% private and 28.1% government school teachers 
also marked it. 
 ‘Never’ was marked by a total of 36.6% principals, with 27.3% private and 
48.1% government school principals respectively. Also, 23.3% private and 
45.7% government school teachers chose this response with a total of 32.7%. 
12.1  The private and government school principals do not differ regarding the 
 statement, ‘Teachers are required to attain minimum qualification within a 
 period of five years’, while this implies more to private schools in comparison 
 to government schools, according to the responses of teachers. 
13.  The statement which assess if ‘teachers complete curriculum/courses within a 
 specified period’. To the response ‘Always’ 84.8% private and 96.3% 
 government principals responded with a total of 90%. Similarly, 86.6% private 
 and 86.9% government teachers with a total of 86.7% responded to it. 
 ‘Sometimes’ was marked a response by 9.1% private and 3.7% government 
principals with a total of 6.7%. 9.2% private and 7.8% government teachers 
also marked it with an aggregate of 8.6%. 
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 ‘Never’ was marked by 3% private principals but not by any government 
principal. In the same way, 2.1% private and 2.3% government teachers with a 
total of 2.2% also marked it. 
13.1  The private and government school principals and teachers do not differ 
 regarding the statement i.e., ‘curriculum/courses are completed within a 
 specified period’. 
14.  To the statement, ‘Teachers are allowed to take private tuitions’, 6.1% private 
 and 3.7% government principals responded to the response ‘Always’ with a 
 total of 5%. Similarly, 6.1% private and 8.2% government teachers with a total 
 of 7% responded to it. 
 ‘Sometimes’ was marked a response by 48.5% private and 3.7% government 
principals with a total of 28.3%. 23.5% private and 14.1% government 
teachers also marked it with an aggregate of 19.6%. 
 ‘Never’ was marked by 45.5% private and 92.6% government principals with 
a total of 66.7% principals. In the same way, 68.2% private and 75.2% 
government teachers with a total of 71.1% also marked it. 
14.1 ‘Teachers are allowed to take private tuitions’ more in private schools in 
 comparison to government schools, according to the responses of principals. 
 Whereas, the private and government school teachers do not have any 
 significant difference regarding the statement that ‘Teachers are allowed to 
 take private tuitions’. 
15.  To the statement, ‘Teachers are deployed for non-educational purposes’ or 
 not. The response ‘Always’ was marked by 3% private and 33.3% government 
 school principals with a total of 16.7%. Similarly, it was also marked by a 
 total of 13.4% teachers with 6.1% private and 23.5% government school 
 teachers. 
 ‘Sometimes’ was marked by 36.4% private and 29.6% government school 
principals with a total of 33.3%. 35.3% private and 37.3% government 
teachers with an aggregate of 36.1% also marked it. 
 ‘Never’ was marked by 57.6% private and 33.3% government principals with 
a total of 46.7%. 48.2% private and 35% government teachers with an 
aggregate of 42.7% also marked it. 
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15.1 ‘Teachers are deployed for non-educational purposes’ more in government 
 schools in comparison to private schools. 
16. The item that ‘teachers assess the learning of students’ or not, on the response 
 ‘Always’ 84.8% private and 88.9% government school principals responded 
 while 84.5% private and 71.2% government teachers responded. 
 ‘Sometimes was marked as a response by 9.1% private and 3.7% government 
principals. Similarly, 8.2% private and 23.2% government teachers also 
marked it. 
 ‘Never’ as a response was not marked by any private and government 
principal but was marked by 3.5% private and 1.3% government teachers. 
16.1  The private and government school principals do not have any significant 
 difference regarding the statement that ‘Teachers assess the learning of 
 students’. While, the teachers assess the learning of students more in private 
 schools in comparison to government schools. 
17.  To the statement, whether ‘Parent-Teacher Association (PTA) is organized in 
 the schools’ or not. To the response ‘Always’ a total of 81.6% principals 
 responded out of which 87.9% were private and 74.1% were government 
 principals while 91.3% private and 53.9% government teachers responded to 
 it with a total of 75.6%.   
 ‘Sometimes’ was marked by a total of 15% principals with 6.1% private and 
25.9% government principals. Similarly, a total of 17.9% teachers responded 
to it out of which 5.6% were private and 35.0% were government school 
teachers. 
 ‘Never’ as a response, was not marked by any principal but was marked by 
1.4% private and 6.5% government teachers with a total of 3.6%.17.1 The 
private and government school principals do not have any significant 
difference regarding the organization of PTAs in the schools. Whereas, PTAs 
are organized more by the private school teachers in comparison to the 
government school teachers. 
IV.  Findings regarding the Curriculum according to the RTE Act 
18.  To the statement that ‘National Curriculum Framework (2005) is followed in 
 the Schools’ or not. An aggregate of 75% principals, out of which 75.8% were 
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 private and 74.1% government principals agreed to the fact that NCF is 
 followed in their schools. Similarly, 87.3% private and 82.7% government 
 school teachers, with an aggregate of 85.4% agreed to it. 
 To the same statement not a single private school principal and only 18.5% 
government school principals agreed that NCF is not followed in their school. 
While 2.1% private and 11.1% government teachers agreed that NCF is not 
followed in their schools. A total of 16.7% principals and 8.8% teachers did 
not respond to the question. 
18.1  The government schools follow NCF (2005) more in comparison to private 
 schools according to the responses of the principals. The private and 
 government school teachers do not differ in following the norms of NCF 
 (2005). 
19.  To the statement that ‘children are taught in their mother tongue’ or not.  A 
total of 36% principals responded to the option ‘Always’ out of which 36.4% 
were private and 88.9% were government school principals. In the same way, 
32.2% private and 73.9% were government school teachers with a total of 
49.7% responded to it. 
 ‘Sometimes’ was marked as a response by 51.5% Private and 11.1% 
government school principals with an aggregate of 33.3%. Similarly, 60.7% 
private and 20.9% government teachers also marked it. 
 ‘Never’ as a response was marked by 9.1% private and not by any government 
principal with a total of 5%. A total of 4.5% teachers, out of which 4.9% were 
private and 3.9% were government teachers also marked it. 
19.1  In government schools, ‘children are taught in their mother tongue’ more in 
 comparison to private schools. 
20.  To the statement that the ‘curriculum helps to assess the creativity of the 
 students’ or not. A total of 90% principals agreed to the statement out of 
 which 87.9% were private and 92.6% were government school principals. 
 Similarly, 87.3% private and 85.9% government teachers also agreed to it 
 with an aggregate of 86.7%. 
 ‘Somewhat’ as a response was marked by a total of 8.3% principals, with 
12.1% private and 3.7% government school principals. A total of 10% 
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teachers also responded to it, out of which 8.9% were private and 11.4% were 
government school teachers. 
 Not a single private school principal disagreed to the statement while 3.7% 
government school principals disagreed to it. In the same way, 0.7% private 
and 0.3% government school teachers with an aggregate of 0.5% also 
disagreed to the statement. 
20.1  The private and government school principals and teachers’ responses do not 
 differ regarding that the ‘curriculum helps to assess the creativity of the 
 students’. 
21.  Next is the statement which assesses whether the ‘curriculum gives 
 importance to rote memorization’ or not. To the response of this, a total of 
 66.7% principals agreed; out of which 60.6% were private school principals 
 and 74.1% were government school principals. In the same way, 61.4% 
 private and 67.6% government teachers agreed to it with an aggregate of 
 64.0%. 
 ‘Somewhat’ was marked by 18.2% private and 3.7% government school 
principals, with a total of 11.7% principals. Similarly, 15.1% private and 
20.6% government teachers also responded to it with a total of 17.4%. 
 A total of 14.1% teachers, out of which 19.8% were private and 6.2% were 
government teachers also disagreed to it. But, 18.2% private and 11.1% 
government principals with a total of 15% disagreed to the statement.   
21.1  The private and government school principals do not differ regarding that the 
 ‘curriculum gives importance to rote memorization’. According to the 
 responses of teachers, the government schools give importance to rote 
 memorization more in comparison to private schools. 
22.  To the statement that ‘curriculum helps to assess the intellect of the students’ 
 or not. An aggregate of 83.3% principals gave their response in affirmative, 
 out of which 87.9% were private and 77.8% were government principals. 
 Similarly, 86.1% private and 85.3% government teachers with a total of 
 85.8% also answered in affirmative. 
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 The response ‘Somewhat’ was marked by 3% private and 14.8% government 
school principals with a total of 8.3%. A total of 9.4% teachers with 9.4% as 
private and 9.5% as government teachers also responded to it. 
 While, a total of 6.7% principals disagreed to the statement, out of which 6.1% 
were private and 7.4% were government principals. In the same way, 0.2% 
private and 2.3% government teachers also disagreed to it with an aggregate of 
1.1 %. 
22.1  The private and government school principals and teachers’ responses do not 
 differ regarding that the ‘curriculum helps to enhance the intellect of the 
 students’. 
23.  To the statement whether ‘curriculum gives emphasis to personality 
 development’ or not. A total of 85% principals agreed to the statement, out of 
 which 90.9% were private school principals and 77.8% were government 
 school principals. Similarly, a total of 82.8% teachers also agreed to this 
 statement among whom 86.4% were private school teachers and 75.2% were 
 government school teachers. 
 ‘Somewhat’ a total of 10% principals responded, out of which 9.1% were 
private and 11.1% were government principals. Among teachers, a total of 
15.8% marked this response, out of which 11.1% were private and 21.9% were 
government teachers. 
 Not a single private principal disagreed to the statement, but 3.7% government 
principals disagreed to it. Whereas, a total of 0.8% teachers disagreed to the 
statement, among them 0.7% were private and 1% were government teachers. 
23.1  The private and government school principals do not differ regarding the 
 statement that the ‘curriculum gives emphasis to personality development’. In 
 private schools, the ‘curriculum gives emphasis to personality development’ 
 more in comparison to government schools according to the responses of 
 private and government school teachers.  
24.  To the statement whether the ‘curriculum helps in sharpening the 
 communicative skills of the students’ or not. To the response of this, a total of 
 85% principals agreed among whom 87.9% were private and 81.5% were 
 government school principals. In the same way, a total of 80.2% teachers  also 
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 agreed to it; out of which 84.2% were private and 74.5% were government 
 school teachers. 
 ‘Somewhat’ was marked as a response by a total of 11.7% principals among 
whom 9.1% were private school principals and 14.8% were government 
school principals. A total of 16.3% teachers also marked it as a response, out 
of which 13.4% were private and 20.3% were government school teachers. 
 Some principals disagreed to the statement with a total of 3.3%, out of which 
3.0% were private and 3.7% were government principals. Similarly, a total of 
1.6% teachers disagreed to the statement out of which 0.5% were private and 
3.3% were government school teachers. 
24.1  The private and government schools principals do not differ regarding that the 
‘curriculum helps in sharpening the communicative skills of the students’. 
According to the responses of teachers, in private schools the ‘curriculum 
helps in sharpening the communicative skills of the students’ more in 
comparison to government schools. 
25.  To the statement that assesses whether the ‘curriculum helps in building the 
confidence level of the students’ or not. A total of 85% principals agreed to the 
statement, out of which 90.9% were private and 77.8% were government 
school principals. Similarly, a total of 81.5% teachers also agreed to the 
statement among whom 86.4% were private and 74.8% were government 
teachers. 
 ‘Somewhat’ as a response was marked by a total of 11.7% principals with 
6.1% as private and 18.5% as government school principals. A total of 15.3% 
teachers also marked it, out of which 11.1% were private and 21.2% were 
government school teachers. 
 A total of 3.3% principals disagreed to the statement with 3.0% as private and 
3.7% as government school principals. In the same way, an aggregate of 0.7% 
teachers disagreed to the statement with 0.5% private and 1.0% as 
government school teachers. 
25.1 The private and government schools principals do not differ regarding that 
 the ‘curriculum helps in building the confidence level of the students’. 
 According to the responses of teachers, in private schools the ‘curriculum 
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 helps in building the confidence level’ of the students more in comparison to 
 government schools. 
26.  To the statement if the ‘curriculum helps in the psychomotor development of 
 the students’. An aggregate of 65% principals agreed to the statement, among 
 whom 63.6% were private and 66.7% were government principals. A total of 
 78.1% teachers agreed to the statement with 78.8% and 77.1% as private and 
 government teachers respectively. 
 ‘Somewhat’ was responded by a total of 21.7% principals, out of which 
21.2% were  private and 22.2% government principals. Similarly, it was also 
marked by 16.9% teachers out of which 16.7% were private and 17.3% were 
government teachers. 
 A total of 3.3% principals disagreed to the statement, out of which 3.0% were 
private and 3.7% were government school principals. In the same way, 0.9% 
teachers out of which 0.7% were private and 1.3% were government teachers 
disagreed to it. 
26.1  The private and government school principals and teachers’ responses do not 
 differ regarding that the ‘curriculum helps in the psychomotor development of 
 the students’. 
27.  To the statement that assesses if the ‘curriculum helps in developing an 
 aesthetic sense among the students’ or not. A total of 61.7% principals 
 supported the statement, out of which 63.6% were private and 59.3% were 
 government school principals. Similarly, a total of 68.4% teachers supported 
 the statement, out of which 71.5% were private and 64.1% were government 
 school teachers. 
 ‘Somewhat’ as a response was supported by 30.3% private and 29.6% 
government principals with a total of 30%. A total of 26.7% teachers also 
supported this response, out of which 24.2% were private and 30.1% were 
government school teachers. 
 Not a single private school principal disagreed to the statement while 3.7% 
government principals disagreed to the statement. Similarly, a total of 1.6% 
teachers disagreed to the statement, out of which 0.9% were private and 2.6% 
were government teachers respectively. 
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27.1  The private and government school principals do not differ regarding that the 
 ‘curriculum helps in developing an aesthetic sense among the students’. 
 According to the responses of teachers, in private schools the ‘curriculum 
 helps in developing an aesthetic sense among the students’ more in 
 comparison to government schools. 
28.  To the statement that ‘CCE is undertaken for understanding of child’s 
 knowledge’ or not. ‘Always’ as a response was marked by a total of 80% 
 principals, out of which 84.8% were private and 74.1% were government 
 school principals. Similarly, a total of 72.4% teachers marked this response 
 with 76.5% private and 66.7% government teachers. 
 ‘Sometimes’ was marked by a total of 6.7% principals, out of which 3.0% 
were private and 11.1% were government school principals. A total of 21.3% 
teachers also marked this response with 17.9% as private and 26.1% as 
government school teachers. 
 ‘Never’ was marked by a total of 10% principals, with 9.1% as private and 
11.1% as government school principals. In the same way, a total of 1.5% 
teachers also marked it with 2.1% as private and 0.7% as government school 
principals. 
28.1  The private and government schools principals do not differ regarding that 
 the ‘CCE is undertaken for understanding of child’s knowledge’. According to 
 the responses of teachers, ‘CCE is undertaken for understanding of child’s 
 knowledge’ more in private schools in comparison to government schools. 
29.  To the statement that ‘Examination is required to promote the child for the 
 next higher class’ the response ‘Always’ was opted by a total of 85% 
 principals, out of which 87.9% were private and 81.5% were government 
 principals. Similarly, an aggregate of 84.3% teachers also responded to it, out 
 of which 87.8% were private and 79.4% were government teachers. 
 ‘Sometimes’ was responded by a total of 10% principals with 3% private and 
18.5% as government school principals. In the same way, a total of 10.5% 
teachers responded to it with 7.3% as private and 15% as government school 
teachers. 
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 ‘Never’ was not marked by any government school principal, but was marked 
by 6.1% private school principals. An aggregate of 1.8% teachers also marked 
it, out of which 2.6% were private and 0.7% were government school teachers. 
29.1  The private and government schools principals do not differ regarding that 
 the ‘examination is required to promote the child for the next higher class’. 
 According to the responses of teachers, in private schools the ‘examination is 
 required to promote the child for the next higher class’ more in comparison to 
 government schools. 
30.  To the statement that ‘child is awarded a certificate after completing the 
 elementary education’ or not. ‘Always’ was marked by a total of 88.3% 
 principals, out of which 90.9% were private and 85.2% were government 
 school principals. Similarly, 85.2% teachers out of which 87.8% and 81.7% 
 were private and government school teachers respectively 
 In the same way, ‘Sometimes’ as a response was marked by a total of 5% 
principals with 3% as private and 7.4% as government school principals. It 
was also marked by 8.2% teachers out of which 7.5% and 9.2% were private 
and government school teachers respectively. 
 ‘Never’ was not marked by any private and government school principal but, 
it was marked by a total of 1.4% teachers out of which 0.9% were private and 
2.0% were government school teachers. 
30.1  The private and government schools principals do not differ regarding that 
 the ‘child is awarded a certificate after completing the elementary education’. 
 According to the responses of teachers, in private schools the ‘child is 
 awarded a certificate after completing the elementary education’ more in 
 comparison to government schools. 
V.  Findings regarding the School Management Committee 
31.  An aggregate of 96.7% principals agreed that ‘there is SMC in their School’, 
 out of which 96.9% were private and 100% were government school 
 principals. Similarly, a total of 80.3% teachers also agreed to it, out of which 
 79.3% were private and 81.7% were government school teachers. 
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 Not a single private and government principal disagreed to the statement. 
While, a total of 3.7% teachers disagreed to it, out of which 3.1% were 
Private and 4.6% were government school teachers disagreed to it. 
31.1  The private and government schools do not differ regarding the statement that 
 ‘there is SMC in the School’. 
32.  To the statement that finds out whether ‘Members/ Monitors of SMC inspect 
 the School’ or not, for the response ‘Always’ a total of 68.3% principals 
 responded, out of which 66.7% are private and 70.4% are government 
 principals. In the same way, a total of 57.7% teachers also responded to it in 
 which 64.2% were private and 48.7% were government school teachers. 
 ‘Sometimes’ as a response was marked by a total of 25% principals, out of 
which 27.3% were private and 22.2% were government principals. It was also 
marked by a total of 28.6% teachers among which 21.6% were private and 
38.2% were government teachers. 
 ‘Never’ was marked by a total of 6.7% principals, out of which 6.1% were 
private and 7.4% were government principals. Similarly, a total of 3.8% 
teachers also marked it, out of which 3.3% were private and 4.6% were 
government teachers. 
32.1  The private and government schools principals do not differ regarding the 
 statement that the ‘Members/ Monitors of SMC inspect the schools’. While in 
 private schools, the ‘Members/ Monitors of SMC inspect the schools’ more in 
 comparison to government schools. 
33.  To the statement that whether ‘SMC monitors the utilization of grants received 
 by the School’ or not, a total of 53.3% principals agreed to the statement, out 
 of which 58.1% were private and 51.9% were government school principals. 
 Similarly, an aggregate of 48.4% also agreed to the statement, out of which 
 52.2% teachers were private and 43.1% were government school teachers. 
 ‘Somewhat’ as a response was marked by 16.1% private and 3.7% 
government school principals. It was also marked by a total of 19.2% teachers 
in which 13.6% were private and 26.8% were government school teachers. 
 A total of 11.7% principals disagreed to the statement, out of which 3.2% 
were private and 22.2% were government school principals. In the same way, 
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a total of 13.5% teachers also disagreed to the statement out of which 13.6% 
were private and 13.4% were government school teachers. 
33.1  The private and government schools principals and teachers do not differ 
 regarding the statement that the ‘SMC monitors the utilization of grants’, it 
 implies more to private schools in comparison to government schools. 
34.  To the statement that finds out whether ‘there are SDPs in the school’ or not, 
 an aggregate of 60% principals agreed to the statement, out of which 83.3% 
 are private and 40.7% were government school principals. Similarly, a total 
 of 56.6% teachers also agreed to it in which 60.7% were private and 51% 
 were government school teachers. 
 A total of 15% principals disagreed to the statement, out of which 6.7% were 
private and 25.9% were government school principals. In the same way, a 
total of 19.4% teachers disagreed to the statement with 12.7% as private and 
28.8% were government school teachers. 
34.1  Private schools have more School Development Plans (SDPs) in comparison 
 to government schools. 
35.(a)  To the statement that ‘SMC’s monitor the working of the School’ 60.6% 
 private and 55.6% government principals agreed while 58.4% and 52.9% 
 private and government teachers agreed to the same statement respectively. 
 Whereas, 6.1% private and 3.7% government school principals disagreed to 
the statement; 1.4% private and 5.2% government school teachers also 
disagreed to the statement. 
35.1(a) The private and government school principals do not have any significant 
 difference for the statement that ‘SMC’s monitor the working of the School’, 
 while according to the responses of teachers, in private schools ‘SMC’s 
 monitor the working of the School’ more in comparison to government 
 schools. 
35.(b) For the function regarding ‘the preparation of SDP’s’, 48.5% private and 
 44.4% government school principals answered in the affirmative. Similarly, 
 54.4 private and 45.4% government teachers also answered as same. 
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35.1(b) The private and government school principals do not have any significant 
 difference for the statement about ‘the preparation of SDP’s’ whereas, in 
 private schools ‘the preparation of SDP’s’ is more in comparison to 
 government schools. 
35. (c)  To the next function regarding ‘the monitoring of the proper utilization of the 
 grants received’ 39.4% private and 33.3% government school principals 
 agreed to it, whereas 3.0% private and 11.1% government school principals 
 disagreed to it. 
 In the same way, 34.4% private and 44.8% government school teachers also 
agreed to it but, 5.2% private and 5.6% government school teachers disagreed 
to it. 
35.1(c) The private and government school principals and teachers do not have any 
 significant difference for the statement- ‘monitoring of the proper utilization 
 of the grants received’. 
35. (d) To the next statement, i.e., whether ‘norms and standards are maintained or 
 not’ 30.3% private and 48.1% government principals agreed while 3.0% and 
 3.7% private and government school principals disagreed respectively. 
 Similarly 41.6% private and 49.3% government school teachers also agreed to 
the statement whereas 0.7% private and 2.9% government school teachers 
disagreed to it. 
35.1 (d) The private and government school principals and teachers do not have any 
 significant difference for the statement- ‘norms and standards are maintained 
 or not’ 
35.(e)  To the next statement that if ‘SMC’s monitor the working of Teachers or not’ 
 42.4% and 44.4% private and government school principals agreed to it 
 respectively while 45.2% private and 59.5% government school teachers also 
 agreed to it. 
35.1(e) The private and government school principals and teachers do not have any 
 significant difference for the statement- ‘SMC’s monitor the working of 
 teachers or not’. 
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35. (f) To the next function regarding the ‘monitoring of the implementation of the 
 MDM’, only 6.1% private and 29.6% government school principals while 
 21.2% private and 11.1% government school principals disagreed to it. 
 In the same way, 9.6% private and 31.4% government school teachers also 
agreed to the same statement while 14.1% private and 7.2% government 
school teachers disagreed to it. 
35.1(f) Government schools ‘monitor the implementation of MDM’ more in 
 comparison to private schools. 
 Regarding the responses for the causes of the non-implementation of the 
 RTE; for the statement, ‘Laxity by the authorities’ 24.2% private and 11.1% 
 government school principals agreed to it whereas 6.1% private and 11.1% 
 government school principals disagreed to the statement. 
1. Similarly, 16.5% private and 16.3% government school teachers also agreed to 
the statement while 3.1% private and 4.2% government school teachers 
disagreed to the statement. 
2. ‘Lack of awareness among parents’ this statement got the responses of 
agreement by the 33.3% private and 3.7% government school principals while 
3.0% private and 11.1% government school principals responded in negative. 
3.  In the same way, 32.7% private and 19.9% government school teachers 
agreed to it while 2.4% and 4.2% private and government school teachers 
disagreed to the statement. 
4. ‘For want of inspection’ this cause for the non-implementation of the RTE 
was marked as correct by 9.1% private and 7.4% government school 
principals while disagreed by 9.1% and 14.8% private and government school 
principals respectively. 
5. Whereas, it was marked as correct by 11.3% private and 18.6% government 
school teachers respectively and disagreed by 5.4% private and 2.9% 
government school teachers. 
6. The statement ‘Lack of guidance’ was marked as correct by 9.1% private and 
7.4% government school principals whereas a negative response was given by 
6.1% and 11.1% private and government school principals respectively. 
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7. It was also marked as correct by 15.1% private and 14.7% government school 
teachers and was given a negative response by 4.0% and 2.9% private and 
government school teachers respectively. 
8. Regarding the ‘methods used by Teachers to evaluate a child’s learning 
progress’, ‘Oral Tests’ were marked as response by 96.9% private and all the 
government school teachers while it was disagreed by 3.1% private and not by 
any government school teacher. 
9. All private school teachers marked ‘Formative Assessment’ as response while 
95.9% government school teachers also marked it as response and 4.1% 
disagreed to it. 
10. Similarly, ‘Summative Assessment’ was marked as response by all private 
school teachers and 95.7% government school teachers and also disagreed by 
4.3% teachers. 
11. ‘Assignments’ as a method were used by 65.4% private teachers and 58.8% 
government teachers but 0.9% private and 1.9% government teachers 
disagreed to this. 
12. ‘Projects’ were used as a method to evaluate the learning progress of children 
by 53.4% private and 35.9% government school teachers and disagreed by 
0.2% and 2.2% private and government school teachers respectively. 
13.  Regarding the ‘procedures used by Teachers to assess children’s depth of 
understanding’. ‘Asking questions’ was marked as response by 72.2% private 
and 77.1% government school teachers while was disagreed by 1.1% private 
school teachers. 
14. ‘Written Tests’ were used as a procedure by 55.7% private and 64.3% 
government school teachers whereas was disagreed by 0.8% private and 0.9% 
government school teachers. 
15.  63% private and 42.1% government school teachers marked ‘Group 
Discussion’ as a response, while 2.1% private and 4.2% government school 
teachers disagreed to it. 
VI.  Findings regarding Infrastructure by Observation Schedule 
1. Regarding infrastructure of various schools by the means of Observation 
Schedule; to the statement, whether the ‘School has an approach road’ or not, 
the researcher found that all the private schools have an approach road to the 
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school. While, it was observed that 88.9% government schools have the 
approach road 11.1% government schools do not have it. 
2. Regarding the ‘type of the road in the Schools’ that have the approach road. It 
was found by the observer that in the private schools 76.0% have ‘Pucca 
road’, 8% have ‘Kutccha road’, 4.0% have a ‘partial road’ and 12% have 
road ‘under construction’. Similarly, in government schools 87.5% have 
Pucca road, not a single school has Kutccha road, 6.3% have a partial road and 
6.3% have road under construction. 
3. About the observation of the researcher regarding the ‘boundary wall in the 
school’. It was observed by the researcher that all the private and government 
schools have boundary wall. 
4. Regarding the observations of the observer regarding the ‘type of wall’. It was 
found that among private schools that 92% have ‘Pucca wall’, not a single 
school has ‘Kutccha wall’, 8% have ‘broken wall’ and there was not found 
‘fencing’ and ‘under construction’ wall in any school. Among government 
schools, it was found that 88.9% have ‘Pucca wall’, 5.6% have ‘Kutccha 
wall’, 5.6% have ‘broken wall’. Not a single government school has ‘fencing’ 
and wall ‘under construction’. 
5. About the observation of the researcher on the ‘status of school buildings’. 
Among private schools’ building, it was found that 92.0% were in ‘good 
condition’, 4.0% ‘need minor repairing’ and 4.0% ‘need major repairing’. In 
the same way, among government schools’ building it was observed that 
77.8% were in ‘good condition’, 11.1% ‘need minor repairing’ and 11.1% 
‘need major repairing’. An overall of 86% school’s building were in ‘good 
condition’, 7.0% ‘need minor repairing’ and 7.0% ‘need major repairing’. 
6. Regarding the observation of the researcher on the ‘status of school 
classrooms’. Among private schools’ classrooms, it was found that 92.0% 
were in ‘good condition’, 4.0% ‘need minor repairing’ and 4.0% ‘need major 
repairing’. In the same way, among government schools’ classrooms it was 
observed that 77.8% were in ‘good condition’, 11.1% ‘need minor repairing’ 
and 11.1% ‘need major repairing’. An overall of 86% school’s classrooms 
were in ‘good condition’, 7.0% ‘need minor repairing’ and 7.0% ‘need major 
repairing’. 
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7. About the statement that finds out if the schools have ‘one classroom for every 
class’ or not. It was observed by the researcher that 88.0% private and 77.8% 
government schools have one classroom for every class. Similarly, 12.0% 
private and 22.2% government schools don’t have one classroom for every 
class. This also implies that an aggregate of 83.7% schools have one 
classroom for every class while 16.3% don’t have one classroom for every 
class. 
8. Regarding the observations of the researcher on the ‘status of toilets’. Out of 
the total sample, 92.0% private and 77.8% government schools have 
‘functional toilets’; which constitutes an aggregate of 86.0% schools. 
Similarly, an aggregate of 11.6% were ‘non-functional toilets’, out of which 
8.0% were private and 16.7% were government schools. Some schools don’t 
have any toilet which constitutes a total of 5.6% government schools. 
9. Regarding the ‘status of furniture’ in private and government schools of 
western U.P. Among the private schools 88% furniture is in ‘good condition’, 
12.0% are ‘broken’ with an aggregate of 86%. Similarly, in government 
schools 83.3% furniture is in ‘good condition’ while 16.7% are ‘broken’ with 
a total of 14%. 
10.  About the ‘main source of drinking water’ in the schools as observed by the 
observer. Among the private schools, 64% have ‘purifier’, 20% have ‘tap 
water’, 12% have ‘Handpump’ and 4% have well as a main source of drinking 
water. Similarly, 22.2% government schools have ‘purifier’, 44.4% have ‘Tap 
water’, 22.2% have ‘Hand pump’ and 11.1% have ‘well’ as a main source of 
drinking water. 
11. Regarding the ‘availability of the separate toilets for boys and girls’, 92% 
private and 77.8% government schools have them. It was seen by the observer 
that only 88% private and 61.1% government schools have neat and clean 
toilets. 
12.  ‘Head Teacher/ Principal’s office’ was found in 96% private and 94.4% 
government schools. Similarly, ‘store room’ was found in 92% private and 
83.3% government schools. 
13. It was observed by the observer that ‘one class teacher for every class’ was 
found in 88% private and 61.1% government schools. Similarly, there was 
adequate furniture in 96% private and 88.9% government schools. 
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14. ‘Drinking water facility’ was available in all the private and government 
schools. While, drinking water facility was found safe in 88% private and 
83.3% government schools. 
15.  ‘Playground’ was found in 84% private and 77.8% government schools. 
Among schools that don’t have playground, land was available for developing 
the playground only in 50% private and 75% government schools. ‘Play 
material and sports equipment’ were provided in 80% private and 66.7% 
government schools. 
16.  Not a single private school has a ‘kitchen for cooking MDM’ while 27.8% 
government schools have it and among them 16.7% government schools have 
‘a provision for the cook’. There was not seen a single school that has kitchen 
which is ‘properly maintained and is hygienic’. 
17. ‘Library with adequate facilities’ was observed in 88% private and 83.3% 
government schools. A full time librarian was found in 72% private and 44.4% 
government schools. Newspaper/ Magazine subscription was found in the 
libraries of 80% private and 61.1% government schools. Teaching learning 
equipment was available in 80% private and 72.2% government schools. 
18.  ‘A functional Computer Lab’ was available in 84% private and 83.3% 
government schools. Computer teachers are appointed in 80% private and 
61.1% government schools. Internet connection, as observed by the observer 
was available in 80% private and 44.4% government schools. 
5.2  EDUCATIONAL IMPLICATIONS 
The elementary education is considered as the backbone of the present Indian 
education system. So, there is a dire need for the strict implementation of the RTE 
Act, 2009 and for this government, principals, teachers along with the parents and 
students should have to play their role rigidly and honestly. Also, one of the important 
features of the research is to contribute something innovative to the development of 
the area concerned. Therefore, every researcher must find out the educational 
implications of his/her study. Some of the educational implications of the study are 
discussed below: 
1. The future of our nation lies in the hands of our children as they are the future 
builders of our society and will serve the nation according to their talents and 
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abilities. For this, it is important for each and every child to be educated so 
that he/she can utilize his/her talents /skills. 
2. Education is also a means to improve living standards and to reduce poverty. 
If a child is educated he/she can earn his livelihood by certain means and can 
escape from the clutches of poverty. 
3. Education as a right helps an individual  to become a responsible citizen and 
enable himself/herself to become enlightened and participate in the 
governance of a country 
4. Role of a teacher is also equally important in channelizing the abilities or 
potentialities of a child in a proper and desired direction; for this every teacher 
should be professionally qualified and honest. 
5. RTE promotes inclusive education and enhance socio-economic status of the 
individual and nation as well because talents/ skills have no bar of age, caste, 
creed, religion etc. 
6. RTE has also made the provision of no failure or detention policy for the 
children. By this children should be benefitted and they can learn according to 
their own pace and sometime they prove themselves as outstanding. 
7. RTE Act makes it mandatory for the school teachers to provide a stress free 
environment to school children sans physical punishment and mental 
harassment i.e. free from fear, anxiety and trauma as only then overall 
development of their personality is possible. 
8. In general, awareness level among the society is low, so to create awareness 
about the various provisions of RTE, there is a need to organize capacity 
building programs to empower the teachers, principals and members of SMCs. 
The capacity building programs should aim at revitalizing and strengthening 
the people to ensure the quality of education. 
9. Through proper implementation of the RTE Act, many defects of the present 
education system can be removed and many other socio-economic objectives 
can be achieved. 
10. RTE makes it necessary for the schools to provide transfer certificate to the 
child so that children can get admission easily and denial or absence of the 
transfer certificate cannot contribute to the wastage of any educational session 
for the student. 
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11. RTE Act ensures quality of teachers which is essential as teachers are the 
agents of social change and modernization. They have the duty to transform 
their students into competent and skilled professionals.  
12. RTE Act also ensures consistency of curriculum with constitutional values. 
Education should be for the all-round development of the child, learning is to 
be through various activities and evaluation as continuous and comprehensive 
so that their proper character development is possible which is a requirement 
for future citizen of India. 
13. Formation of SMCs is also a significant function of RTE Act. The active 
participation of SMCs and their involvement in SDPs is also very essential for 
ensuring their effective functioning. 
5.3  SUGGESTIONS 
5.3.1 Suggestions of the Principals and Teachers: Some of the suggestions                
given by the Principals and Teachers for the effective implementation of RTE 
Act, 2009 are as follows: 
1. Awareness programmes should be conducted for the parents, teachers and 
authorities for the effective implementation of RTE Act, 2009. 
2. Continuous training programmes for the people associated with RTE Act 
(administrators, managers, principals, teachers, etc.) should be conducted by 
the government for the effective implementation of RTE Act so that all may 
have clear cut understanding of the basic concepts of RTE Act. 
3. Monthly inspection by the authorities should be done regularly and honestly.  
4. Counselling of the parents should be done in order to help them in knowing 
about the benefits of the Act for their children.  
5.  Proper monitoring of the schemes and programs should be done, conducted by 
the local authorities, parents and teachers. 
6. Proper coordination between parents and teachers should be there for effective 
implementation of RTE Act, 2009.  
5.3.2 Suggestions of the Researcher: Following suggestions are given by the            
researcher for the effective implementation of RTE Act, 2009: 
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1. All the clauses and provisions of the RTE Act should be studied and 
understood by the principals and teachers so that they can do their duties 
accordingly. 
2. For creating awareness among the principals, teachers and parents, orientation 
and awareness programs should be organized by the government.  
3. Qualified and trained teachers should be employed so that proper education 
may be imparted to the students in an effective manner. 
4. Teaching should be recognized as a dignified profession and quality of teacher 
training programmes should also be raised. 
5. Child-friendly environment should be built up by creating school environment 
free from fear, anxiety, trauma, physical punishment and mental harassment. 
6. Every school should run on the norms to achieve inclusive education i.e. 
including Children With Special Needs (CWSN) and children belonging to 
disadvantaged and weaker sections. 
7. Proper administration is one of the key factors for the effective 
implementation of RTE Act. Strict actions (like fine and punishments) should 
be taken against those who are found violating this Act, partially and fully. 
8. Government may take help of print as well as mass media (i.e. newspapers, 
magazines, television programs, radio broadcast, social networking etc.) for 
increasing awareness among parents, teachers, administrators, students and 
community as a whole. 
9.  Proper guidelines should be provided to each member of SMCs regarding 
their roles and responsibilities. If they are not doing their jobs properly then 
their candidature should be cancelled. 
10. Monthly meetings should be held for the SMCs to discuss various issues and 
programs regarding their duties towards the proper functioning of the school. 
 
5.3.3 Suggestions for further Research: Research in any field is a continuous 
process and it is not the end of an investigation. Though the present study has been 
carried out with due care covering various aspects of the research work, but every 
research has its own limitations and these always open the way for future endeavours. 
After obtaining the results of the study, the investigator would like to make following 
suggestions for the interested workers in the field for future explorations. 
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1. Other areas of Uttar Pradesh may also be taken for further research. 
2. Further research may also be done on different states of India also. 
3. Sample size may be increased in future researches. 
4. Comparative studies between the states or different regions of India may also 
be taken up.  
5. Location-wise (urban-rural) comparative study may also be taken up to assess 
the   implementation of RTE Act. 
6. In-depth study of all the sections of RTE Act may also be conducted. 
7. If RTE Act is properly implemented, then its effect on student’s academic       
achievement/ performance may be studied in further researches. 
5.4  CONCLUSION 
The RTE Act was framed to eradicate all the problems related to elementary 
education system of India. The provisions of RTE Act cover all the actions necessary 
for improving the quality standards of the elementary education in India. But, still it is 
quite depressing to find out that even after six years of the implementation of RTE 
Act, people lack awareness about it. Not only the society in general, but principals 
and teachers also, who have a very significant role to play for the effective 
implementation of RTE Act, lack awareness about the same. The silver lining in the 
cloud is that in some of the schools, some provisions of RTE Act are being followed 
to some extent. Thus, it can be said that if the Government and society made their 
earnest efforts towards the implementation of RTE Act, only then we can achieve the 
goal of UEE which may have a catalytic effect on the progress of an individual, 
society and nation as well. 
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